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FOREWORD

The early childhood period beginning at birth is critical for optimum human development as the foundation
of all aspects of a person are laid in this period, coinciding with phenomenal brain development. However,
the brain does not develop in a vacuum. The development of the human brain is stimulated by experience,
which comes by way of a child’s interaction with the environment and the people around it. As parents are
the first adults to interact with children, they have the greatest opportunity in influencing how the children
develop. No amount of external interventions later can equal or replace parents’ care and support for
children’s development, which is why positive parenting is the first and the most important intervention
for children’s development and must be an integral part of any early childhood care and development
programme. When parents gain knowledge and practical skills to support children, they acquire the ability
to make use of available resources that benefit their children and play a more active role in the health,
learning and protection of their children.

The National Parenting Education Programme is an integral component of an early childhood strategy
to improve child wellbeing and development. The parenting education curriculum explores how parents
with low levels of education can gain skills to effectively support their child’s development. It harnesses
positive traditional parenting practices that exist and builds effective new practices. The module contains
activities that are culturally and contextually relevant and also provides a platform for users to adapt and
extend activities that are relevant to the needs of different communities.

The Parenting Education Manual has been reviewed and revised through many stages of consultation
with practitioners, implementers, policy makers and programmers. It has also been translated into
Dzongkha based on the feedback of ECCD Facilitators and DEOs expressing difficulty in understanding
certain concepts and processes in English. It is expected that the module would contribute to building the
capacity of parents to practice improved parenting and care practices, thereby contributing to improved
support for children and positive development outcomes.

Karma Yeshey
SECRETARY
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NATIONAL PARENTING EDUCATION MANUAL IS

1. INTRODUCTION TO PARENTING EDUCATION

A comprehensive and strategic early childhood programme takes on the ambitious task of proving
that every child can achieve child well-being indicators and school success if provided effective early
childhood supports. Supports include parenting education and high-quality early learning programmes that
serve every child aged 3 to 5 years. It also includes the provision of school-based and community-based
supports to help children transition and persist in primary school. It promotes formal and non-formal sector
partnerships to ensure that vulnerable children receive health, education and protection services.

The National Parenting Education Programme is one component of an early childhood strategy to improve
child wellbeing. The parenting education curriculum explores how parents with low levels of education
can gain skills to effectively support their child’s development. It harnesses best parenting practices that
already exist and builds effective new practices. It builds a sustainable skills base in the community to
promote and lead efforts to improve child wellbeing. Parenting education is part of a systems approach
to change rather than a stand-alone activity.

All children are born with enormous potential. However, children who are born in difficult and challenging
circumstances need extra support in the early years to prepare them for success in school and to lead a
productive and happy life. Families are the best avenues to reach children. When they gain these practical
skills, it makes the family stronger. Strong families make better use of available resources that benefit
their children. Informed and empowered families play a more active role in the health, education and
protection of their children.

When developing a parenting education programme, it is important to prioritize families living in poverty.
These parents respond well to parenting sessions that cover all aspects of child development, rather than
single-focus programmes such as health or child rights. The holistic approach will help them to recognize
the importance of the early childhood years and their power to shape their children’s future. They benefit
from in-depth dialogue about their own beliefs and practices and learn well through modelling and practice
rather than lectures.

Through science and culture we can identify key indicators that characterize child wellbeing. A child
wellbeing framework is useful for prioritizing the most essential health, learning and protection supports
in the first eight years that promote optimal child outcomes. It is also important to understand how each
domain of development (motor, social and emotional, language and cognitive) influences other domains;
and how child development requires a healthy body and protection. This is what holistic or integrated child
development means. A Child Wellbeing Index adapted to local cultural context and national priorities is
the core document for planning a parenting curriculum and evaluating impact. (See Appendix Il)
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NATIONAL PARENTING EDUCATION MANUAL IS

1.1 FREQUENTLY ASKED QUESTIONS

Why is parenting education important?

The family is the most important influence on the child’s development and future outcomes. Parenting
education helps to educate parents on the development and care of children, thereby contributing to
improved child care and parenting practices.

What are the aims of parenting education?

Create awareness of the caregiver’s role in relation to supporting child outcomes; strengthen or modify
parent’s attitudes, beliefs and practices related to caring for the child; and develop motivation to work as
a team to address community issues that affect early childhood wellbeing in the community.

What is parenting empowerment?

When parents know what they want for their children and having the knowledge and skills to achieve
these goals, they are able to analyze and solve their own parenting problems through reflection on
practice; acquisition of new skills; and the practice of sharing child rearing concerns and strategies with
parenting group members, spouse and extended family members and neighbours.

What are parents’ roles?

The key responsibilities of parents to their children are to provide and promote:
Protection from danger and abuse

e Adequate nutrition and health care

e Loving and caring interactions with parents and primary caregivers
e Consistency in the environment and adult expectations

e Encouragement for children to share experiences and ideas

e Choices for children and chance to develop independence

e Responsibility and self control

e Critical thinking skills and persistence to solve problems

e Encouragement and praise for what children do well

e Time and opportunity to play with other children

e A positive adult role model for children

e Positive disciplining
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What key skills do parents need?

Knowledge about child development; observation skills to notice how well child is developing; alternative
strategies for problem prevention and discipline; knowing how to use everyday settings for learning
experiences; skills to express feelings to the child and explain the world around; and knowing where to
find support they need in childrearing.

What is disability and why is disability inclusion important?

Disability inclusion focuses not on the impairment (physical, mental, intellectual or sensory) but the way
the impairment impacts on the person’s interactions and participation in society at all levels. The accepted
terminology is person with disabilities. This puts the “person” before the disability. Over 90% children
with disabilities in developing countries do not attend school. It is very important to include their parents
in the parenting groups. Early intervention is crucial. Each child's basic needs are the starting point for all
parenting groups, and all levels of ability and stages of development vary. Each learns how to identify
and support developmental learning windows. They learn to support each other. Parenting education can
be an equalizer for parents of children with disabilities.

Should parenting programmes target health and nutrition or child developoment and learning?

All parenting programmes should take a holistic approach and demonstrate that all areas of health,
development and protection are linked. No aspect happens independently of the other areas. For example,
growth-monitoring programmes are a waste of resources if the mother does not have the knowledge and
resources to improve the diet. Preschools cannot teach a child who is hungry or abused. Professionals
from each sector must spend more time thinking about how health, learning and child protection are inter-
connected. Parenting professionals should help parents develop practical skills and actions, and learn to
monitor changes in the child.

Should parenting programmes address specific needs of birth to 3 or birth to 87

Parents and children benefit when parents understand the entire early childhood period. The basic principles
of caring for children are the same throughout this period. Parents need to understand how each skill is
interpreted at various stages of child development. A parenting education programme should cover areas
of general interest to all parents of children birth to 8 years. Care during pregnancy, delivery and post-natal
are important topics that should be provided in a separate parenting programme for expecting parents.
These topics should not be covered in a general parenting education programme. When topics are not
relevant to the needs of busy parents, it may cause dropout.
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1.2 OVERVIEW OF SESSIONS
The parenting curriculum is divided into four stages. Each stage has several sessions.
STAGE 1: Establishing the Child Wellbeing Baseline [6 sessions]

During baseline discussions, parents will share understanding about priority practices that contribute to
three areas of child wellbeing — what is required to make children healthy and strong; smart and happy;
safe and protected. Parents will identify the challenges they face to achieve these practices.

Follow-up sessions provide time for parents to address some of the challenges mentioned in base-line
sessions. During baseline assessments and follow-on session, the parenting facilitator will introduce a
priority practice thought to improve that area of child wellbeing and give opportunity for parents to explore
the concept through discussion and group work. The new practice will be modeled; and parents will agree
to try the practice for homework.

Assessing understanding, practices and challenges related to making children Healthy and

Session 1: Strong

Session 2:  Follow up session — Problem Solving to promote Healthy and Strong Children

Assessing understanding, practices and challenges related to promoting smart and happy
children

Session 4: | Follow up session — Problem Solving to promote Happy and Smart Children

Assessing understanding, practices and challenges related to making sure that children are
safe and protected

Session 6:  Follow-up session — Problem Solving to promote safe and protected children

Session 3:

Session b:

STAGE 2: Teaching Children Cultural and Spiritual Values in the early childhood years [2 sessions]

During Stage 2 sessions, parents learn to appreciate and promote cultural and spiritual practices that guide
children’s development and help them find their place in the world. Parents learn to tell traditional stories
in a way that builds parent-child bonds and enhances reasoning and language skills. Parents also explore
practical ways of addressing conflict that may exist between traditional practice or belief or faith and child
wellbeing. Every session ends with a model and practice component to try a new childrearing practice
related to the topic.

Session 7:  How do parents use spiritual & cultural traditions to teach young children

Session 8: | Making decisions about traditional childrearing practices
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STAGE 3: Using Pictorial Child Development Tools to Monitor and Stimulate Development (7 sessions)

Parents will receive their own pictorial child development cards that can be used to monitor development
from birth to 8. Parents will learn how to use the cards to assess child's development in four key areas.
During each session they will also learn a new practice for promoting the development domain under
discussion. They will learn how to identify and support children with developmental delays and disabilities.
They will learn how to make low-cost toys to stimulate each age and stage of development. Modeling and
practising new skills are components of every session.

Session 9: | Assessing and stimulating Social and Emotional Development

Session 10: | Assessing and stimulating Motor Development

Session 11: | Assessing and stimulating Language development

Session 12: | Assessing and stimulating Cognitive Development

Session 13: | Supporting children with developmental delays and disabilities

Session 14: | Importance of play — introduction to toy making

STAGE 4: Evaluation and Forward Planning (2 sessions)

Parents evaluate what they learned and how they have changed related to making children healthy and
strong; smart and happy; safe and protected (child wellbeing).

They will discuss their concerns about community problems that affect early childhood outcome in the
three areas. They will practice observing community with a child development lens. Through them we
can see whether the objectives were achieved: improved parenting practices and community action for
children.

Session 15:  What have | learned? How | have changed?

Session 16:  What might we do to improve community child wellbeing outcomes?

1 I -



. @m’&'&m’m'&agﬁqqqﬁm'&'qmﬂ'ﬁnl

9.%\1 éﬁ‘“’@*""ﬁ‘%aﬂl é{f“'ﬁ‘\"ﬂ'*a';iﬂﬁ'%'“ﬂ"i"ﬂ'ng'%l

NATIONAL PARENTING EDUCATION MANUAL IS

1.3 SESSION ROUTINE: TO BE USED FOR ALL SESSIONS
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1. Greetings/ Welcome
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a. The Facilitator greets parents by name in a friendly manner;

b. Asks parents to identify absentees;

c. Asks for volunteer to visit the absentee to express concern about his/her absence and to share
what was learned in the session.
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2. Facilitator Acknowledges Parent Volunteer

a. A parent volunteer, who is selected from the group for each session, assists the Facilitator with
the session. Facilitator expresses warm appreciation and thanks the volunteer
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3. Review what was learned and applied
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The Facilitator asks participants to share what happened when they tried new practice.

How their children respond?

Did they talk to spouse and extended family members about the reason for this practice and en-
courage members to use the same strategy?

What happened?

b. Vary the method for doing this. Examples include

e Parents talk in pairs or groups of 3. This gives voice to all participants at the beginning of the ses-
sion, a key factor in successful training.

For plenary, ask one member from each group to share their views.

e Use a number method to call on parents. To do this, assign each member a number at the first
class. Facilitator has all numbers in an envelope and pulls random number to identify who will
speak.

e Another method is to call any member to discuss homework experience and that member then
calls on the next person. Each speaker selects the person who will speak next. After five have
been chosen, the Facilitator asks if there are some others who want to comment. (Take 2 or 3
additional volunteer speakers.)

c. Facilitator briefly records what parents say and immediately after the session, while memory is
fresh, completes these notes or makes it more legible.
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4. Introduce topic: New Knowledge

4.1 Today's topic: The facilitator announces discussion topic for the day.

4.2 Parents’ views: In some cases the facilitator begins by asking parents their understanding of this
concept. Other times the facilitator shares the new knowledge and then asks the parents to share
their views or practices related to the topic.

4.3 New Knowledge: The facilitator takes 3-4 minutes to share New Knowledge, using plain language,
and explains why this is important for children.

4.4 Sometimes the New Knowledge is explained in two brief segments separated by group work or
discussions.
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4.5 The facilitator asks questions and launches a short discussion to find out parents’ experience or
impressions related to the topic. This is important because if members do not fully understand
what is being discussed or the facilitator's point then the group work will be ineffective.

4.6 When asking parents their views or experiences try these methods:

e Draw numbers from an envelope, then also invite others who want to respond to the question or
comment on something that a member said.

e Use follow-up questions: can you explain a bit more about that; why do you think that is. This is
especially important when parent says something that represents a good childrearing practice but
may be unusual for this community. This promotes “positive deviants” as leaders and encourages
concept of teaching each other.

e \Whenever a view is presented that may be harmful to children, deal with it in this way. “Does
someone want to comment on what he said?” Would you agree or disagree with this statement?”
Usually the group will identify the same thing that concerns the facilitator but the parent takes the
feedback better from his/her neighbors.
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b. Activities (Group/pair Work)

Al

5.1 Parents meet in small groups to complete a task intended to help them delve into the subject
matter.
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6. Reporting
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6.1 Group work is shared in plenary and others may give feedback.

6.2 The method used is that each group shares one thing going back and forth between the two
groups until all ideas have been shared. This enables greater participation.

6.3 Ask for feedback

6.4 Facilitator sums up what was learned.
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7. New Practice Modelled & discussed
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7.1 The Parent Volunteer then demonstrates a new practice that relates to the day’s discussion topic.
7.2 Participants should discuss benefits.
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8. Clarify homework
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8.1 What did we learn today and how will we use it?

8.2 Parents agree to try the new practice modelled by the parent leader or one that they learned
during discussions.

8.3 Homework also includes talking to spouse, extended family and neighbours about the recom-
mended parenting practices.
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9. Select Parent Volunteer for next session

9.1 The Parent Volunteer role rotates from member to member. It may take some parents longer to
develop confidence to take on the task, but over time all should participate.

9.2 Before the group departs, the facilitators arrange time to make a Home Visit to the parents’ house
the next week.

9.3 At that time they will have a one on one interview about how well the parent has been able to
understand the sessions and use the new practices.

9.4 They will discuss the next session and use the parent as a gauge for how other parents will
respond to the topic.

9.5 At this time, the facilitator prepares parent volunteer to model a new parenting practice at the next
session related to the skill being taught.
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10. Departure

y §:1"g’ﬁ’u’ﬁN’%ﬁ'ﬁé’ﬂ%ﬂ'ﬂ:ﬂgﬁ]

10.1  Location and time of next meeting confirmed.

11. Facilitator consolidates notes
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11.1  Immediately following the session, facilitator finalizes notes from the session.
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2. STAGE 1: FACILITATION GUIDE

Assess Parents’ Views about Child Wellbeing

2.1 BACKGROUND

The parenting programme will support families to know what they want for their children and gain the
tools and resources needed to effectively support these goals. It is important to shape the parenting
programme content based on initial discussions with parents. Stage 1 sets the stage for discussion about
child wellbeing indicators.

Find out the following:

a. What s the parent’s understanding about priority practices to make children healthy and strong; smart
and happy; and safe and protected?

b. Level of success in achieving these priority practices

c. Summarize and record challenges parents face

Follow-up sessions on health, learning and protection provide time for parents to address some of the
challenges mentioned in base-line sessions using a technique called — 7 steps of problem solving. Other
times parents will simply share ideas about how they have handled that problem or think it could be
solved. After problem solving, the facilitator shares new knowledge related to the topic and participants
discuss or explore through group work. Every session ends with a demonstration of a new parenting
practicethat applies the new knowledge in a practical way.

Parents already have a great deal of knowledge about parenting. They already know many positive
practices that they can use to help children develop the skills for success in life. Building on individual and
community strengths creates energy for change, and the opportunity to learn from friends and neighbours,
as well as the facilitator. These initial consultations with parents establish a positive and respectful tone
for future parenting education discussions. They also establish a baseline about the status of children.
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STAGE 1 SESSION 1

Assessing parents views, practices and challenges related to making children healthy and strong.

Purpose

The child wellbeing indicators form a strong basis for the content of the parenting program. Find out
what parents believe about parenting practices that result in positive wellbeing by the time a child
reaches 8 years. This discussion establishes a baseline for changes in parents’ Knowledge, Attitude
and Practice (KAP). An essential facilitation skill is the use of dialogue vs. educative method.

Take Away Message

Good health affects all areas of a child's development. Inadequate food and poor nutrition and hy-
gienefor mother and childlead to increased infections and stunting in children. Stunting is caused by
inadequate quantities and quality of food. Stunting is associated with poor cognitive development and
low educational achievement. Parents may feed children well but if the food is not clean they may
lose these nutrients due to diarrhea. Children also need fresh air, time for play and adequate sleep.
These things also promote wellness.

Time: 2 hours

Getting ready

1. Be familiar with content in column 1 on the child wellbeing base-line
2. Rehearse sharing the “new knowledge” in simple language, 3-4 minutes.
3. Identify in advance a parent volunteer and request assistance during the parenting session.

Talk to the parent volunteer about the content of the session and get her/his feedback and sugges-
tions. Prepare parent volunteer to model new practice —(example; letting child self-feed any food in
own plate).

Resource/ Materials

1. Child wellbeing Index (See Appendix Reference A)

2. Cooking and Eating with Ama [poster]

3. Breastfeeding — Storybook — NFE parents may borrow. Facilitator may read to non-literate par-
ents after discussing feeding tips.

4, Information sheet — Nutrition for Brain Development and Health. (Use when discussing feeding

tips. See Appendix 1).
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Minutes Activity

Welcome:

The Facilitator follows steps 1-3 in-suggested session routine. This includes greetings;
identification of absentees; homework review; recognize and thank Parent Volunteer who
assists with a demonstration. There is no homework to report in session 1.

10

Activity One Introduction

This introductory session highlights the importance of families as a social unit for children
and also serves as an ice breaking exercise from the participants. The steps are as follows:

1. Give a sheet of paper and a sketch pen each
2. Get everyone to draw their family members on the piece of paper (10 minutes)
3. Participants show their drawings and introduce themselves and their family members —
mentioning their names, sex, age, and what they are doing
4. After everyone has introduced themselves, ask the following questions: (10 minutes)
a. Did you feel anything strange or frightening?
b. Why do you think it is overwhelming?
c. Did you realize that you could have done better if you had practice when you were
still a child? — relate it to how children learn and the importance of early experience
and repeated practice for children.

Introduction: warm-up

a. If parents do not know each other, then play name game presented in the text box be-
low.

b. If they already know each other, then ask each person to share their name and one thing
others probably do not know about them. Do this while standing in a circle.

The facilitator introduces purpose of the parent group and topics to be discussed in first
several sessions (stage 1)

Explain purpose:

The early childhood years (birth-8 years) are the most important period in your child’s life.
What happens then has a great influence on how well your child succeeds in school and
what kind of adult she or he becomes. You have shown how much you care about your
young children by coming to this group.
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You may feel worried that you have inadequate knowledge about children’s development.
Please do not worry. For your children to have good outcomes you need to know only three
things: How to make children healthy and strong; happy and smart; and safe and protect-
ed.

You already know many practices that help children become healthy and strong, happy and
smart; safe and protected.

One of you may know one thing and another knows something else. By talking and sharing
we can learn from each other.
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5
| will also share some things | have learned and some childrearing tips that may help you
achieve your goals.
Activity 1(Group Work)
What do children need to be healthy and strong?
Introduction: We will begin our discussion about what children need to be healthy and
strong.
Get them into two groups. Identify a parent who can write responses in a group-work note-
book.

20

Topic: What is your understanding about what children need during early childhood years to
be healthy and strong? Go around each group and take turns sharing. You may go around
two times until all ideas are shared.

Take one example from each group so that everyone is clear about the topic. Once they are
clear they can begin work.
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Plenary: Status of children’s health in this community

Facilitator says: Let's listen to the things you think are important for making children
healthy and strong. Let’s see how well you think things are going for your children in each
area(health, learning and protection).
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a. Hereis how we will do it: Each group reads one practice.

b. After reading the practice, the facilitator asks if this is going well with most of you then
we will ask the reporter to draw a smiling face next to the statement.

c. If this is a challenge for most of you then, we will ask the reporter to draw a frowning
face.

d. Continue until going back and forth between the two groups until all is shared and a
symbol is drawn beside each parenting practice to promote health.

e. Facilitator ask: In the next session would you like to select some of these challenges
and see if we can come up with solutions to turn a sad face into a happy face?

f.  Good that is what we will do.
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New knowledge:
Important things to know and do regarding child nutrition

Facilitator says: /n this session about making children healthy and strong | would also like to
share something important to know and do when feeding children.

The only food that babies need in the first six months is breast milk. You have heard the
term exclusive breast-feeding. What does that mean? [It means not even a drop of water
or any other liquid or food]

Ask Parents, if they can think of some reasons that is important. [ Facilitator notes: [ 1)Con-
taminated water causes diarrhoea; 2) the baby’s digestion is not ready for other foods; 3) if
baby takes other foods then s/he will take less milk and the mother will start to produce less
milk and 4) Mother’s milk has all the important things a baby needs.]

After six months children need variety of foods every day. The most important food is pro-
tein. It promotes brain growth. How do we get protein? [ Meat and eggs are best source,
pulses also contain protein] Why are eggs so good for children? [Has everything a child
needs for brain and growth. Easy to cook and eat. Low cost, compared to meat and is ok
for many vegetarians. |

Another important food is vitamin, which is foundin fresh fruits and vegetables. Children
need fruits and vegetables every day to maintain good health. Look for dark orange and
green foods these contain special vitamins the child needs for growth. Can you think of
some orange foods? Some green foods? Make sure your child gets these and protein every
day.
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Children’s stomachs are small and they fill up quickly. Put your child’s food in a plateso you
are sure how much s/he is eating. This is better than feeding from your plate. \Why is that?

Feed them at least 3 meals and 2 snacks per day. However, do not force your child to eat.
Remember, breakfast is the most important meal of the day. It is the petrol for your child’s
brain to work during the day.
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Our parent volunteer is going to provide another feeding tip.
Parent Volunteer demonstrates self-feeding practice.
Parent gives 2-year-old child a banana opened at end but not peeled. Encourage child to peel
and eat. Talk about the food. PV says, “Parents usually feed their children. We think it is
a good way to get them to eat. But sometimes children eat better when they self-feed. It
makes them feel in control. And it is interesting to them to touch food and feed self.” Feed-
back: What do parents think about this? Do they see benefits for children?

10 Optional Activity — Show how to design a menu for the day; 3 meals and 2 snacks and mea-
sure food and discuss feedback
Use the following questions for discussion after the above demonstration:
1. Why should we put child’s food in own plate rather than feeding from our plate?
2. Why do we need to measure portions at each meal?
3. Children eat more food when the environment is happy than if there is stress. Why is

that?

4. What benefits does the child gain by self-feeding?
Wrap-up

5 Facilitator says that the session is now over and it is time to remember the important things

we learned today. Share take away message.
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Try giving your child food in own plate and allow them to self-feed.
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Think about some of the things you heard today that you are not doing and try to add some
of these good practices.
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FUARFRATFAY| 5 Talk to your spouse and family members about what you learned. Children benefit when all
the adults that take care of them share the same beliefs and practices related to childcare.
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Next time please bring a piece of soap. (See session routine #8)
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Why is it important to share what we discuss with spouse and extended family members who live in
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NATIONAL PARENTING EDUCATION MANUAL IS

STAGE 1 SESSION 2

Follow-up Discussion: Problem solving health challenges / learning new ways to make children Healthy
and Strong.

This is a follow-up discussion about child wellbeing area of health. Provide time for Parents to delve
further into the question of what makes children healthy. They will learn how to use the problem-solving
method to address one health challenge they mentioned in the previous session. They will also discuss
one additional health indicator —hygiene- and learn a parenting skill that contributes to that indicator.

Take Away Message

Many times parents think they can’t do something for their children due to limited resources. Children
benefit when parents practice problem- solving strategies when faced with childrearing challenges. Good
health is necessary for children to grow and learn according to age. Parents learned that good hygiene
prevents illness and diarrhea. Washing hands with soap after toileting, before eating food, after handling
pets and after playing is the most essential practice to prevent iliness.

Time: 2 hours

Materials

1.
2.
3.
4.
5.

Child wellbeing Index — reference for facilitator

7-Steps problem solving model - Problem solving activity

Hand-washing song- Parent Volunteer Demonstration

Our Clean Hands [poster | use when demonstrating hand washing

Let's Play— Bathing is Fun [storybook] - NFE students may borrow. Facilitator may read to non-literate
parents

Hygiene Practices (Appendix 2)

o

Review challenges parents mentioned in the previous session.
Learn problem solving steps

Be familiar with the “New Knowledge” information on hygiene and ready to share the information and
answer parents’ questions about hygiene. (Use Appendix 2)

Prepare PV to demonstrate how to thoroughly wash a child's hands with soap and sing hand-washing
song.
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;@g,ﬂ q\i{(‘\'q%’i"\‘\"'@"*"qa'ﬂ\’\/‘\"’:‘ﬁ'“]“”\i‘/{“’"’\‘\iﬂ"?q‘\'g\'w’\@"é'a"’*"ﬂq‘“"ﬁ 2“1'3"’4'“]“’*%%“'%] Introduction - Follow-up to address health challenges identified and learn new skills.
Read list of challenges mentioned.
. wa s e s o 5
TARRG ANRN G TH &

Find out the problems of greatest concern to the PE members.

ﬂ'&&'g&'ﬂ @m‘géﬁé%w’\“a 5’@’*“1'\%&"§'Z“"‘?ﬁ’iﬁ"’~q’\'§]

T - Y Teach and practice problem solving
AT RANA AN T AN G §RRGRA ARG

Method 1:

SRR Introduce the problem solving poster (Early Years are Bhutan's Priority)and method(Appendix
Reference C)

rﬂN'Rm'&104'ﬂ:w'f\mﬁm':!5'4&'2«'r\f\'aqm'maq'g@’rf‘ﬁ’r\'mr\'%] (\N,'ﬁ'&f'§§'4"\f(@§ﬂ~!'ﬂ’wf\'§«\f'q?\ﬂ§ﬂ'E]'ﬂ'fg'i\&f' .
a o ~—— e We can say that each step relates to a problem-solving step.
SR (FIHAIHINNNRERAA))
Try out the problem solving method in plenary rather than group work so that parents can

A become familiar with method. Sum up what was learned from the session.

s AN RN R 5 AT A NGRS R 2 R AR R R BRSNS A E
EES| 56 ANTIAGF AT AMRAN N IIN T T ARRAJU T WAL RIS ﬁqéﬂ I 20
Method 2:

S Y- Sy I S Y U SN SN ST v - O v v=d S

%0 r\quw&maq:l@aqmmmg géﬁgﬂﬁ&@wjeq&qu SRS R R ESRUER LS "Wf If the problem solving method is too challenging for the parents, then pick the top 2 or 3
gRNAE AR AR AN EIRGA F A AT AN ) FrR R SRy GaaaRay Ay qsq'qug'%mrg'ﬁq] problems and divide into same number of groups. Each group can talk about the problem,
identify possible causes for the problem and share some ideas for solving the problem.
AN ZA] Plenary: following the group discussions, share the idea of each group for feedbacks and
comments.

A a8 a AT AN A a A N a &
FIARANARRIRNAKE A FANARK TR Y YN FANLDE AR SN SHN ARG AN TR A GEE
A q&'@ﬁéﬁ'ﬁf(ﬂﬁﬂﬂ@@ﬂ%’ FE5RRFFI ARaaRagRaaar r\'qa'f\am%r(ng'na'g@ﬁ'q%@\q‘
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r\&a&\m‘gmq: §'éﬁmgqﬁ«'qqr\'ézaﬁat'm\t'ﬁ'éﬁé’ﬁtm«'a‘a’ﬁm&\@q'§§'q&\m'q&m§"§xqm\'ﬁiﬂ

iq"r\]'q]k\yxiﬁ New Knowledge:

The facilitator introduces new knowledge related to making children healthy and strong —
§q.~§ﬁu.§w. Gﬂ"&&'ﬂgﬂ]&‘m&!&!'ﬂ?\'gﬂ]’fﬁ&' gqﬁ.@a@&%ﬂa iﬂ'“'“]ﬂxﬁgﬂﬁf’\"’*q’ﬁl ngﬁ.aﬂ&,.ﬁ&.g. Good hygiene can help keep children healthy and strong. Why is that?
"‘%‘ﬁ'i"“%’“ﬁ“" (’""&’é”ﬂ%ﬂ"W““”“%ﬁ”ﬁ’ﬁ%"%’%’“ﬁﬂé’ﬂ“”*"&’ﬂ %’“T%’g'&’ﬁ"ﬂ? a. What do you think are the two key hygiene practices [wash hands with soap and use

latrines]?
A S - SUD - A P WY: V=AU S S N S S e b. Are these easy or difficult to implement? Why arethese difficult?

NRAIRTJS AR Y A TRAUA S TS N QN A SIHNG S ) [NARFRAT AR Y ER R AR
T RR ARSRCE TR A8 (A PTHRIRAT TREY c. Yes it may be challenging but here are some reasons why to wash hands with soap and

70 R R 10

use latrines.
%‘@uq'rivq'aﬂw%@'q&&t’ﬁa‘xj‘ﬁqwqm'mq'a@q? %’é’q’%’%wmq‘a@q? d. Children get sick often because they do not have the immunity like adults.
a Nﬂq’aqa}ﬁ'q&q’%’@q@%’q% q‘{qo}ﬁ%ﬁ'&ﬁ&‘%@ﬂ'wq&'ﬁ&‘ &Wi" Nq"q'aq&q'qﬁq'é'gq@'ﬁﬁq'ﬁx e. Every sickness reduces child’s growth and intelligence.
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The family must use a latrine, not open defecation. Children walk close to the ground and
pick up germs from the ground, even if someone has defecated there in the last six months.
They can pick up hookworm. It makes children anemic and low on iron. Children cannot
become smart if they are anemic.

Parents and children should wash hands often during the day with soap. The most critical
times are after visiting latrine and always before touching food.

People sometimes think their hands are clean because they look clean. Millions of germs
that you cannot see can be on the hands.
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10 Children can start learning to wash hands at about 12 months. Parents should provide a
bucket of water and soap and make this a family routine.

By washing hands of all family members with soap, there will be less illness in the family.

What practical problems do parents face when trying to promote good hygiene?

a. Take time for questions and brief discussion about their hygiene questions.

b. Examples: 1) How can we stop children from getting sick if they put dirty playthings in
their mouth? 2) How can we clean hands if soap is not available? Soap dissolves in the
water. 3) What if my child is afraid to use the latrine?

15 c. See if you can come to resolution on a few of these.

d. Thank participants and tell them that the parent volunteer will show them something
important to do, related to hygiene.

Model New Practice (See session routine #6)

Demonstrate application of what was discussed above.
15 a. Demonstrate how to wash the hands of a child 12-18 months.

b. Teach a hand-washing song.

c. Follow hand washing chart.

Homework:

a. Set up hand washing area with soap. Hang soap in netting to prevent dissolving and
waste.

5 Model and teach children how to wash hands with soap.

© o

Talk to spouse and family members about what you learned today.
d. Look for hygiene book to read at home.
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Discussion Guideline:

an A n In what way this method is useful?
SRR LG AN I R3] 9

:waraq'ﬁ;’ﬂ{ﬂ'&ﬁ'@'gq«'ﬂq&'ﬁq&q Ideas for Reflection and Action

Could you use this problem solving method to address other problems that you face?
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NATIONAL PARENTING EDUCATION MANUAL IS

STAGE 1 SESSION 3

Assessing Parents’ understanding, practices and challenges related to making children Happy and Smart.

Purpose

To identify the base line related to what parents know and do to make children happy and smart. In this
session parents will share understanding about priority practices; and their own assessment about how
well they are able to achieve these practices. New knowledge will address how parents can promote
warm and caring feelings, language, motor development and thinking skills while providing basic care of
the child’'s body — cleaning, sleeping, feeding, etc.

Take Away Message

For children to be happy and smart parents need to promote all four domains of development with equal
emphasis. Parents may think that they do not have time to talk to their child, play with their child or teach
her/him things. This session introduces the idea that parents can stimulate thinking, talking, moving and
promote happy caring feelings through the course of everyday activities.

Time: 2 hours

Materials

1. Child wellbeing Index — reference for facilitator

2. Aow-Aow-Chechey [storybook about father’s role in childcare]

3. See Appendix 3.Symbol cards to represent caring for the body (stick figure); caring for feelings (two
smiling interacting faces or a heart); caring for the mind (candle or light bulb) — use for group work.

4, Look How Terrific | am (Book)

1. Be familiar with all indicators in column 2 of the Child Wellbeing Index (See Appendix -A).

2. Be aware that someparents may believe that learning begins when children go to school. They also
perceive that they have low capacity to help children in this area due to own low level of education
and literacy.

3. Even if the parents are illiterate, they could support children learning at home using their own
language. Think about how you will help parents understand that they could help their children
develop aptitudes for learning through constant communication, questioning, storytelling and songs.

4. Prepare group work notebook. Write at top of page — Session #3 Views about what is required for
children to be happy and smart.
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?ﬁ'ﬁ'ﬂ«’\'@i’“ﬂﬁx Introduction

Today's topic is making children happy and smart.
S A &\ AT AT A AL AN QA &
XA B RAEYAT]RHA] H ARV AN AN A AN AT § IR R TAN G

VIREAENNRATRA TR P\ﬁ A A %) 1. Parents think that learning takes place once children go to school. However learning be-

gins at birth. During the first 8 years the brain develops the power to think and reason,
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1. Form two groups. Identify a member who will record ideas in the group-work notebook.
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b. As parents identify an area, draw symbols for the following:
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We will use the checklists from the group work activity on what children need to be
happy and smart. We will examine them to see if we are supporting all areas of a child’s
development.

Ask parents where to put the parenting practice they identified. Put a tally mark under
each symbol. Help them notice if we are emphasizing one area more than another. All
areas need to be stimulated.

The important new idea: Parents have much work to do each day taking care of children’s
basic needs, such as feeding and washing. It is possible to also promote children’s
thinking, speaking, thinking and motor development while also taking care of the bodly.
This is how we can make sure that our children are happy and smart.

Read the book “Look How Terrific | am™ and talk about it.

The next activity looks at who cares for children. This can promote a discussion about
the roles of fathers and managing childcare and development in an extended family.
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Worksheet for Activity G: group work:

Activities Father  Mother CliEne- Siblings Others IO Reason
parents one

Read books

Tell stories

Sing songs

Take outdoors

Play with

Spend time
talking and
listening

Hold and carry

Feed

Change diaper
and help with
toileting

Make to follow
rules

Dress up

Give bath

Cooking for

Looking after
when sick

Taking to
hospital
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Plenary

Reflect on who is most involved in taking care of children and why; and the effects on
children’s development and relationship formation.

Model New Practice:

We can promote positive feelings and thinking while conducting everyday child care activi-
ties.

a. Parent volunteer demonstrates how to take care of a typical child care activity such as
bathing, brushing teeth, brushing hair while also stimulating all 4 areas of development:

10 motor development, language development, social and emotional development and
thinking skills.

b. Ask parents how they could involve children and promote thinking and caring while they
are washing clothes; gathering firewood; sweeping, or cooking dinner.

Take away message

Homework

a. The homework this time is to think of one thing you do to care for your child’s physical
needs (such as bathing child, brushing teeth, etc.).Practice developing child’s thinking

5 skills, language skills, motor skill, and social and emotional development.

b. Talk to your spouse and family members about what you learned today. Children benefit
when all adults in the family share values and practices.

Ideas for Reflection and Action

1. When parents talk with children and promote reasoning skills how does this contribute to child’s
future school success?

2. Happiness is an important national goal. How does happiness contribute to life success? How can
we promote happiness when the family lacks basic needs?
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STAGE 1 SESSION 4

Problem solving challenges related to making children happy and smart/ learning new methods.

1. This is a follow-up discussion about making children happy and smart.

2. Provide time for PG members to delve further into the concept that children need equal attention
and support to achieve all four domains of development in order to be happy and smart.

3. They will have opportunity to address some of the challenges identified in the last session and to
suggest some solutions.

4. They will learn something new about making children happy and smart: That is to notice how their
child is developing in each domain and to realize that children change over time.

Take Away Message

We learned that children develop in four areas. Children grow and change in each area over time. Par-
ents should notice how their child is developing in each area and try to find ways to support him or her
to practice or accomplish those skills. If we notice what our child is trying to do, it will also teach us to
monitor our own expectations of the child. Paying attention to all areas of development is a good way
to make children happy and smart.

Time: 2 hours

Materials

1. Child wellbeing Index — reference for facilitators.
2. 7 Steps of Problem Solving Model — use with problem solving activity

Getting Ready

1. Review problem solving steps (Appendix). Keep these in mind when helping parents address chal-
lenges.

2. Work with parent volunteer to notice one area of their child’s development and plan to show how
they can help that child in that area of development; and also how they can integrate different
areas of development. For example, if the child is 12 months and trying to stand alone, then the
mother can make sure there is something the child can pull-up on such as a chair. She can talk to
the child and describe what he is doing. She can praise the child for his success. She can encour-
age his motor development. She can let him figure out something for himself rather than doing it
for him.
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1. Follow session routine steps 1&2. This includes greetings; identification of absentees;

5 and appreciation for Parent volunteer’s assistance.

1. Purpose: In the last session you identified important parenting practices to make chil-
dren happy and smart. You also identified challenges achieving these practices. Today
we will practice problem solving related to some of the challenges you identified in the

5 last session.

2. Read challenges that parents identified in last session. (See group work note books)

Activity 1 (Group Work)

Problem Solving challenges in making children happy and smart

a. Select one challenge.

b. In plenary follow the 7 steps of problem solving to clarify one problem and identify po-
tential solutions.

20 c. Orasin Session 2, let parents select two or three problems, divide into same number
of groups. Each group explains the meaning of the problem, possible causes for the
problem and potential solutions

d. In the following activity 2, each group summarizes the discussion and gets feedback
from others.

Activity 2 (Group Work)

Thinking about children’s development in four domains

a. Divide into two groups. Give each group a 4-piece puzzle representing four domains.
Ask members to quickly put the puzzle together. Then ask what is the puzzle? Ask what
happens if they lose a puzzle piece. Tell them it is the same with a child. Parents have to
pay attention to four areas of development for children to reach their potential.

b. Ask each group to think of one way that children change in each of the four domains

20 over time. Do this by comparing a six-month old baby with a four-year-old child for each
of the domains. For example in speaking, parents might notice that six-month-olds bab-
ble and six year old children can tell about an experience. In the second group compare
a 1-year-old child with a six-year-old child.

c. Ask groups to give an example to be sure that they understand the task.

20 Reporting
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STAGE 1 SESSION 5

Assessing Parents ‘Understanding, Practices and Challenges related to Keeping Children Safe and
Protected

Purpose

This is the third topic related to child wellbeing. This discussion will enable Facilitators to gain a baseline
of parents’ current views, practices and challenges related to keeping children safe and protected. Par-
ents will learn about accident prevention. A common cause of accidents relates to child neglect which
occurs when parents do not take care of child’s safety and basic needs. Parents will discuss how to
make the home safer and find solutions to prevent leaving children unattended.

Take Away Message

Parents love their children very much. A very sad thing for parents is when their child has an accident.
Many of the accidents that can be prevented often occur due to neglect of the parents. Neglect is a kind
of child abuse. We must always make sure that our children are supervised. We should also take a look
around our homes to identify safety issues and try to reduce these.

Time: 2 hours

Materials

1. Keeping Children Safe and protected (Appendix 6).

Getting Ready

1. Be familiar with all indicators in column 3 of the Child Wellbeing Index
2. Read Information Sheet — Accident prevention and Child Abuse and Neglect (Appendix 5)
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Minutes Activity

Introduction
1. Today let’s talk about keeping children safe and protected. This is always a big concern
for parents and we can share some ideas about that.
2. What is your understanding about what it means for a child to be safe and protected?
3. We will use the same method as before. Divide into two groups. Select a person to
record your views
20 4. Go around the circle and take turns sharing. You may go around until all ideas are shared.
5. Take one example from each group to make sure they understand the topic discussed.
Reporting
10 Follow method stated in session routine no. 6
Reflection
a. Facilitator says: These are the things you think are important for making children safe
and protected
b. Let’s see how well you think things are going for your children in each area.
c. Each group shares one practice.
d. Ask the group whether to put a happy face for things going well or sad face to depict
challenges.
20 e. Continue sharing between groups and adding the smiling or frown face beside each
parenting practice related to safety and protection
f.In the next session, let us select some of these challenges and see if we can come up
with solutions to turn a sad face into a happy face.
New Knowledge about Accident Prevention
a. Today let's see if we can learn some new things about preventing accidents.
b. | have a chart we can use (Refer Appendix 5). It has 3 columns: Types of accidents that
occur with children 0-8? Why do they occur? How might we prevent it?
c. Let’s go around the circle. The person shares about an accident that we see related to
children from birth to 8 years.
10 The next shares why it occurs.
d. And the third says — What can we do to prevent this accident?
e. If someone disagrees with what is said or wants to add something, then you may.
f. If not, then the next person will describe a different accident
g. Cover 5 or 6 accidents according to time.
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Wrap up:

Some of the reasons you describe for why accidents happen is owhat we call child neglect.
What does that mean to you as a parent?

a. When we do not take care of the children’s basic needs we call that neglect. It is one

5 form of child abuse.

b. Have you seen cases where a child is left alone and unattended? What might be the
reason for that?

c. We have all seen children left alone and unattended. We may not like to see neglected
children, but what might we do about it?

Take away message

Model New practice

10 Parent Volunteer- Teaching the child that something is dangerous and showing how to do it
in a safe way; or teach the child not to do unsafe things.

Homework

For homework, do one thing in your home to make it safer for young children; teach your
child about safety. Be able to tell us what that is.Also make sure that you are not leaving
your child unattended. Find a solution and tell us about it next time.

Discussion Guideline

Why neglect is considered a form of child abuse?

What can we do to prevent leaving children alone? Why is this important?

What accidents often occur among children birth to 8?2 How many can we prevent? How?

Make sure that older children know how to find the village health worker if they are away from home
and a friend has an accident.

HonN =

Ideas for Reflection and Action

1. Do a safety check of your home and make changes to improve safety.
2. Do a safety check in your neighbourhood. Talk to children about how to avoid accidents away from
home.
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STAGE 1 SESSION 6

Follow-up session on Keeping children Safe and Protected.

Purpose

1. Inthe last session parents were asked to identify potential accident and safety issues in their home.
For homework they were asked to identify at least one and correct it. They also learned that many
accidents occur due to child neglect. They were asked to make sure that their child is supervised by
adults at all times.

2. When they share results of their homework they will be learning how to overcome challenges of
child neglect and child safety.

3. In this session participants will learn about types of child abuse — physical, emotional, sexual and
neglect. They will discuss the types that occur; why it occurs and what they might do to prevent it.
They will learn ways to avoid physical abuse by developing positive discipline skills

Take Away Message

Parents have a special role to protect children from emotional, physical and sexual abuse. It is important
to identify abuse and prevent it in your own home and neighbourhood. One area of concern is physical
punishment. It helps parents to remember their own childhood and think about how they were punished
as children. How did it make them feel? What kind of guidance helped them the most? Parents can learn
new approaches to disciplining children called positive or “instructive” discipline. This approach helps
children learn from their mistakes and gives them guidance for what is expected. Parents should know
the dangers of child abuse and prevent it in their home and community.

Time: 2 hours

Getting Ready

Materials

My family helps me feel safe (storybook)

Keep my Little Explorer Safe (TV spot)

Child Protection (Appendix 6-A)

Helping Parents Use Discipline that Teaches (Appendix 6-B)
Prepare picture chart to show Instructive Discipline steps.
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5. Learn techniques for positive discipline (Appendix 6)
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Do you think it works? Why or Why not?
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Facilitator shares parenting tips for setting limits (A type of positive discipline)

Make sure that the limit is appropriate to the situation.

Fit the limits to the individual child’s age, personality and skills.

See that all adults in the home consistently apply limits.

Reinforce the same rules consistently.

Follow through, support words with actions.

Use simple statements, be clear and state limits positively what you expect of the
child.

Respect the child’s feelings and acknowledge them when you can. Ask the child to
explain behavior (when angry, scared, etc). Retell your expectations. Ask the child
what he will do in the future. Be ready to deal with the consequences. Do not avoid
the situation or give in if your child screams, cries or threatens.

8. Let the child help in improving limit setting.
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Activity (Group work):
Ask the parents:

Think about own childhood memories of being disciplined. Do you remember a case
where you received corporal punishment? Do you remember a case where you were
talked to and guided in a positive way?

Discuss in pairs what you are comfortable sharing.
Wrap-up:

Participants do not share this in-group because the topic is very sensitive. However, the
facilitator can ask, “From your memories and discussion, what conclusions can you draw
about discipline that best helps children to grow.”
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Model new practice (Parent Volunteer)

1. Parent volunteer should demonstrate the meaning of what was discussed in Step
5. (See session routine no. 6)

2. Example: Parent wants to break up fight between two siblings over a toy. Instead
of hitting them or taking the toy, the PV talks to them. He tells what his expectation
is. Then he asks each child to explain himself. Then he asks each child how she
or he might resolve the conflict. Parent clarifies their decision and consequences
if they do not live up to their agreement.

3% I 2

Wrap-up.

Facilitator reviews what was learned and shares Take Away Message.
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Homework

1. Ask parents to try using positive / instructive discipline during an incident where
they would usually scold or hit the child. Review steps.

2. State what you see the child doing.

3. Listen to the child's explanation.

5 4. Tell your child your expectation. Ask your child what he needs to do to change

behaviour.

5. Ask for his cooperation to do so.

6. Review progress to achieve the expectation and congratulate the child when
accomplished well.

Discussion Guideline

1. What are four types of abuse? [Emotional; Physical; Sexual; and Neglect]
2. What are the signs and symptoms of an abused child?

Ideas for Reflection and Action

1. What can we do about child abuse in our community?
2. Are children with disabilities more likely to be abused than other children? Why or why not? What
can be done to help these children and their parents?

Textbox:

In this session, some parents will insist that corporal punishment is necessary. They will say that chil-
dren do not take you seriously when you talk to them and they must suffer pain to remember. The
facilitator counters this by asking, “Does anyone have a different view?" The facilitator can empathize
with parents saying, “This is a very challenging area for most parents. Most of us grew to think that
punishment had an important place in good childrearing. Many people today, especially child develop-
ment and education experts now believe that instructive discipline teaches children more than physical
punishment. With instructive discipline, they receive a clear explanation for what is expected of them.
They are given opportunity to think. They are expected to come up with alternative behaviours and to
be held accountable for their agreement to use the acceptable behaviour. Physical punishment teaches
them that when one is angry with someone, hitting or hurting them is an acceptable response.”
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STAGE 2

Facilitation Guide — Childrearing in Context of Cultural & Family Values
Background

Spiritual and Cultural development are essential to good child outcomes. Culture is the fundamental build-
ing block of identity. Through cultural learning children gain a feeling of belonging, a sense of personal
history, and security in knowing who they are and where they came from. A child's family background
shapes early cultural experience. Families hand down beliefs, attitudes and ways of acting. These rules
for living come from one's ethnic, regional and religious heritage.

Education is a process of gathering information from different sources and perspectives and then evalu-
ating its worth and usability. The process of thinking about how local knowledge contributes to or under-
mines a parent’s goals for their children is a fundamental skill we want parents to gain from the program.
The child wellbeing indicators tell us whether a child is being looked after properly. There may be exam-
ples of cultural and /or family values that support these indicators and some that do not. The issues of
culture and tradition are sensitive and there is the question of how to respect and celebrate local tradition
that is supporting optimal child development and confronting those that are harmful practices according
to legal national and international standards.

Traditional cultures may feel threatened by outside groups that promote other ways of parenting. It may be
useful to set the stage for these discussions by celebrating traditional arts; and spiritual ritual that parents
pass on from generation to generation. This continues the approach of building on parents’ strengths,
which provides the energy for change. Another approach is to create opportunity for parents within this
group to examine traditional childrearing practices in relation to their own goals for child wellbeing. They
will have discussed what they see as priority parenting practices for health, learning and protection during
Stage 1 parenting sessions. The role of the facilitator is to provide a tool by which they can examine how
well traditional practices are helping them to achieve these aims for their children.
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NATIONAL PARENTING EDUCATION MANUAL IS

STAGE 2 SESSION 7

How do parents use traditional arts and spiritual practices to teach their Children?

Purpose

Spiritual and cultural development is essential to good child outcomes. Culture is the fundamental build-
ing block of identity. A child’'s family background shapes early cultural experience. Families hand down
beliefs, attitudes and ways of acting. These rules for living come from one’s ethnic, regional and reli-
gious heritage. From these, children develop a sense of self. In this session parents will share ways they
help their children develop cultural and spiritual values.

Take Away Message

Through cultural learning children gain a feeling of belonging, a sense of personal history, and security
in knowing who they are and where they come from. Parents have a significant responsibility to reflect
on their own values and model these for their children. Actions speak louder than words. Children learn
more from watching what parents do than listening to what they say.

Time: 2 hours
WEIEIELS

Information sheet — Traditional storytelling(Appendix 7)

Getting Ready

Learn about traditional arts and cultural practices in the community where you work.
Review information sheet about storytelling (Appendix 7)

Think about how you are going to introduce spiritual development to groups with diverse religious beliefs
and practices. What is it that all religions share in common? This would be the focus in that situation?

Minutes Introduction

In the past sessions we have shared views about what children need to become healthy
and strong; smart and happy; safe and protected.

Another thing that shapes children’s identity is to feel part of a family and a larger Bhutanese
culture. Do you think that is true? Why or why not?

This is so important, in fact, that we would like to spend this session discussing how parents
can use cultural traditions and spiritual practices to teach their children
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«g,\.a& ffi"%ﬁ"’&\l Activity (Group Work)
—— o — e o — o e N - Introduction ~We are going to think about cultural and spiritual traditions and practices and
SEA| AN ““3“"3“‘"\"5"""\"’@“"“q"il“}“"ﬁ“"@'ﬁ*’““‘"’ﬁ AR NYFY AN NN GINNEG how they benefit children.
T RTAN HEAINK AR
1A ) Al Form two groups. Select a recorder who will write the ideas in the group.
Q’éﬁ'ﬂ q‘;f%] One group will think about cultural traditions and the other will think about spiritual practices/
moral development. Select the topic for each group by picking hand with hidden object.
JFrRER K5 S5 TIMRARRKR ARARLARRS 20
REATAY WSATTINIRTR TEREE Go around the circle. Each person shares one important practice. The next person says how
N S S s s A ST e aaa_ P - knowing this benefits children. With each statement the group has to agree or disagree.
(o]
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q%q'mxgﬁqam\'%} also say if they think the tradition is dying out. Put a star by good traditions that are dying out.
REYG Cultural practices group shares. Other group says whether they agree or disagree. They also
say if they think the tradition is dying out. Put a star by good traditions that are dying out.
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Ask: You mentioned several good cultural and spiritual traditions that are dying out. Why
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Today our Parents volunteer is going to demonstrate how to tell a traditional story to children
that helps develop their thinking, language skills, and moral values.
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Parents tell traditional story to the group using storytelling methods.

Facilitator wrap-up: She used four special methods. Did you notice what they are? [Our
parent showed us how to get the children ready to listen to the story. She asked questions
to get them to predict what will happen. She used lots of drama and expression to make it
interesting. In the end she asked children to give their opinion of the story, tell me some
things you liked or didn't like about the story.]

How many traditional stories do you know? Who taught them to you? Do you tell them to
your children?

How does storytelling promote holistic development of our children?

Homework: Get an elder to teach you an old story. Tell the story to your children using the
four steps: Get them ready to listen;

Pause and ask them to predict what will happen next:

Using expression to make it exciting; and ask them to share their views about the story.

Wrap up

One way that we can pass on moral, spiritual and cultural practices to our children is through
our cultural arts. These include storytelling, songs and dance, traditional crafts, and games.
Children can develop a lot of skills from these, such as thinking and reasoning; appreciation

20 for art; language development; musical aptitude, etc.

Discussion Guideline

1. How many traditional stories do we remember? Do we tell these stories?

2. How many traditional games do we remember? Do we teach these to children?

3. We have many traditional crafts, how young children can learn these crafts? What are some ways
we can let little children experience this craft? How will that help them?

4. What was special and positive about your childhood? Do any of your positive memories involve tra-
ditional stories, songs, dances or games?

5. How do cultural arts help to build child’s identity? Why is this important?

Ideas for Reflection and Action

If old Ideas for Reflection and Action stories, games and crafts are dying out what can we do as a group?
What would be the benefit?

Could the parent group play a role in identifying community members with traditional knowledge and

skills who could share these with children in the early childhood centres.?
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NATIONAL PARENTING EDUCATION MANUAL IS

STAGE 2 SESSION 8

Making decisions regarding cultural traditions

Purpose

Explore practical ways of addressing conflict that may exist between cultural practices/belief and child
wellbeing.

Take Away Message

Some traditional practices are useful and relevant for raising children today. Others have been dropped
over time because of changes in society. Other traditional practices continue to exist but need to be
improved or changed to better support child wellbeing.

Time: 2 hours

Materials

Picture Cards — Traditional Practices
Bhutanese Traditional Childrearing Practices (Appendix 8)

Sorting Cards — Smiling Face; Frowning Face; Straight Face

Getting Ready

Prepare at least 5 picture cards for each of the age clusters (pregnancy; birth -3 years; 3-5 years; and 6-8
years) to depict traditional child caring activities.

How do you select the content for the pictures? There are two ways: use information obtained in an
indigenous study; or conduct the activity in this exercise with training groups. Out of these a number of
traditions will be identified (e.g. swaddling babies on back so mother can have hands free to work; giving
five year olds task of minding baby siblings)

In addition to the traditional child care practices included in the manual, the facilitator asks parents to
identify others; parents will then add these to the cards and sort them in one of three categories.

Prepare group work notebooks — Divide page into 3 parts with smiling, frowning and straight face.
Members think about how they will sort the picture cards they are given. It is advisable to create a set
of cards for each age group and to put down all the cards for each age group before going to the next.

Provide blank cards for parents to add other practices.
Prepare group work notebooks with date of meeting and the assignment. Divide a page into 3 parts with

Smiling, Frowning and normal Face. That way parents can list the practices according to their current
beliefs. This is important data to keep, be sure that someone from each group records their decisions.
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— ;
A Introduction

Facilitator introduces the purpose of the parent group and topics to be discussed.

a7 A AR Q

Y5y sy dvacsiRaNissg Foe v iaasd)

)

A
KNIz
Tell them that most cultural practices related to childrearing are intended to take care of

w.ﬁ.ﬂﬁgﬁmﬁmna N&'ﬁm'@wq'&q&nﬁwx G\!'@'ﬂﬁﬂ'@?ﬁ'aaﬁﬁa’{qg f\&qk\@'@\q&m&\r 9\'6’ amw children and help them develop well. Many of these are important and should be kept.

p 7S - - S A U Y- - SN S SO S - NP O ¢ R v
HHFARINNAGRGY PR RA AN AAFRAUN RRLRTS] :\éw\ﬂm AREVA VAL R N Generate ideas about traditional childrearing practices relevant to different early childhood
growth stages: “Let’s go around the circle (show starting point) and think of two or three
@\,ﬂ\{é@ﬂﬁ-‘wxqu\vz\qqﬁm'q%ﬁu& tgx?jm'@' ewq‘ég:ﬁmﬁqgﬁﬁm« ﬂﬁ“"ﬁ{m‘"qg“"%l LS p;actices.relited ;o| d‘the de- grott;ps]c I ||vvill.ment‘tion. YYhat iIs one or two things we believe
X asaas (afagnararada i) cfugaad FEarafaad §dsgaradamlinad aay about caring for chiidren auring the Tollowing stages -
E AR AEIRVRE GRS H8E) NIV AR TEJFRAFUINRIR A
P - Sz f iz mesD AR ARl R R AT AT A s o —
AF BN ﬂﬁNﬂQ£NN6E]NJ\QN&M‘§Rﬂ PR RART YN FRNY BFT NSNRT wgqrﬂqiﬁf\a Pregnancy and childbirth?
AR AR R wRg Arr;m‘ff?\' SRR Eigh to S?years?
-6 years?’
D R T KR EE AR 6-8 years?
JASANAARNGHINAS NLGARHIW Method: After two people tell a childrearing practice related to that age, facilitator asks if
NN '
a&r%&'@w’%%éﬂ there are others who want to add something. Then proceed to the next group.
s regs
53'6@!&'&% Wrap —up: We have thought about many childrearing practices in our culture. Many practices
j‘ - A e o PR - - e are passed generation to generation. Sometimes a childrearing practice is dropped or
FRNAK| AFIBARRAFUIURLR QYANFRAFHEAN NG PN ENGEH NN FIYFAN [ changed because society changes. The practice no longer fits with the way things are. Other
Réwigﬁ@tﬁﬁq%x%%ﬁ: ﬁﬁ'ﬂﬂmww g'&,’ﬁqqﬁ'&'@ﬁ\%} practices are still relevant and useful for children and maintaining the cultural values. Today
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We are going to look at a set of picture cards that show traditional Childrearing practices.
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Each group will discuss how to sort the picture cards into categories -Smiling Face [Good
for children and can tell why];

e Frowning face harms child’'s wellbeing and can tell why.
e Normal face indicates that a practice could be improved to better support child wellbe-
ing and can tell why.

As these are introduced, you will need to explain that traditional practices do change over
time. Some things that were believed or practiced by ancestors are no longer practiced.
Each generation has to make these decisions and this is what we will do today.

There are only about 8-10 cards to be sorted per group so the sorting activity takes only
about 10 minutes, with 5 minutes for getting organized to do the work.
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Plenary:
Place three face cards (smiling, frowning, & normal) in the centre of the circle.

Take one age group at a time [pregnancy & childbirth; Birth to 3 years; 3-5 years; 6-8 years.
This is important because it will help focus the discussion on many important things that
relate to that age group, because it clarifies that a practice for an older child may not relate
to babies.

Each group puts down a card and tells why they made the decision that it was a good
practice or bad practice to promote child wellbeing. They will also indicate some practices

that should be changed in order to promote child wellbeing.

When they put down card in normal face the facilitator needs to make sure that they ex-
plain how it could be changed.

Facilitator asks parents to discuss their observations and reflections about this activity

<o I 20

Discussion

Facilitator provides a wrap-up statement: Many traditional practices are intended to help chil-
dren develop. Some have been dropped over time as society changes. Some have changed
as we gain new knowledge about child development. This tells us that parents need to
evaluate traditions before blindly following them. In next activity we will realize that some
traditional practices can be improved for better.

Now the Parent Volunteer will show how a traditional practice can be improved to achieve
more holistic development of the child.
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B e DA e D Model New Practice
AR AR e

Parent Volunteer models how a traditional practice can be changed to improve child devel-

ﬂ&'mmgwnﬁu fﬁg&'mq'&q@mw: ts\rrgawx'q,ﬁr\' wxm@n@x’n‘s’m’ q'ﬁg'anq'gﬁgﬂmu'&wq ﬁf?r opment.
. Q
Ealaaitl Example: Mothers carry babies on back so mother’s arms are free to work. When possible,

such as while cooking, remove baby from back. Spread cloth on ground. This gives children
opportunity to freely move arms and legs. When baby becomes bored, give something to
grasp or change position so that baby looks at different things. Talk to baby while you work.
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Think of one traditional childrearing practice you follow; and change it in some way so that it
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RANRRRAHRFRE| NHRTAZAHRAIQTVARNI] 9 IR AT AN INSAHHIT Be able to tell what you did and how your child responded.
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STAGE 3
Using Picture Cards to Assess and Stimulate Child Development

Background

Even uneducated parents can gain expert knowledge about child development when provided with pic-
torial tools and experiential teaching methods. Parents are provided with child development cards for
monitoring the development of each child in four domains — physical development, social and emotional
development; language development and cognitive development. Each of the four domains is discussed
in separate sessions. Then parents practice assessing development of children in that domain according
to stage of development. They check the boxes to show skills child has acquired. They discuss ways that
parents can stimulate development to achieve next milestones. They learn how to determine if there is
developmental delay and what to do. Facilitators will need to build collaboration with the health sector and
other providers for special needs children as resources. Parents also learn how to make developmentally

appropriate low-cost toys to stimulate development.
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Stage 3 Session 9

Assessing and Stimulating Social and Emotional Development

Purpose

In session 4 parents found out that children grow and develop in four areas. In this session parents will
begin the first of four sessions to get a more in-depth understanding about the four child development
domains. In this session they will learn the importance of social and emotional development; what skills
children need; and how parents can stimulate development in this area. They will use picture cards to
monitor social and emotional development of each child during birth to 8 years period.

Take Away Message

Children who have strong social and emotional skills have a greater chance of success in school and
adult life than those who have emotional difficulties. These skills enable children to make friends, learn
from teachers and peers, express themselves and deal with frustration. Parents have a special role to
play helping children notice their own feelings, hopes and strengths and those of others. Parents should
encourage children to make friends and regulate own behavior. They should recognize that children are
born with different temperaments and need patience and support to go beyond their comfort zone.

Time: 2 hours

Materials

Ten Things | Need the Most (3 books)
Pictorial Child Development cards (Appendices PEC Tool D)
Information sheet — Social and Emotional Development (Appendix 9)

Getting Ready

Read information sheet on social and emotional development. See Appendix 9.

Study the child development cards to understand what each means(Appendices PEC Tool D)
Collect materials required to assess children’s social and emotional development

Assess one or two children in social and emotional development for practice

Arrange for parent volunteer to bring her/his child to the session.
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Minutes Activity:

10

Introduction
Facilitator introduces the purpose of the parent group.

In sessions 3 and 4 we learned that children develop in four ways, Children develop in 4
areas. What are the different areas in which children grow and change? Do you remember?
(Feeling, thinking, moving and communicating). Facilitator can show the graphic poster
found in the appendix as reference.

Today we are going to learn more about why children’s social and emotional development is
important and parents’ role to promote social and emotional development.
New Knowledge

Tell definition: Social and emotional development refers to how children feel about
themselves and their relationships with others.

Share 4 or 5 important things to know about social and emotional development.

The two major tasks for children include: 1) to become independent individuals and 2) to
make connections with others. How can children develop these two abilities? How do you
and the society support the development of social and emotional goals for children?

Children need to learn about themselves — their feelings, their hopes and their strengths
and be able to express feelings. They begin to see themselves as distinct from others. They
need to develop a positive self-concept.

Self-concept is improved when they are encouraged to develop independence and self-help
skills. It makes them feel competent. It is good for children to have chores. Parents should
notice how they perform and encourage them for what they do well.

o I
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Children need to notice feelings and skills of others and interact in a caring way. Making
friends is a means by which children learn to get along with others and parents should
encourage this. They learn to agree, cooperate and share, respect rights of others, adapt to
different situations, and regulate own behaviours. How could they gain these skills through
playing with other children?

They need to learn to act appropriately according to cultural values. This teaches them roles
and appropriate behaviour;

Good social and emotional development is required for school and success in life

Ask parents to share some observations about their child’s social and emotional development
(feelings about self and self-esteem/confidence; and feelings about and interactions with
others; and understanding role in culture) to ensure that they understand the concepts
under discussion.
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Activity 1 (Group Work)

Divide into 3 groups. Give each group copies of the book ‘Ten Things | need’. There are
three different books for three ages.

Ask parents to look at the pictures and find ones that depict social and emotional develop-
ment

After looking at the pictures, decide why social and emotional development promotes school
success? How does it influence adulthood?
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Plenary:

Share one or two pictures from each group.

Share one or two examples of parents who have noticed about child’s social and emotional
development.

15

New Knowledge
Distribute child development cards.
Ask parents to find the pictures that show social and emotional development.

Ask them to look across ages. What do we see? Discuss the pictures and what they
mean.

Explain that each set of pictures is likely to be achieved by the end of that age group. In
pictures for 3-6 months, will child be able to accomplish this task? No, but it shows you
the things you can work on with the child.
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Model New Practice
Parents demonstrate how to assess social and emotional development of her child.

30 Parents work in two groups to assess development of a child or plan how they could

assess development of child in this age.

Wrap-up

Why is it difficult to get an accurate picture of what the child can do in this setting? [child
may be shy or nervous]

5 Should you be alarmed if the child cannot do these tasks? [No, all children develop at dif-
ferent speeds, but they usually follow the same path. For example, a child sits before he
stands, stands before he walks, and walks before he runs.]

Recap the day with information from the Take Away Message.
Homework
Each parent should take a card for each child under 6 years and assess development.

5

Notice one thing your child is learning related to social and emotional development.

Discussion Guideline

1. Why is Social and Emotional development important? What happens if children develop poorly in
this area??
2. What does this area of development have to do with “school success” and “life success?”

Ideas for Reflection and Action

What is your opinion about how well parents in the community are supporting this area of development?

¢ I 46
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xﬂ;\1-gm-ﬁqaqgmwxq%ﬁqa&q;qﬁq1 Assessing and Stimulating Motor Development

In session 4 parents found out that children grow and develop in four areas. In this session parents will
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a. Information sheet — Motor Development (Appendix XV)
b. Pictorial child development cards (Appendix XIlI)
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Minutes  Activity:

Introduction
Facilitator introduces topic —

1. In session 4 we put together a puzzle. It was a picture of a child. It had four pieces. Why
is that? [Children develop in 4 ways]

2. Today we are going to learn about a 2"¢ area- motor development — what it is and why
important.

New Knowledge

a. Share definition — Motor development refers to children’s ability to control large muscles
(arms and legs) and small muscles (hands and fingers, facial muscles, feet and toes)

b. Tell 4 or 5 important things to know about Motor Development:

c. Gross motor development improves children’s health and strength. It builds their
self-confidence.

d. Gross motor skills help children manage a house — in what ways?

e. Gross motor skills help promote thinking skills — for example figuring out how to balance
on a log or climb a tree.

f. For older children parents should make rules about what children can and cannot do.

g. Parents have a role to make sure the environment is safe and praise them for what they
can do.

h. Fine motor development of the fingers and hands are required for schoolwork and many
kinds of livelihood (what kinds?)

i. Parents have a role to play to make sure that children do not put things in the mouth that
can cause them to choke.

j.  Ask parents to share some observations about their child's gross and fine motor devel-
opment to ensure that they understand the concepts under discussion.

k. Provide summary wrap-up statement.

20

Activity (Group Work)
Divide into two groups. One focuses on fine motor skills and the other on gross motor skills

1. Group no.1 thinks of all the gross motor skills children develop from chores

2. Do they develop different skills in play? What are these?

3. Group 2 asks the same questions related to fine motor skills that are developed through
chores and through creative projects /play.
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Plenary

a. Each group shares findings.
b. Facilitator says: Children can develop a lot of skills doing chores but also need time for
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10 developing motor skills through games. At the end of our session our PV will show you

a new fine motor game and gross motor game to play with your children.

New Knowledge No.2 —Child Development Cards

Take out your cards

a. Ask parents to find the pictures that show motor development.

b. Ask them to look across ages. What do we see? Discuss the pictures and what they
mean.

15 c. Explain that each set of pictures is likely to be achieved by the end of that age group. In
pictures for 3-6 months will child be able to accomplish this task? No but it shows you
the things you can work on with the child.

Model New Practice
a. Facilitator demonstrates how to assess motor development of her child.

30 a. Parents work in two groups to assess development of a child or plan how they could

assess development of child in this age.

Wrap-up

a. Why is it difficult to get an accurate picture of what the child can do in this setting? [Not
easy child may be shy or nervous]

b. Should you be alarmed if the child cannot do these tasks? [No, all children develop at
different speeds, but they usually follow the same path. For example, a child sits before

5 he stands, stands before he walks, walks before he runs.]

Recap Take Away Message

¢ I /o
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Parent Volunteer demonstrates games for motor development.

Teach a fine motor game with matchsticks or stones unfamiliar to parents. [Example: Use
10 match sticks. Make a row of matchsticks. Each matchstick is in a different position or
angle. Child takes 10 matchsticks and replicates what parents made.

Teach a game for gross motor development to the parents. Children race around in a desig-
nated area. The person who is “it” tries to freeze all children. A person who is frozen cannot
move. Another child can unfreeze him by touching his head. Then the child can run again.
The game ends when all children are frozen. Last one to be caught is “it". Another game
is “Do what Sonam says”. For example, “Sonam says touch your head. Sonam says jump.
Sonam says turn around.” If the command does not proceed with “Sonam says, you cannot
do the movement. If you do the movement, you must sit down and wait for this game to be
over. Then you can join again in the next game.

Practice each so that parents can remember and teach their children.

Discussion Guideline

1.
2. What does this area of development have to do with “school success” and “life success?”

Ideas for Reflection and Action

Homework
Each parent should assess motor development.

5 a. Notice one thing your child is learning related to motor and plan to tell us about it.
b. Teach your child the fine motor game and the gross motor game.

Why is motor development important? What happens if children develop poorly in this area?

What is your opinion about how well parents in the community are supporting this area of
development?

We talk about holistic development. It means that all areas of development are connected to and
influence other areas. We have now learned about motor development and social and emotional
development. What is the connection between these two areas?
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STAGE 3 SESSION 11

Assessing and Stimulating Language Development

Background

In session 4 parents found out that children grow and develop in four domains. In the last two sessions
we looked in-depth at social and emotional development and physical development. In this session
parents will learn about language development and what skills children need; and parents’ role to stimu-
late language development. They will use picture cards to monitor language development of each child
during birth to 8 years period.

Take Away Message

Having good language skills at an early age is a key predictor of school success. Early language and lit-
eracy skills are best learned through everyday moments with your child — talking, telling stories, reading
books, laughing and playing together. New concepts for parents may be the importance of talking to
babies and holding conversations with older children. We call this “scaffolding” or “ladder talk”. This
means that when a child says something, the adult comments and then asks a related question. The
child answers or comments further. The adult comments on this and asks more of the child. In this way
the conversation moves up a ladder. As they move higher on the ladder, more vocabulary and concepts
are learned.

Time: 2 hours

Materials

1. Pictorial Child Development Cards (Appendix XIlI)
2. Information Sheet — Language development (Appendix XVI)
3. Storybooks — Ten Things | need the Most (3 books)

Getting Ready

Read information sheet on language development (Appendix 11)

1. Study the child development cards to understand what each picture represents (Appendices - PEC
Tool D)

2. Collect materials required to assess children’s language development.

3. Assess one or two children in language development for practice.

4. Arrange for children of different ages to come to the session to assess their development.

VU I -
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Mins.  Activity (Group)

10

Introduction
Facilitator introduces the purpose of the session.

a. In session 4 we put together a puzzle of a child. The puzzle had 4 pieces. Why is that?
[Children develop in 4 areas]. In the last two sessions we learned more about motor
development and social and emotional development.

b. Today we are going to learn more about importance of language development and why
so important for child; and parents’ role. Parents will refer to their child development
cards similar to a health card and learn how to use it. Today we will learn about language
development; then assess your child’s development.

New Knowledge no. 1

a. lLanguage development refers to the process that children come to understand and
communicate language.

Share 4 or 5 important things to know about language development (See Appendix 11)
Language development is the process by which children learn to communicate.

d. Do babies speak? Babies communicate through facial expressions, crying, laughing and
babbling. Teach babies to talk by saying what baby seems to be feeling. Teach them to
talk by talking to them as you care for them.

e. What do children come to understand concepts such as “weather” and to increase
vocabulary words? Older children develop concepts, vocabulary, listening and talking
skills when they hear rich language expression from adults around them. The more you
talk to children the more language-smart they become. The level of the kindergarten
child’s ability to express ideas is the best predictor of school success.

f.  When language spoken at home is different from language in centre, parents worry
that their child will not be able to manage. It is important for parents to talk to children
in their mother tongue — “the language of love”. If parents speak in a second language
for which they are not fluent, then children learn to speak badly. Children can learn
more than one language at a time. They may speak later when exposed to two or three
languages because it is difficult for them to choose the words to use for the array of
expressions they know. Once they acquire the first language and are able to understand
and express ideas, they will be ready to learn other languages once they enter school.

g. Children who attend ECCD centre that communicates in local dialect while gradually
introducing the national language and English benefit and do better in being more
prepared for school.

h. Ask parents to share some things they have noticed about their child’s language
development to ensure that they understand the concepts under discussion.

Provide summary wrap-up statement

‘A I 52
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Activity (Group Work)

Divide into 3 groups. Give each group one of the ECCD books or posters —Ten Things | need.
There are three different books and matching posters for three ages.
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10 a. Ask parents to look at the pictures and find ones that depict opportunities for language
development

b. After looking at the pictures, discuss why language development promotes school suc-
cess. How does language development influence adulthood?

Plenary

a. Share one or two pictures from each group.

10 b. Shareoneortwoexamples by the parents who have noticed aboutlanguage development.

c. Ask how does language development influence success in school and adult life?

New Knowledge no. 2

a. Take out child development cards.

Ask parents to work in small groups to find the pictures that show language development.
Ask parents to look at different age groups. What do we see? Discuss the pictures and

10 what they mean. This is very important for parents who are not able to read so they can
learn and understand meaning of the picture.

d. Explain that children are generally expected to achieve all of the milestones for that age
group. However, all children may not be able to achieve at the same time. That is why
parents need to work on helping children achieve them.

Model New Practice

a. Parent volunteer demonstrates how to assess language development of her child.

30 b. Parent makes some comments to the group about how she is helping her child’s
language development.

c. One parent then demonstrates how to play a riddle game with children to increase
language and vocabulary.

Wrap-up

a. Why is it difficult to get an accurate picture of what the child can do in this setting? [child
may be shy or nervous]

b. Should you be alarmed if your child cannot do these tasks? [No, all children develop at

5 different speeds, but they usually follow the same path. For example, a child sits before

he stands, stands before he walks, walks before he runs.]
c. Share take-away message with parents according to box at top of session.
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STAGE 3 SESSION 12

Assessing and Stimulating Cognitive Development

Background

In session 3 & 4 we talked about what children need to be happy and smart. Parents found out that
children grow and develop in four areas. In the last three sessions we looked in-depth at social and
emotional development; motor development and language development. In this session parents will
learn about the importance of cognitive development and what skills children need; and parents’ role
to stimulate thinking skills. This session will prepare them to use picture cards to monitor cognitive
development of each child during birth to 8 years period; and it will help them learn how to stimulate
their child’s cognitive development. This session requires extra emphasis because research shows that
our children are way below international standards in cognitive development. This is not a problem of
the child it is a problem in the way we are interacting with children and lack of skills and motivation to
improve cognitive development.

Take Away Message:

Many kinds of experiences affect how young brains are developed, but nothing is more important than
nurturing early care and providing protein rich diet. When infants are held, cuddled and touched in
soothing ways, they tend to be positively stimulated emotionally. This is the environment they need
for cognitive development — the skills to think and reason; and to acquire general knowledge about
the world around them. Children who are given opportunity to explore and find out how things work
increase cognitive ability over those who are denied exploration or when parents do things for them
rather than letting them figure it out for themselves.

Time: 2 hours

Materials

a. Ten Things | Need the Most (Posters)
b. Pictorial child development cards (Appendices PEC Tool D)
c. Information Sheet — Cognitive Development (Appendix 12)

Getting Ready

Read information sheet on cognitive development (Appendix 12)

1. Study the child development cards to understand what each picture represents (Appendices PEC
Tool D)

2. Collect materials required to assess children’s cognitive development.

3. Itis beneficial for the facilitator to practice assessing cognitive development of several children prior
to the session. It will help her/him to understand the session and guide parents.

4. Visit parent volunteer and help her/him assess one of her/his children’s cognitive development and
demonstrate a way that she/he stimulated own child’s cognitive development.
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10

Introduction:

In our last session we learned about language development. So far we have talked about the
child development areas of feeling, moving, talking. What area is left to discuss?

1. Today we are going to learn more about the importance of child cognitive development
and parents’role. Parents will find out how to use the child development card to stimulate
the child’s development

New Knowledge

a. Cognitive development refers to the emergence of the ability to think and reason.

b. Share 7 important things to know about cognitive development including experiences
and nutrition that influence brain development (See appendix 12)

c. At what age do children develop knowledge and thinking skills? Babies learn from the
time they are born or even before.

d. Atfirst they learn through their senses. They need many experiences to use all senses —
smelling, seeing, tasting, hearing and touching. One of the first things that babies need
is exclusive breast feeding in the first six months.

e. Cognitive development grows as children figure out what makes the world work. Give
them many materials to explore such as blocks, sand and water. Sometimes you might
ask them questions about what they noticed?

f.  How many parents allow their children to make choices? Why is this good or bad for
children? Giving children choices helps them develop the skill to reason and figure out
things on their own.

g. Another important cognitive skill is memory. How can we help children improve their
memory? Play memory games. Ask them about the past. Teach them names, parents’
names, and where they live.

h. Encourage pretend play. How can pretend play develop thinking skills? It requires
advanced cognitive skills as children plan and take on different roles.

i.  Nutrition is important for development. They need protein and iron rich foods for brain
development.

i. Ask parents to share comments and experiences related to these facts.

Wrap-up
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Activity (Group Work)

Divide into 3 groups. Give each group one of the posters —Ten Things | need the Most.
There are three different posters for three ages.
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10 a. Ask parents to look at the pictures. Identify the two best pictures that show how
cognitive development can be promoted.

b. After looking at the pictures discuss why cognitive development promotes school
success. How does cognitive development influence adulthood?

Plenary:

10 a. Share one or two pictures from each group.

b. Share one or two examples of parents who have noticed about cognitive development

New Knowledge

a. Ask parents to take out their child development cards.

b. Divide into three groups for 3 posters, or six groups, with two groups looking at same
poster.

c. Ask parents to find the pictures that show cognitive development.

d. Task 1: Ask them to look across ages. What do we see? Discuss the pictures and what

10 they mean.

e. Task 2: Assign them one age group and ask them to think about how parents stimulate
cognitive development?

f.  Remind parents that each set of pictures is likely to be achieved by the end of that age
group. In pictures for 3-6 months, will the child be able to accomplish this task? No, but
it shows you the things you can work on with the child.

Wrap-up

5 a. Let's think back about what we learned today. Ask parents to share some comments.

b. Next provide information in take-away message in text box at top of session.
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Parent Models New Practice

a. Parent volunteer demonstrates how to assess cognitive development of her child.

b. Parent volunteer then demonstrates how to play cognitive development game with
babies [stacking things or hiding things under a cloth and letting baby find hidden
object/s]; or playing Tic Tac Toe with older children.
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STAGE 3 SESSION 13

Identifying and Supporting children with Developmental Delays and Disabilities

Background

Parents have learned about developmental milestones and how to assess using picture cards. During
each session the facilitator told parents what to do if they noticed a developmental delay. They were
encouraged to stimulate development according to age and to seek help from health clinic if children
are behind in several development areas or extremely behind in one particular area of development, for
example speech and language. In this session parents learn more about warning signs of developmental
delays and disabilities and they also learn what to do. This session requires strong linkages between the
ECCD and health.

Take Away Messages

Parents now understand that children go through changes in skill development in a predictable se-
qguence. There are certain milestones along the way.

Children generally achieve these milestones at a certain age. Developmental delays occur when the
child has not reached these milestones at the expected time. Parents need to monitor development
and stimulate children to achieve developmental milestones at appropriate age. Delays may be a warn-
ing sign about a problem.

Early intervention is critical to address the problem and enable the child to lead a normal life and reach
maximum potential. When children show developmental delays parents should talk to health profes-
sionals at the outreach clinics. They can test the child and make referral.

Time: 2 hours

Materials

1.
2.
3.
4.
5.
6.

Rapid Neuro Development Assessment (RNDA) 10 Questions — To detect disability (Appendix 13)
Risk Factors for detecting disability [Picture Cards + Information Sheet]

Information Sheet — Developmental Delays and Disabilities

Information Sheet-General Support for Persons with Disabilities

Akash’s Day Out [ storybook]

My Ama is my Best Playmate (storybook)
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NN G- S S U S S v A V77 A ADS NN A D X g o oA Read information sheets about Developmental Delays; Warning Signs Poster (First Five California) and
AYTG W RRE] AR FRHAN D RLRFRAF ATUE A N7 (N&RH NANRAY BIANARFHA
‘g’lr\!\%ﬁ AR AN Ak PRFTEATBAITD (AEH) TRERANETY Support for Persons with Disability (SEN Division) found in the Appendix 13.
1. Read two storybooks featuring children with disabilities.
e A O SV /A - S SR i - i i isabiliti
n (an’r\qr\q aigﬂmgzﬁéﬁmr\qq§:\:\qas§m§q 2. Collect picture cards Warnlng SlghS fOf dlsab-”ltIeS. . . - o .
2 = N@,\ T '-’43'!47\'@"’ g&a Rarag 3. Prepare symbol cards for communicating, seeing, hearing, moving, playing, and thinking. Partici-
3 - \ajgﬂ Zﬁ 5 ‘Zﬂ - ) 1 . «\TW %Eﬁ t\]a f e e e N - pants will sort the pictures of warning signs into appropriate groups using these symbol cards.
© AR HANERRNGAR FE] 9HG] BRG] FRERFAR NYINAAHRY :\r‘vqﬂmnq’q"\.ﬁ'ﬂﬂsr"évﬂﬁﬂ'@qw\m [IAER 4. Visit a home of a child with disability, along with the parent volunteer. Talk to the families
q‘x{q«’aﬁ'g@‘&' ﬁr\ﬁ'ﬁn‘,g&'@%’qg’r\ﬁqﬁm'@nxi&‘r\r\'a@mﬁ' Km‘aqngma’géﬁqﬁm‘ﬂ about their child. Ask what s/he can do well? Agk the parent if they r.eceive any supports from
e HN’NN}%R&I"\Y’E‘%E]"\RE‘%E]'mf\'g' ’\"“\'E‘I'ﬂgi'@“]“"M’\"’*’a'“‘f'%a@*"ﬁ’\“@‘\""\“g‘ﬁﬂ (5\1"51'@?\'5]'5'54’\?&@&!'41%5]'6\1' others? Take a homemade toy to give to the child. Interact with her in a caring way.
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Introduction

o
SN

Identification of delays and disabilities — To introduce the topic ask parents some questions

gﬁ'@@&'ﬁ&'ﬁqa"ffg{@ﬂm'{Nﬂ?ﬂ ‘ﬁéﬁ"&"‘gﬁmﬁ%ﬁ"{ﬁ'@'m&'gg' wxqgﬁ@agxi&'ﬁ: N:ﬂﬁf\'gﬁ'a@r\' about developmental milestones and developmental delays to share and clarify understanding.

Yz R P LT E Say: We have been assessing developmental milestones. If someone in your neighbourhood

QA a AN Al

K @R Rz Es3R%Fy SraaRafsi®

Ak TR R A asked how you would explain the words” developmental milestones”?

RRSNEER wxqgﬁqui&'@'ﬁxmm'qgq'aqumﬁr\'m‘ﬁqaq3ﬁﬂ qm'kﬁ]r\"@r@'@&'éﬁgﬁm' “wxl@:\' New Knowledge

AgRR&» IR AR IEINART3S '@'@N’fﬂ'%'tg'qqﬁéﬁ'&ﬁ'ﬁﬂgﬁﬁm'mzﬁ
Share the definition: A developmental milestone is a skill that a child gains within a specific

timeframe. Milestones develop in order along a certain path. Children may not reach a

AqHI NI milestone at the usual time but they will usually follow the sequence or path.
iN'gﬂ'ﬁq@ﬁ'%] qugﬁqug&.éxa.q% W'ﬂ'é’ﬁ“"‘\&‘“}“’"W"*"@Q“"g‘{qﬁﬁﬁﬁ&'al'ﬁ“q’gﬁ%{q'é“]“" a. What is a developmental delay? [This is when a child does not reach a milestone at a
NN ANV SR SRS SR designated time.]
iqx:q gme\qﬁg;q o wxsaﬁ:%xqqx&jlrfrsm5(211:\54” \w/%:éﬂm AR =y b. What should we do if a child’s development is delayed? Use the card to find out the
o YN FIUNHIRAIFIX AT AN NG T A RRARUHXRAIH NG 10 child’s level of development. Notice what comes next and try to stimulate the child in
? this area.
. N A& & A N A& & e Ao & a_aa . When should we talk to a health official about the delay? [If the child is far behind or
WX RIRITKRAFDY) WX RPRITN IR N AFRARANG AR RYITS A RA N ¢
L '\,a'ﬁ%ﬂ @ :ﬂ %1' AN A %éﬂ Al %"ﬂ S T3 g delayed a little in several areas (such as speaking, walking, understanding, etc.] We
M 5’\‘3‘“‘51‘“ &éﬂﬂ NIHINS) might say that this child has special needs.
= 6\1"’ﬁwrﬁﬁﬂﬁ'ﬂ@ﬁg'gﬂ'Z(IR'R!'%X xR g A Bandyy Hugxafradgagay arady wxags d. Why is this? The best time to help a child is from birth to age 3. If you think a child has

Er R atransa | 2 aarasr ASEF S RELs AR neErRarar SN T ap— special needs, ask for help right away. Don't wait until the child starts school. Get help
;;Zzazii'x;?i\;?ﬁm A A kA A A S A A A as soon as you can even if the child is small.
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There are different warning signs that may indicate that the child has a disability — one with
special needs. Can you think of some warning signs that a child may have a disability? Here
are some general warning signs:

Behavioural — First ask parents if they know some warning signs, then share this information.
Warning signs: Lack of attention and ability to focus, extreme aggression or shyness, body
rocking, does not seek affection, make eye contact, and do not want to be touched or
comforted. May try to harm animals or other children, gets upset when trying to do simple
tasks that other child of same age can do.

Physical signs — First ask parents if they know some warning signs and then share this
information.
Warning signs: stiffness of arms and legs, limp body; clumsy manner

Delays in vision and hearing: Ask parents if they can think of some warning signs. Then share
this information: Rubbing of eyes; difficulty focusing on objects; talking too loudly or too
softly; failing to develop sounds.

Wrap-up:

Remember to seek help if you see these warning signs. There might be a medical intervention
which can correct the disability problem. If these are corrected early, children will lead a
normal life and catch up with peers. When intervention delays, child might miss important
“windows " for development.

10

Disabilities Energizer:

e Form two lines on the ground, approximately 2 metre apart. This represents a bridge
crossing a river filled with crocodiles.

e Participants line up and walk the bridge.

e Repeat the activity, this time blindfold the participants. Others can help to guide the
“blindfolded persons” with verbal cues.

Remember how easy it was to walk over the bridge with sight; and how difficult it was
with blindfold. With the help of others, those blindfolded can lead a normal life. Think about
how you felt as you walked with the blindfold and remember to be patient and encouraging
to those with disabilities.
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Activity (Group Work)

Form 3 groups. Distribute one of three storybooks on disabilities.

10 e FEach group reads one book.
e Decide what is important about this story.
e Plan to tell others in plenary.
New Knowledge
If a disability is identified, it is important to focus on the child's strengths. Children with
disabilities do not follow a normal pattern of development. However, this will not stop them
from leading a normal and happy life, as long as they receive love and support.

5 Often in our community, children with disabilities do not receive adequate love, support and
attention. Let’s do an activity to think about children with disabilities and what we might
be able to do. Let us reflect on how we treat and support them by asking ourselves some
questions.

Activity (Group work)

a. Together complete the chart in the text box below.

b. Conduct the activity in this way: One group works on each component of the chart; then
shares with others.

c. Another method is to complete this in one large group. First person says no.1, second

20 person answers second column: and third person answers third column. Then start again

with no.1, no.2 and no.3 until a number of important ideas have been shared.

d. Inconclusion, summarize that children with disabilities can and need to be able to develop
to their full potential and that they need the support of caregivers and family members
to do that.

What are some things we
are currently doing to support
children with disabilities in
our families?

What are some things we
are not doing to support
children with disabilities in
our families?

What are some things we
could do to support children
with  disabilities in  our
families?
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Model New Practice

Having noticed the child with disability, the facilitator talks to the parents. Facilitator notic-
es what the child is able to do. S/he looks at the toy chart to see what might stimulate the
child. S/He makes a toy for the child and goes to the parents and asks if s/he could give the
toy to the child. Facilitator tells about the reaction of the parents and the child.

Wrap-up

It is important to remember that parents of children with disabilities sometimes feel embar-
rassed about their child. Why is that? Such parents need our support. Taking care of a child
with disabilities is very difficult. Let us understand the stress they undergo and try to offer
support.

Homework

a. Understand the situation in the community regarding children with disabilities.

5 b. Reach out to a child or family of a child with disability. Offer support or toys to stimulate
the development.

c. Plan to discuss what will happen during the next meeting.

Discussion Guideline

1. What should we do if the child has several developmental delays or serious delay in one area?
2. When is the best time to get medical help and why?
3. If a child has a disability, how can they lead a happy and productive life?

Ideas for Reflection and Action

How can we support families and children with disabilities in our community?

O3 I 63
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STAGE 3 SESSION 14

Importance of Play — Toy Making

Background

Play and learning go hand in hand for children. This is will also help parents understand the concept of
developmental toys and how to produce and use toys to stimulate four developmental domains. Parents
will develop appreciation for play, learn how to make low-cost developmental toys and use them.

Parents will:

1. Develop toys from low cost materials
2. Display and talk about:
a. what the toys are,
b. how they are made,
c. how they can be used to stimulate the four domains of development

Resources Materials

e Toy Cards (Appendix XX)
e Information Sheet: Importance of Play for Development (Appendix XXI)
e Materials for toy making

Take Away Message

Play is an important means by which children can learn actively and it is a predictor of how well children
are developing. Parents can help children learn through play by providing adequate time for children to
play and ensuring that materials are stimulating and safe for the level of the child. Parents can produce
age appropriate toys from locally available low cost materials.

When children play with a toy over an extended time period, they may become bored. When children
are bored they are not learning. Change the toy in some way to make it interesting again. Some toys
like blocks, dolls, ropes and balls can be used in many ways by different ages. Children do not become
bored of them because the child changes the toy’s use according to child’s own thinking and creativity

& I
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L i

%”\'&N'mﬂ'%'“a'éi'%ﬂ'§“'§§’31 (FFea) Read Handout — Importance of Play (Appendixn14)
A N e
E]

N - A - - o N Study the Toy cards and make several toys on the sheets (Appendices PEC Tool E)
FYENVAINIRG VAN GN Y IY G FRENAHRF] (FAXGVAG AN IRA A B X)) Identify toys to make with the parents.
zdg\]'é't\;'&@&y'q‘]%q‘,’qi%&'%’ﬁ'&{\y'ZN'q‘Etﬁ'qq:\'%] Faci_litgtor shou_ld produce at Iee_ast 1or2 no—co_st toys for each age category usin_g_different materials.
A e o as e aae o e e s aa o s e o ao s It will increase interest, enthusiasm and practical knowledge. In addition the facilitator can use these
RS QYRS ARIEFY AN FEVAAZH ARV IGARAJURFIEN GRINT2 ARSI toys during parent home visit

%&'Fq'mr F[ENE ‘ﬁq"gﬁ'u'ﬁ]&' M FANBRER Produce four small signs with the age clusters: 0-1; 2-4; 4-6; 6-8.
6. Ask parents to bring materials for toy making during home visits
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RAISNINATFIDY? ’\"““"ﬂ%’%}@’“‘“? What did we learn? How have we changed?
%gq-gﬁ.q-qgﬁmWNQ&,-q‘;\-a\w.qi-ﬂjﬁ’;\-;(«-q‘gﬁ-qqﬁaf{ﬁmm-QN-Q&,-Z\W-{S- q-‘a'gﬁ'qqz\'z\'w'rga'q;\'gz\'@'gxq'q;q"'(%‘q’qq:\'%‘ Facilitator can assess changes in child wellbeing baseline (Stage1) to identify programme impact. Par-

A N A Al e AR A& A AFa N N NN . ents can reflect on changes in Knowledge Attitude &Practice (KAP) related to three key areas of child
g Y E AN RAFARARG YA SR YN PP INK GIRAARR AR A A YR YR AIR BTN

(grﬂ] éﬂ K‘}P\j \S - N :\5’\@“1@{ A - ‘Wﬁvﬂg \@‘ N N o T %'«3 N :‘éﬂ wellbeing and appreciate how much they learned. They may also identify other things that would like to
FVASYRARANRGIR| AIFNYREINAYFY AXFFRGINYTARAGUIR L FAY LG 3G JHR & learn that will impact on their ability to provide for their children.
B A AR i

R RXAGA R NARE RS Take Away Message

q&.é.gw. Rﬁﬁ'&'@a'\fﬁ"‘g' ﬁﬁﬁ'&ﬂﬂ'ﬁﬂ'ﬁﬁﬁ@‘ &’XRN‘@W@@' Nﬂxq@ﬁ,wﬁ;@ﬂ“%qmﬁ,\,.qg%g.‘:,\’ﬁm&. 6‘1%5* Parents have the most influence over a child’s future.s.uccess..Parents should Celebrafte how much they
have learned. They should be applauded for the sacrifices of time to attend the meetings and for trying

new practices. At this time parents should be able to see the positive differences in their children’s de-

QA8
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g&‘rﬁfg a‘fsw'ﬁ‘ﬁ:@%@'&:’q‘ﬁq&@' P\'mxmm'?iqu&'iq'gm'g' mq'&q’aﬂw%‘ G\ir@gﬁg wng@'qgmi«qﬁ velopment due to these efforts.

YauRE§aRaad|

é“’g’ﬂ'@g’\"«‘l Time: 2 hours

i‘l’%‘ﬂ“ﬂﬁ Getting Ready

9, (N'%a'qE{%ﬁ’@’qa'\r\/ﬁ'ﬂg&'r\a'&gﬁ'qqt\%a’}\fi'ﬁ'gxaq'qgg\"q\aﬂ\' i;;@g‘,;\i-q?qu%]-;\axﬁ “Wﬁéﬂ'ﬂ%’ﬁ-“}%ﬂ“ Prepare three posters 'Fo represent the three areas of child wellbeing. Use markers to make a title for

A A R R A e Doty each poster: “What Children Need — Healthy and Strong”
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e o i e S N o A . Learn a value laden song to introduce the session. (Druk yul dhe na gawalu, druk yul dhe na kiba

%, BRI A Y GINTRN A N g Y 9 Y

ARTTRMARFRATRTY) QTR AR FIFA TG In one activity of this session each team will write another stanza to this song related to one of the three
child wellbeing indicators They will need a paper to write the stanza of the song,

G\r@'@@g&&'uwr\'gf\] G\r@'gﬂ'q%"qwrx'gﬂ rﬂ@%ﬁgqn&naq’éﬁﬁq mx’qgr\'&qm'ﬁ&'qéﬂgq%]
‘ggq@«rq?\'ﬁgﬁfﬁﬁr\'u’x’ §1'éﬁ'?u?‘m'qzm'rsy'a?\'rg'ﬁ?x’rq'ﬂk\ﬁﬂ%ﬂ%&'@%’qmﬁ'&xﬂ qm\l'rg'5\]'q‘{r\"{q?\'ts\rfgan?@r\@qa'g'
qg’ﬁqmq&'ﬂg&mm'ﬂr\'y\'q%ﬂ'rg'qa'@'ng&'%&xﬂ ﬁ’“ﬂwmﬁ?{m%ﬂ'@%&\ﬁﬁ@ﬁﬂ'ﬂiz@

CO I 6



— @m’&'&m’m’&&’éﬁqqqﬁk\x'&’qmq%q‘

& &y

0

S8

‘g;’qigqq'ﬂjm' ‘gwﬁ’&m?\'ﬁ'f\?m]N"{ﬁ'ﬁi{ﬁ'éﬁ'ﬁ&'ngaqrﬁﬁu'g'a'ﬁxmwgqg} (‘gﬁq@&\rig&qﬁ’iwcq%ﬁ
D)

ST ER D=y r\'%k\ra@q"éﬂﬁ«'ﬁcgﬁ'@g&&t@]f\'r\'%k\!'Q]’N't:!gﬁ'aqr\'%ﬂ\""{ﬁ'@"ﬁ’q'@A\rq%ﬂw&'qgm'&tr\w
s r\"«g"gﬁgﬁ'ﬂ%@n%ﬂ]'N?{':wa\rqﬁl'\'%f\f( f\wk\rmxwgnﬁ'i:!'g:rgqm'%a’{q@ &"fﬂ«'qfar\'t\ﬁu’g@\xﬂ ;@T
GRS ARFZR f@"éﬁgﬁa%m'E]'x'i\"k\r@\!'@3@«'4'5&'@'@':@3’4}5&'%'!\&' l'\":l6k\!'§‘5‘1K\!’G\I'@'ﬂ%k\1'g’<@'g¥§1'
a@’@q«'?\1'a%'g'&tam'rﬂq’%’ﬁﬂ@'@&&'qgf\’ﬁ?fr\'éx'qa'i'qﬁr\]

frasEEa quuEadsE g (R §raesiisd ssaaH)

5’&3’5’5' ?\'gﬁrxﬁ'mwﬁmw'@a'agxiarr\: f:jx'qgr\'e\i'ga'q?\'gr\'@'qaﬁqt;r\'aw'g'e\r@'@' mq’%ﬁq%’r\ﬁw
&tﬁ'ﬁ'ﬁr\' ae«r'g'n“w @quq%qqrﬁﬁu'&xﬁ' g'i\]'ﬁmw' qgﬁ'ﬁ&'@ﬂﬁé@%ﬁ] G\I'@@'\Qg’ﬁf\u&@&gﬁaﬁ
Ar]qa\t'&ﬁ«'&tr\'mq'%’\;q"ﬁaqr\n@a'&ﬂ ARax !4&!'gﬂ\]'q?fgr\'fﬁ@q’gxw&ﬂgﬁ' G\!'@&'wmgr@qwﬁ&g
a@%g @ﬁuxﬁmn‘a"gﬂ&]

<RSVEPIPN Ay EGART AR Ay IR Ny g
A DR VA I Dol RRINAE MM S 30 3 A lb N R NRAL AR Slcaviaa

20

Ty [3E50)

T

b

AN AT S

G EETR IR SRSy RS g H R R R R
ARG D ET e S Sy R

AGNRRRFAZARKR g:‘g"xg'éq'ﬂg&ﬁs{@' %ﬂ'mﬂgﬁ%} g'éﬁ'i'«zwaﬁ'arirﬁ'wﬁ' EENELERES B0 ERe
R R R B LR G F A SR O

NATIONAL PARENTING EDUCATION MANUAL IS

Time Activities

Introduce

\We have been meeting for 14 sessions. WWe have only one more to come. This is the time
for us to think about what we learned and are now doing to help our children achieve their
full potential. | am sure we will feel happy and proud for all the changes we have made in our
parenting to promote our children’s full potential.

Let's start with a song. [Teach song in Getting Ready section]
Over the past ___ months we have discussed what children need and what parents can do

to promote child development milestones and overall child wellbeing. The early childhood
years are considered the most important and parents have the most important influence over

10 child’s outcomes.
We learned that when taking care of children we need to pay attention to three important ar-
eas — making sure that children are healthy and strong; happy and smart; safe and protected.
Activity (Group Work)
Introduction
It is time to see how much we have learned during our time together. What do we now
know and do to make sure our children are healthy and strong; happy and smart; safe and
protected.

30

Form three circles of equal number of members and sit on the floor. Each selects a leader /
note taker. Give each group a paper and the group work notebook.

) 7
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. Instructions
Vg
- Go around the circle and tell one thing children require in this area of child wellbeing. Now
N PN A a a,
m,}{xv;q@wxa qq A AF YA NR&A a&%qgﬂ@ﬁﬁﬂ ﬁ@&ﬂgﬁﬂ&«ﬂ@«ﬂqﬁm ) ANSNNHNANA] go around again and say a second thing children need. Note taker writes these in the group
gqgﬁ] aﬁgmng&q‘\“m A& Xﬁéﬁgfxﬂgﬂqﬂﬁﬂﬁfﬂﬂﬁ work notebook.

e - These important Reminders will ensure good outcomes from the group work:
ﬁ'ﬂ«'mq'aw'ﬁ'ﬁé & ﬁéﬁgf\ﬂg@%ﬂ EINNE m&qmq&y mﬂﬁfgfﬁﬂﬂl\l @r@-’\]
Remind Group no. 1 that they will think about health, nutrition, hygiene and strong bodies.

S ExRRAry AYRAAA SN AGRARRY R 5 ¥ §r R R ¥xmar aFanaraprIxas AR ans Y S5 aaer Remind group no. 2 (Happy and Smart) that this refers to the four areas of development:
AEATTR A S ARANAN éﬂﬁ A LA NREFT moving; communicating, loving/feeling; and thinking. Remind group no. 3 that this includes

Y ARG TR %’ﬁ&'@m&éﬁ'@'4']3"ﬂ'ﬁk\l'ﬂa'Nﬁéﬁ'\l&?ﬁ'ﬂa'ﬁxmk\ri{qﬁfmﬁ'%] SEFEry how to make children safe and to protect them from four kinds of abuse.
G\I'fg'é’rﬁqgﬁ&miﬁna'rxw'q'ﬁqnﬁ%'%mﬂﬁ'&ﬁﬁ: gﬁéﬂﬂqrﬁﬁu'é’éﬁ@&ﬁéxﬁq‘k\’rmﬁ]

After everyone has stated two things, give the group crayons and colored markers.

QA a_ A A~ S \F o
-x N'&‘m'&m' N- N-q 'éR(H' . N'é ol -é .. onle - )
=9 AR AR 15 z\é% ﬁgﬂ éiﬁﬂ Each person will draw pictures or write words to show the two ideas they contributed.
ﬁa’x&‘aqm’ﬁmﬁmqéqm'%i@ q«m'lgqaqrﬁﬁﬁg & &Pi&]« LR %ﬁam&ﬁqgﬁé@‘ qsﬂ If one group finishes before the others, then ask if they can think of any other ideas.

S gfﬂqﬁ [ éﬁ N BIH AN aﬁ qsfq «'7 BT ?F QAN qm ot Nsn] &q SNEY] qg&axgq ﬂ

ﬁa\!a«'a&’&w]

Plenary:

Let’s see what the others think and if we can add something to their ideas.

& a ~ a, Q, A & DN a a8
AR TN AGE TN &G AN A SAHRFA A Y AN fﬁl'r\'%m'gk\f'aqm'q&\ry\'g‘msﬁ'gq&\rq' Ry FEG|
Group 2 and 3 go to group 1. Group 1 sits on floor and shares their findings. Others stand
around the circle and listen.

Y& 2R EG AT EFRR Nr\w\qg ﬂ%’ B5 AR AARAG ﬂx“ﬁ?\'r‘ﬁr\'ﬁ'ﬁk\r&'gmqgﬁqrﬁqqﬁ'&'ggxﬁx
%}2”\';\'%'%] After listening they may add any additional points. The facilitator writes these ideas in the

group work notebook below the other contributions.

98 EXFIR U qm&’a&:‘%ﬁg}m’nﬁﬁf\ﬁgﬁw‘ﬁﬁ] ‘gq"tngq?\'ﬂjﬂ' af:w'ﬁA\t'§'§1'éﬁ'gﬁﬂ@'aﬁ'?\quﬁam\r

Next move to group 2. Group 2 sits on the floor and others stand around and look at the

e\'\f v, v, A‘\ vav Pl 07 27 e\' v:\
%0 TAFYRTATT AN G4 30 poster and listen to the views. They can then add additional ideas.
f\ﬂm Néﬁqfwuﬁmgﬁ Néﬁqgmmgw [T rﬁr\r\ qqa&&aaqgﬁtjmxw\g gxm" Y 5571:1&\154 Wrap-up
‘%!\é%ﬂ %éxﬂﬁ MNﬂN q«x&xxw\usﬁwqrﬁ We now know so many things about what our children need and we are practicing these

things in our home.
gy
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«g,\.,,i. f’ﬁ'%ﬁ“i\lﬁw@'?f&%} Activity (Group work)
e N A N A . N Let’s turn this knowledge into a song. Each group will make up a song about another area of
‘\""ﬂ""\“’"“ﬁ"\’é’ﬁq“"@'ﬁ’\"’@*ﬂ‘7’*%] FEFRRANBIY YRR O YINFIT NG F YRGS NG (G NGEFSA] child wellbeing, not the area that you worked on.
& A S
A RN Y GV AZE S|
™ 15 i.  What do children need to be healthy and strong...
N o Ii. What do children need to be happy and smart..
7 SRR SRR YRR AN A jil. What do children need to be safe and protected...
AT AT et A,
B e T B R e O R
2 ‘5""i‘l'“\?ﬁ'%"‘i“\""ﬁ“%“g“'qqﬁ§ﬁ3“N'%'ﬂ%'ﬁﬁ' .......
N s RN RN T EATED AR ATF T ASTKTAENN R EANLNARBEX S KRN xz e Each team sings the song. After each song, ask all participants to hold hands and stand in a
N S 1“1 ARNEERIFY| qRANAIGEE Y G RGN HGHG CERE RN 5 circle.
kil
. Wrap-
- N NN - e e a e - - This has been a wonderful session. We shared what we now know and do to make our chil-
AN RRNASS SHA| HBA NG| RISV SGI TN G""ﬁ“ﬁ‘?ﬂ'ﬁ"\“ﬁ“ﬁ“ ANRHA HARTA D ANARAN 94 dren healthy and strong, happy and smart, safe and protected. WWe made a song to capture
g’%ﬁ'ﬁ&g&'gn'aq'\'awg 5'5'&%1‘!45'@'42’4\’1&'«::13@41&%] R'%A\r@'awxﬁmgmq'&ﬁ'aﬂq%ﬁ"fﬁ'@' qRAE our important ideas.
WRREHNFAN | : i
Many of you may look around your community and feel concerned that other children are not
° 5 receiving the good care that your children have in your home.
BRasG s éﬁi&‘&'ﬁ'ﬁ&@qg@r A§RA Y F AN L HAIHN L ARAF T EF A DGR Y AZKARF IS
‘@"”\4“]“":"T“'2"E'/q'“N'g‘*qag'@“é'qqﬂ“ﬁfﬂ Next time we will think further to identify some of the things in the community that we think
should change. We wiill ask ourselves is there something we might do as a group.
ﬂm'mra'gqaﬁ'qm'@m‘q'%'ququ‘QQﬁﬁﬁu'q@q'ﬂ'f«%’ﬁ'aqr\'?\' q&w'ﬂm’@'&?{'waméq’q%’%’&fﬂ IS
qsm'g'éﬁ'aqiq‘a"gqxq‘s’&x'aqr\'@qmqq%@@q'ﬂ'éx'xag‘aa'r\gr\'m'ﬁqgr\ﬁ

Discussion Guideline

§N’tzgqm&r§ﬂ

X G\I'@‘m’rgwaﬁ&ww ‘é«@uﬁr\'gﬁ'g q?\"gq’tj"f\f\'%ﬁgﬁgnqq'anw@' r\mm'rdxﬁf\'g@'q%m'gﬁﬁ]'\g’qqg”tfq%m

1. What do we now believe are key parenting practices (children birth -8 years) for children to be
healthy and strong? Why is this so important for school and life success?

3 P O -2 - o S/ . S-S0 vraf SN > NS O Gl SN S
RAFRRAY? AEYTTHIRAGIHAR NENIRAGUIGIVYHRAY  ASY R SHHARAEE NG 2. What do we now believe are key parenting practices (children birth -8 years) for children to be happy
2 G‘I"’\\l"‘{'g“’aﬁﬂ"’m' %"@'Qﬁf\@}'&é’ ‘ﬂ‘?'\5(“1"g‘\qa‘&f&"ﬂ&'m"i}ﬂ'ﬂgﬂq“'ﬁ' ’{Wﬂ'ﬂxﬁﬁéﬂ'ﬂgwg’\ﬁ'@"“'ﬂgﬁﬂ' and smart? Why is this so important for school and life success?
g-;;qqzﬁﬁqq%;’? }\~§-§Q~g-&gxq‘@mﬁ~z\:\- aygv&,ggq‘@wﬁ%;’%g;\%@;’%{gvmq‘g gﬂfgqqz\vq%gv@wm 3. What do we now believe are key parenting practices (children birth -8 years) for children to be safe

I N S S S STV S and protected? Why is this so important for school and life success?
A RPN AN VLY IRGRY NS RYRYRNARGE YRR YA Y TG IR JAN YRARG Y TSN a&ngmﬁ' ]

ﬂ%‘iﬁqqr\'ﬁﬁm'aw? ﬁé"gﬁqg'&ﬂ:@@‘u'qsq'f\f\'f&\t'S’:"alaxq@u'6ﬁ%ﬂ'ﬁ'gﬁ%ﬁq%’ﬁ'mq’%’ﬁﬂ"‘faqr\'ﬂ%ﬁ'@ﬁ'ﬁ?
q«&'ﬁﬂ'ﬁ:ﬂﬂ'&q@'ﬂn«’qmﬁq&q

Ideas for Reflection and Action

R’%Néﬁ&‘ﬁ?g‘gﬁgﬁﬁ'qxﬁ' wg&nﬁgﬁ'@qgﬁqmﬁﬁ"{ﬁ'a\y :“'\q“'gm'r\g'gqg\rﬁg\yﬂqun}ﬂ'rgq%] We have learned many new skills and practices to improve child wellbeing.

- - - - - 1. What concerns do we have about childcare and parenting in the community?
U “'ﬁ'ﬁ“‘ﬁwﬂﬁ’(ﬂﬁﬂ'ﬂ'ﬂﬁ% "“W'@'&T“N'm"&'é@m"*"1'5"‘%54'%‘3“'54“? 2. As a group, what might we do to address these challenges?
2 R’%Né’&'ﬁ'ﬁ&@ﬂ%ﬂ'mx‘g’f:\"{tﬁﬁq'mr SR R B R LR e O

SEN| Resources /Materials

G""&a"@@‘@"']'i“%*ﬁ“] Child Wellbeing Index
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RN RRSNE ﬂ%qq:ﬁﬁqqsﬂ"‘) What do we want to do next?

AN U SN U SR S AN S-S © - U A D SN~ S This session provides parents with opportunity for forward planning. In previous session they identified
RAN RN KA F A N IR REIA|E TEX QN GFAR NRANA AN FRRAFA DS AN HA AR I WS N

i Q "\‘T]' . @? o s s j@i ag, ﬁ%,ljﬁ ,A‘% A A TR AR outstanding challenges due to needing additional knowledge/skills. They will discuss these issues in

HYAR BRYRN “qﬂr\r\mﬁét‘m qgﬁqqr\r\m\q w4l more depth and other specific emerging issues such as children’s screen time, early literacy, early nu-

<« - W e e~ - o o - N meracy, reading, nature education, mindfulness, etc., as and when there is a need to do so.
AUNATURAGFRYRT R RAAGN R FUIANARAIURIIARAE| JQRREOIA) FX ’q'?ﬁ'gqq' AT YA JNAE wagk\r.ﬁm'
~7. 7 LN N Ve 2N 7 A 0\F Q.8

A ANARARAIUHREXN AL RALE NS5 Y MG HRESN A S|

This is the final session of the parenting education programme. Parents will identify what they want to

> S~ S o W o 2 YRS 2 SU Y B 2 P > ¥ BN A N " - Y DY =y

AIYNRA SyERes ﬁ‘ﬂ‘mﬁ@“‘“&s‘%ﬂ ‘W‘“éfﬁ“‘ Alaha "16“‘“'\%“"%{“‘“@ﬁ‘“*ﬁ’ﬂ?‘ﬂﬁ% AN do next and develop an action plan. The Parents will take lead roles for organizing their meetings and
AExAq FRFN TG f434'@ﬁNﬁf-’x’ﬁ*ﬁ"ﬁ'ﬁN'qf&m'@&]"‘?@ﬁqﬂﬁ%ﬁ'@ﬂﬁ'@i'?ﬁ'gﬂﬂﬂﬁﬁﬂ‘&m §ﬂ'§§‘4'ﬁmﬁﬁﬁqm‘ their work. The facilitator may provide some support as needed, for example attending the first session
“E&‘“’"\’\"*‘a§“'@“"ﬁ’\"ﬁ"’*ﬁ'ﬁgﬁ'qgﬂ'q%"‘q"\"“a"}{‘““"‘\’\ .,\,\.a,ﬁ.q&,xﬂa.nga.ﬁq«%qmmnga gﬂ'ﬁ%ﬂﬁ'ﬂmﬂ' where they elect officers and develop an action plan or for contacting sector specialists that might be

useful to help them address some of the concerns.

éﬁ'ﬁﬁn'ﬁ: fg’@%’ﬁ'ﬁﬁ'&lm&'&!gﬂ""\Rﬂ%ﬁ]'mi' qﬁmnuaq'n‘%ﬁ'ﬁaﬁqu?ﬁ'mﬁ&'é'gag' &m’%’g’@ﬁﬂm@r\?ﬁ\']
wE& &%
SE hlaaat)

Time: 2 hours

Getting Ready

Consolidate list of challenges related to child care and parenting.

6\1'f&'ﬂ%«'gw'f\r\wx‘qaﬁf\mémna‘ q‘{&mqg‘&fé&'ﬁq«aqa‘?\'qqq'%1
: . Minutes  Activity:
I Mines Aoty
N Homework
S
A e aem o e Please refer session Routine Step 3.
o FIYVARNAARAANAGRIG] 10 e Remember, always use follow-up questions such as “explain a bit more about your
70 o IFIPRTAATE ‘@'f\'@'&?{‘q&!&rﬂ5!(2&&'@'§:ﬂ4&‘§54'g%q‘m’q&m'@qm? %x’qa'g':!'gqﬁf\'%'g&m&r thinking”.
m;-qqn-‘.,\ﬁ e Conduct a quick energizer between homework and presentation of new topic, such as
o o~ a ~ R S a a s A a children’s song.
o BAYRR 'fﬁ'éﬁgﬁ'@qnx‘q NNAFRBHA] HA UK K AAXE QI YRGIN T IZN S| A RRF RG]
‘ﬁgﬁ] Introduction
AN A - S C A V- - o0 1 - S - U SIS - SO Facilitator explains the purpose of the parent group and topics to be discussed. (See Session
AR BT PR AR AN AT ARAT EF IV I ARTRR G RG] (JIQUAGNAR&E 233 I Steppm purp P group P (
1))
- - - . -~ Facilitator complements parents on the many new practices they have acquired since the
JFGAe (N'%’ﬂs“@’\“"ﬁ'éﬁ'ﬂ'ﬂﬁ&'“““&'éﬂﬂ' FRUATANRLIA NI FY parenting sessions began. You must see many positive changes in your children. What are
some of these changes?
aan g8y BB B <Aey R gy ngRaie e g lsR gy ) grig Sy | -
" 15 Let each parent describe one way their child has changed.
& RRY BRI QY JIIADITRY N A ARNTAN TR FIIGA S , o , , , .
e SRR g il E\ ﬁ NARAR L] Invite participants to sing Child Wellbeing song composed at last session.
q%a’&x’q‘g’qm'31'§'@'§'&ﬁ'§q'QN'ﬁf\'qga\m'31'G\rﬂ\{q?\'gr\'@'qqmm'q?\'qﬁﬁgq] Wrap-up:
&@x‘:@n In this session we will think about our role to help others in the community to ensure that
their children reach full developmental potential.
ﬁi«'@"gﬁ@«'ﬁ:@ RASNTAG Y gwﬁmaﬁ&‘aqm@xﬁa FER‘(N'@'ﬂrmmﬁa&q«ﬁ&‘g'qﬁ'ﬁ"g{wg'
FRARR FFRAATABA ST I G < F A& qHRE AR
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Rﬂ'a‘f\i’ﬁ'qnﬁaﬁamm' qmm'%&'aqm'ﬁmn‘gq

SRR AEE|
ﬁ'éﬁi’i’ﬁ«'ﬂfgia« 59 nﬁt\ q‘(&'a‘\iﬁ'aqr\'?\'ﬁr@'g'aﬁ'gﬁ'q%‘{txqqr\'rﬁ
é'éﬁﬂqﬁ'g@ﬂm"aw’;7;%"“”1“"%5\7&%“@5’:@
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r\'qsm'g'i\w'@\1'ﬂ\\ﬁn?@f\'ﬁmﬁm':!3'?\1'§13’%’@:@‘(&'a“éﬁ'aqr\'?\'ﬁr\u'&xﬂ ARERy r\'%k\rgnﬁm' G\r@'ﬂ?{ﬁ’q"g‘
t\qgr‘%q’ﬂq’gﬂ'\5/"\’\'2“1"‘rﬂw"'iﬂN@Wﬁ%i':\r‘%r"gq'm’\qqqﬁ&{ﬁ@ A=A AR GRS

FRAqITA Bdaeyeiqragiguagaugasy

Activity (Group Work)
Introduction:

In this session we will identify child wellbeing issues in our community that we will address
in the near future.

For this activity, you will sit in three groups.

ALY

Ty [ 3859\

Q‘éﬁ'ﬁiﬁ«qm'Lqﬁﬁ'@'fﬂa‘w‘&q*g"i&'ﬁq'kg' @'\'@N'Ar]'ﬁ‘aqr\'qw\t‘%’&ﬁ'ﬁ'q&x&'q&,xgqﬁfﬁﬁ]

%@'ﬁ'xﬂgﬁsqgﬂg’\'qgﬁ'i]’&‘qvﬁqa‘w'?\'g%f\'w«\i'N'g‘m'qmm'@qaﬁ&m&'aﬁ'fﬁﬁm&mw@'ﬁ'ﬂqw'
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fgﬂN'ﬁR’g&'ﬂ'&!'ﬁ'ﬂf’éﬂN%} ﬁ'q@&t'qq’\'&'m'ﬁg'ﬂa A ﬁg A ﬁ A’ agxqw aqzﬁ q e EN-X WRRRA|
e

géﬁ“ q?ﬁ@'ﬂ“}&\r ﬁ'qa’r\m'qgr\'q?ﬁsﬁz\'&'r:m]'%'ﬁt\x'4]%@ﬁ'w‘f\'n'@q'%'f\a'ﬂa’muﬁ'ﬁ'ﬁxmmmﬂmm'

73] ?\rxm"ﬂaf\m'qmm'%&”{q@sqm'ﬁm' ﬂ"%’ﬂ%&'ﬂ%ﬂ%&!ﬁ'ﬁé’ﬁﬂ'ﬁaﬂ

§1éﬁgﬁ'@aqﬁéxfﬁ'%fq'f\'qa'r\m'§'4]'E@'qmm'%'t?\yﬁ'ﬁ'ﬂqﬁ'ﬁ'gg' alwLﬁN'ﬂﬁ«'ﬁqmniﬁxmﬁngﬁiﬂ

30 Each group will look at one area of the child wellbeing framework and the indicators and
identify challenges that may exisit in implementing the indicators.
Plenary
Each group shares the priority challenges identified
Other groups are given opportunity to add additional ideas.
Wrap-up
5-10 We have identified community concerns related to children’s child wellbeing. \We have seen
many challenges that are barriers for children to be healthy and strong; happy and smart;
safe and protected. Do you think some of these challenges could be overcome?
Activity (Group Work)
Each group should prioritize 3 significant issues and how you could address that.
° Discuss each in depth. Explain the problem fully; and come up with some initial ideas about
how the problem might be overcome.
Reporting:
Each of you have learned so much and made so many changes in your own homes. You are
champions for children in your home. In addition you can now see problems that exist in the
community. You could play a role in bringing these changes. You are all potential Champions
for Children in your community.
30

Each group describes priority problems that exist, explains the problem, and some ideas
about what they might do.

Following group presentation, ask others for ideas on how these issues can be addressed.
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&@q'q% Wrap-up

From what you are sharing, we can see possibility that you as a group could spread aware-
ness, call for community discussions or take other actions.

N

@ﬁ'@'ﬂl\i&!'Q%R’é’fdﬁ'éﬁ'ﬂg'{lxqﬂﬁamﬂ'Rﬂ%k\l'@gﬁm&\l'@ﬁ'ﬁéﬁ'mﬂ"'g'ﬂﬁ%ﬂ"&'ﬁ?@ﬁ'ﬂﬁﬁéﬂ&'ﬂ&'ﬁ'ﬁﬂ&'
‘g’&'&15454'54'53‘31'121'ijmngﬁ'@'@ﬁ%ﬁ&'ﬁ&'&ﬁqqﬁ'wr\'aqigqm'%'&q’nm]

R T Al Al T R T AL 2 2 Darar 5 . . S S - S——— . S Sar . i isti i i i ? |s there any-
7 AYERYWYUIFRAIANRANRP UK WA N ARAXSIATIRRAT] ) AAFINAMARAF AN FAN LRGN 1. What barriers exist in the community that prevents optimal development of children y
a ﬁiﬁ 0 P ! A A ¥ T il thing parents can do to address these problems?
YT 2. Have you developed strong bonds and friendships in this group? Do these bonds create added ben-
efits in forming a community action group or parents association?

-~

2 @'@N'§t'éﬁ'ﬁq%q'mx&tgﬁ'aﬁm'ﬁ:&té@qﬁm'@'qﬁm'qgr(%m‘i&q? &gﬁ'qﬁmﬁ&\]«'ﬁg'ﬁ:
q‘s”%‘@‘&'ﬂﬁ'ﬁqm'ﬁ'gqm'%&m'q?
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. ECCD Parenting Education Module

APPENDICES

L Fawei: e Parenting Education Curriculum Tools (A-F)
) M A
R ¥ Il PEC Background Information Sheets (Appendices 1-14)
mother & Child ¢
Gezlth Handbook
Contents
—~ A Child Wellbeing Index — Sessions 1, 3, 5 & 16
5 B Session Routine — All Sessions
' ‘5 C 7 Steps of Problem Solving - Sessions 2, 4, & 6

g D Child Development Picture Cards — Sessions 9-13
E Toy Development Cards — Sessions 14 & 15
F Bhutanese Traditional Child Rearing Practices
G Template for Designing Additional Parenting Sessions

’ 1 Session 1 -Information Sheet Nutrition Charts and Feeding Information
. B 2 Session 2 -Information Sheet: Hygiene Practices to Prevent lliness
(7 3 Session 3 -Picture symbols / Group Work /Caring for Children
y 4 4 Session 4 — Child puzzle Template
4 5 Session 5 — Information Sheet - Accident Prevention
‘ :'q}' 6-A Session 6 — Warning Signs for Possible Child Abuse

b 6-B Session 6 — Positive Discipline
7 Session 7 — Traditional Storytelling Methods
8 Session 8- Traditional Practices Cards

,,w‘f ) 9 Session 9- Information Sheet - Social and Emotional Development

10 Session 10- Information sheet — Physical / Motor Development
11 Session 11 —=Information Sheet - Language Development
12 Session 12 — Information Sheet - Cognitive Development
13 Session 13 — Information Sheet -Developmental Delays and Disabilities
14 Session 14- Information Sheet - Importance of Play
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PEC Tool A — Use for Sessions 1-6 & 15 PEC Tool A — Use for Sessions 1-6 & 15

wmaqz\ﬂ%ﬁa:}%gq‘ Child Wellbeing Index
r\ﬁqﬁw ({ﬁ,;. ’*‘aﬁimmﬂ"’ifﬁ"?ﬂ“g] For use with Sessions 1-6 & 15
7" U 3
qﬁ'ﬂ%’/&:@ﬁ] &%iq/a'gqémnaﬁ&wmam‘ %ﬂgﬂ'/ﬂsﬂ'&l’&'ﬂ]gﬂ"&lﬂ‘ Health/growth Cognitive/psycho-social Protection/participation
. ot e e . S S V- N W AN S N N e SR R £ Atz . Full immunised takes | 1. Child likes self and feels 1. Birth is registered and
%) gryErRaagaaiin) Inagsy | 7 eyfnENEn Rydaay ) JUSAERTNRARsATALER A 1 y : g
ﬁ, §§ j A ,:\ ! . ,:‘, «,q«, ~ :ﬂ il ?,ﬁ,«i«’qr\ WA vitamin A supplement, and is valued. certificate provided.
FIYUITHG A T3 RQIYATS [RAHZS NATAIK BRURGANNA| de-wormed.
ﬁﬁq] - e e w N o o 2. Has at least one friend. 2. Knows name, address and
2 SARNGRANAIAAT| 2 SRAREERAR AAAREARNRARERE 2. Breastfed exclusively for 3 sh t . I guardian’s name.
N S T Y Ay first six months: includes < ows acceptance of people
2 PUEREIR ARG €3 A xa'ﬁr\'s«'%'qa'iﬂﬂ'fﬂfﬂ"i‘ﬁ' i lostrum: ther  food who are different. 3. Receives consistent love
argrarda BqTan) Fgasy NN : A ragr R¥araasraaaNe eolosTum, o~ orer 109 and support from primar
o s aa A ama & ARYER4] K qrﬂqaqaqa"g&q’\mﬂsgwag or drink provided (not even 4 Solves conflicts  without - Y
e diady) (RFuiRiqued z\;@quq %f&gﬁq‘@'%} water) _ caregivers.
S a_a NN A . G .Y i : aggression.
WRIFNAGIA S FURIANAGA) | © qRARE AR LR iy 4. Neighbours provide caring
D AREE AT S AN R &l . o 'a R every day; includes protein, _ _
3 HFNRY INAGHIFURAGNE AN Bgmx @'ﬂaﬂﬂ'ﬁﬁ“’&“‘"@gx"" Ty aay p tasks to take care of self and against  physical  and
AR N UL ORI S N fruit and vegetable; eats help others. _
SREIRRE] AR AR x&a&qqgmmaxqrﬂqi ﬂ'“]?ﬁ/’\'a'é"’%'\g“]“’] from own plate to measure emotional abuse/harm.
A PN a . I S . i . .
{75 amgk\q é:\'qﬁ.é. gﬁﬂ-g\a- qﬁné&qmqg Y RA)§RE&BATR A . R » sufficient quantity for age; 6. Is learning to practice cultural 5. Begins to sense dangers
S NV A o HrBrmzadud W SRR ANEANEAR FHEF A and spiritual values.
jﬁﬂﬂﬁi\xﬁq&mﬁaﬁﬁ‘ﬁ XRA|9 REARARAE] SR 4. Has shelter that is hygienic, and seeks help from trusted
VFRIAT| ] RS PO A Fl safe, warm and dry. 7. Curious about things around adults.
(RN ARSNARAJU AR NG ' _
- ¢ REsrarREs) ARFURREEERIT them and actively engaged t0 » ~.\ istinquish between
& RRYRIFYRARLEN) SFAFAR YYRARAE RS \i j N TRTERIRY 5. Has clean place to sleep and  “find out". S gush
AT ALY gets approximately 10 hours r.|ght and wrong; truth and
ﬂ&'ﬂﬂql“’ﬂﬁﬂ] e -SSP\ . . . |
A v ARIANIRAAIYAANFINY Y » e an . sleep per night. 8. Persistent and creative in 1eS.
. S anrmes S m <o AT KSR o DA A YAl " AR AN AN GRN RO AN solving problems. ,
“" fq%&ﬁ‘ggmgm RRAANRAAX & YNAURN AR f\gﬁv«\!q& @W%} 6. Uses toilet and washes hands 7. Can resist peer pressure.
2 Y7, Do g S ¥ rar DA TP, o . . ; H
Ry gERno3sRgarad| FRANFY QU ASAKRA|HAN with soap after toilet and 9 Asksquestions withoutfear. g (piqyq guardians are aware
« N AP S &g] & sa@nA R sryRRa before eating. 10. Has time and materials for  Of where and what child is
- MR Aragedee sanN . . .
) gt\ j ﬁ. \ "’t\'\\ .«,ﬂ., . S S &’ﬁ'ﬂ"\’\' ﬂ%'qqﬁ?‘gﬁ“'&ﬁ'ﬁﬁ“a 7. Drinks safe water. enriched play and learning doing at all times.
ARRETTARGUYRR A@RHAT A RS AR G EI ﬁ’\’ﬂ with friends and others in the | g~y and quardians know
ﬂ&%’&'@!ﬂﬂgl@m'ﬂ5:!'%1'@2@'%] ﬂﬁ“"ﬁﬁ“"ﬁ“ﬁ“] 8. Brushes teeth before sleep. community. ' how 1o repgrt and respond
B R ey ¢ Amgaraiaexads) ¢ W"\ﬁfwﬁnﬁﬂj&:ﬁq'ﬂqﬂvaﬁﬂm’ 9. Girls and boys participate in 11 Has  conversation  with to child protection violation.
A (N'N%"éﬁ'%g%ﬂﬁ:\“qﬁqN %ﬁ'@' :jecreatlona| activities every adults that builds |anguage, 10 Can |dent|fy at least one
POV A R AN -SSR . SR S e X R T An s A _ o _ :
q aq'mnq'f?'&fﬂ\?qg Gl 70" FXANRRR YRR RFRK ARAFARENAE AR YN ay knowled?e, thinking skills and source of adult support.
STSSURRURPIE B L1 M- aF- St i £ A PRI S S 10. Provided time for physical ~ S°NSe O competence every .
@ %”\’\'“é’ﬂ“‘%“wéﬂ“’*mﬁﬂ o S ) mﬁﬁﬁqmgq@qaxmﬁmy\mq . day. 11. Child  understands, can
Q“’éﬁ"\‘g&“‘”‘\“] ST exercise in a clean and safe foll d achi iti
S V- U ¥aaEsars, , ollow and achieve positive
MRS AN Y FRRIARRAHAN S| TR AN RES ARG outdoor environment every 12 |sread to and told stories quidelines for behavigur
- A :
N0 RFNGIEAT FE NRUF LAY AR ” m%ﬁr\r\aﬂ S SFRSEER oy qaaﬁ&‘gﬁmN@maﬁﬁqﬁﬁ'?ﬁﬁwﬁ day.
PANEHIR HAFRHTAE AN RATFACRE AN DT W i - - 12. Able to control own
R RV S QRNTRAEVAR FNNY RS I R CRER N S 11. Can identify health worker , .
RRNER YN YRARRFAPV SR N e e R a S S N HHATRRITANES thin thei , q behaviour and impulses
aﬁ@ﬁﬁﬁmiﬁﬁmt\&t\gng q%ﬂ'éﬂl\!'%] within t §|r community aﬂ.
Ay ,\,\.Zg‘;.a.g.i,\@ﬁ,\na. 4‘{5':!3'04&\1' mxﬁﬁ:r%] seel; their support when in
VA WU S A need.
é’\{“"q‘\iﬂ'm'ﬁ“"ﬁ“"\“ mq’%ﬁ' A A 72 ZRA YRR ARNE CEGR q“ﬁ’ﬁam\
A a3 72 RFTHNNR4 gl
SRR FIFTAFH|
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72 AEHARARURRPRERARRRER)|

7% q’qaﬁq&@‘ ‘rﬁﬁfi\'r\@q’a«'@'qx’ 55
Q‘éN'qw’gqéﬁ]

e NERNERAYRGRYFUATTFE I

7 rgqgﬁmﬁmq‘g’qm] AR
gﬁﬁ:wxgﬁ'@n' (?frammw) &

A-

A% AYRRAR JasEz) B

ngm'ﬁﬁm?{'iq] ﬁ'mm’m’gﬁmx’

Bl FRABAATABANFAR A&

"7

ne

s XN G RRRAGHFAR 55
AR ARAF Y FIFRATRG|
A EqarimargaaRaRay gxds
ﬂq’%r\'gqm'r\mef\'ng%y

12. Weight and height normal for
age.

13. Provided medical care
when ill, without gender
discrimination.

14. Knows/practices accident
prevention relative to setting.

13. Engaged in

learning:
participates in ECCD centres
(three to five vyears) and
primary  classrooms  that
promote social, emotional,
physical,  cognitive,  and
language development; and
achieves quality scores for
emotional and instructional
support.

13.

14.

15.

16.

Shows empathy for peers;
stands up for what is fair and
right.

Able and allowed to make
small decisions appropriate
to age and capacity.

Communicates needs and
views and feels that views
are taken seriously.

Participates in activities that
cross gender barriers.

ﬂ‘““"@"’\‘ﬂa‘ﬂ"a‘“‘\ﬁ g‘“ﬁ’\'ﬁﬂ'\‘gﬁ'@“'\a&@'\’\/ﬁ%ﬁ“" ™ z\ﬁ‘w"ﬁﬁ'\'&’g&’"‘rs’ﬁq%ﬁﬂ
éﬁ%ﬁ'@'ﬁﬂ«éﬂ m\m'aasx'r\r\'?gx'ﬂ'é'rgﬁf&'g'qrg'%]
G ‘kfﬁ@&éﬁgqm'@'qxtﬁ'mq'&'qm\'
qa'ﬂwg'gqmm'w\'q‘gq&f%]
SEN

ng&nﬁ%r\?g"gq'anﬁqaﬁnm' g}f’ﬁ&'g‘ fﬁ:ii"@é{@ﬂ«ﬁﬁﬂ&'e\r@ﬁﬁ F\mw}q’m’a@:@yz\'ﬂa‘géﬁ'ﬁ:mm'@Wﬁ'@'fg’
q%«'&Eﬁqgﬁ'?\'%'&%'@'ﬁ'ﬁqwéﬁ'g] ﬁqqﬁﬁ'gﬁ'@qmﬁﬁnﬁ&rfg'g ngﬁqulxﬁaﬁ&mw :\Zﬁﬁ'&ﬁ?ﬁm@mn&qﬁm'
fq@fqm'qqﬁ'ﬁ&'?fm'qqqgﬁna'@qgméﬁﬁx

Note:

When assessing child wellbeing ensure that girls, boys, children with disabilities and those from other
vulnerable groups are valued and treated equally. Children with disabilities should be assessed and
provided with necessary referrals and appropriate support.
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PEC Tool B — Session Routine (Use for all Sessions)

Session Routine’

NATIONAL PARENTING EDUCATION MANUAL IS

Component

Mins

Description

1.

Greetings/ Welcome

Facilitator greets parents by name in a friendly manner;
Asks parents to identify absentees;

Asks for volunteer to visit the absentee to express concern
about his/her absence and to share what was learned in
the session.

PF Acknowledges to-
day’s Parent Volunteer
(PV)

A parent Volunteer (PL) assists the Facilitator with the session.
Expresses warm appreciation.

Review what was
learned and applied

15-20

The Facilitator asks participants to share what happened
when they tried new practice. How did the children
respond? Did they talk to spouse and extended family
members about the reason for this practice and encourage
members to use the same strategy? VWhat happened?
Vary the method for doing this. Examples include

a. Parents talk in pairs or groups of 3. This gives
confidence to all participants at the beginning of the
session, a key factor in successful training. Facilita-
tor moves about listening to different groups, but
does not comment.

b. For plenary, ask one member from each group to
share.

c. Use a number method to call on parents. To do
this, assign each member a number at the first
class. Facilitator has all numbers in an envelope and
pulls random number to identify who will speak.

d. Another method is to call any member to discuss
homework experience and that member then
calls on the next person. Each speaker selects the
person who will speak next. After five have been
chosen, the Facilitator asks if there are some oth-
ers who want to comment. (Take 2 or 3 additional
volunteer speakers.)

Facilitator briefly records what parents say and immediately
after the session, while memory is fresh, completes these
notes or makes it more clear.

New Knowledge: The facilitator takes 3-4 minutes to share
New Knowledge, using plain language, and explains why
this is important for children.

Sometimes the New Knowledge is explained in two brief

segments separated by group work or discussions.

The facilitator asks questions and launches a short discus-

sion to find out parents’ experience or impressions related

to the topic. This is important because if members do not
fully understand what is being discussed or the facilitator’s
point then the group work will be ineffective.

When asking parents their views or experiences try these

methods:

a. Go around circle in order starting at random point up
to 4-6 parents. Then ask 2-3 others who wish to add
something.

b. Draw numbers from an envelope, then also invite oth-
ers who want to respond to the question or comment
on something that a member said.

c. Use follow-up questions: can you explain a bit more
about that; why do you think that is. This is especially
important when parent says something that represents
a good childrearing practice but may be unusual for this
community. This promotes “positive deviants” as lead-
ers and encourages concept of teaching each other.

d. Whenever a view is presented that may be harmful
to children, deal with it in this way. “Does someone
want to comment on what he said?” Would you agree
or disagree with this statement?” Usually the group
will identify the same thing that concerns the facilitator
but the parent takes the feedback better from his/her
neighbors.

4.

Introduce topic
New Knowledge

10

Today'’s topic: The facilitator announces discussion topic
for day.

Parents’ views: In some cases the facilitator begins by
asking parents their understanding of this concept. Other
times the facilitator shares the new knowledge and then
asks the parents to share their views or practices related to
the topic.

5. Group Work

20

Parents meet in small groups to complete a task intend-
ed to help them delve into the subject matter. The more
groups you break into the more time required for reporting.
Two groups work best for most topics.

Provide a group work notebook for each group. These are
spiral bound notebooks that are used throughout the entire
parenting course. Write the number of the session at the
top of the page, as well as the date.

Most group work follows this method: Divide into two
groups; select note taker; ask each person in the circle to
share one thing not stated by others. Go around again until
all ideas have been stated.

Remember to distribute a group-work spiral notebook to
each group to record the ideas from members, if appropri-
ate for the activity. Write Session # at top of page so that it
is easy to review findings at a later date.

Provide this as a handout. It is an important tool for developing sessions and monitoring facilitators.
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6. Reporting

10-15

w

Group work is shared in plenary and others may give feed-
back.

Method used is that each group shares one thing going
back and forth between the two groups until all ideas have
been shared. This enables greater participation.

Ask for feedback

Facilitator sums up what was learned.

7. New Practice Modelled
& discussed

10-15

The Volunteer Parent then demonstrates a new practice
that relates to the day’s discussion topic.

Participants should discuss benefits. Additional benefits
occur when there is time to practise in pairs.

8. Clarify homework

What did we learn today and how will we use it?

Parents agree to try the new practice modelled by the par-
ent leader or one that they learned during discussions.
Homework also includes talking to spouse, extended family
and neighbours about the recommended parenting practic-
es.

9. Select Parent Volunteer
for next session

The Parent Volunteer role rotates from member to mem-
ber. Parents volunteer for the role. It may take some
parents longer to develop confidence to take on the task,
but over time all should participate.

Before the group departs, the facilitators arrange time to
make a Home Visit to the parents’ house the next week.
At that time they will have a one on one interview about
how well the parent has been able to understand the ses-
sions and use the new practices.

They will discuss the next session and use the parent as a
gage for how other parents will respond to the topic.

At this time, the facilitator prepares parent volunteer to
model a new parenting practice at the next session related
to the skill being taught.

10. Departure

Location and time of next meeting confirmed.

11. Facilitator consolidates
notes

30

1.

Immediately following the session, facilitator finalizes
notes from the session. She /he may refer to group work
notebooks.

When a supervisor /mentor is observing the session, the
observer and facilitator compare notes about parents’
comments; experiences, etc.

The written records are essential qualitative monitoring
data.

NATIONAL PARENTING EDUCATION MANUAL IS

PEC Tool C -Seven Steps of Problem Solving Model
Use with Sessions 2, 4 and 6
Seven-step problem-solving model2
Problem solving is an important and necessary skill to develop over time to use in everyday life or when
you are confronted by a challenging situation. The seven-step problem-solving model is a useful resource
for you to use anytime you experience a challenge or have a goal to achieve.

Step 1: Identify the problem:

Be clear what the problem is. Name it!
e Talking to others might help to identify the problem.

Step 2: Explore the problem

Think about the question from different angles.
Ask: what, why, how and why.

Step 3: Set goals
Define what it is you want to achieve.
Step 4: Look at alternatives

Brainstorm for ideas. Be creative. Write all ideas down.
The more alternatives there are, the more likely you will be able to discover an effective solution.

Step b: Select a possible solution

List possible solutions; explore possible outcomes and consequences.
Identify which are most relevant and manageable solutions in your situation.

Step 6: Implement a possible solution

Begin to put your solution into action.

Prepare yourself by planning when and how to do it.

This might take time and effort. Motivate yourself by rewarding achievements.
Step 7: Evaluate

Explore the effectiveness of your solution. Did you achieve what you wanted? Ask: how, why and what.

A general tip to problem solving is asking others for advice. This might help you explore the problem,
identify possible solutions and evaluate them yourself.

2 Adapted from Learning and Teaching Unit, University of South Australia (2011), Problem Solving, http://w3.unisa.edu.au/coun-
sellingservices/balance/problem.asp
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PEC Tool D-Pictorial Child Development Cards (Use with Sessions 9-15) PEC Tool D-Pictorial Child Development Cards (Use with Sessions 9-15)
W‘%W*“%ﬁ@"?gﬁ&[ Child Development Milestones
aq;ro AN 4 0.3 Months
“'lé“]’*‘"@'*“‘l“"%“‘] Gross Motor

aqq"qma'ﬁr\'qqq]'qr\' | m\ﬁmx&:@‘ Bring closed fists to mouth Raises head Moves arms and legs

Aagm| Fine Motor

Opens and closes hands Grasps fingers Holds small objects

Language

Cries when needs something

Cognitive

R D, 4 1 g - il et
ENSFU = ol 1 SV ST 't

i}ﬁ 5‘{&'{’( ﬂm’“‘{l”i@“ﬁ‘ﬁ"\' e “ﬂ“'ﬁ'ﬁ*’““"ﬁ“’% Responds to sound, light and Discovers hands Anticipates feeding
A§RR3| motion
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Social and Emotional

A SERA RN AT RE G\ﬁ'ﬁ'gﬁ A AL T AGRS| Gazes at faces Happy when sees mother; Nurses frequently
o R‘s\ﬁ'mg xR turns head when hears
ﬁ t\qﬁ i é il mother’s voice

v v v \ v“v v“
WYUR qﬁﬁ@ qgﬂ;m] Child Development Milestones
AH 3 W ¢ 3-6 Months

QAP x| Gross Motor

Lifts head and trunk

aq'grxq Fine Motor

5~m~:\sqqqq-‘~§yﬂ5qv§1 Reaches for dangling objects

Explores objects with hands and
mouth

Language

ki

ﬁ'gﬁ'g mf\'ﬁm'@qﬁ] Makes sounds to get attention = Recognizes voice of mother Starts to imitate sounds

v I s
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Cognitive

’\’\é A& ‘?‘\ﬁ'i‘?‘“ﬁéﬂﬂﬁ TN q’TM’\’\ ﬁmﬂqgﬂﬁéq‘“ﬁg@ﬁ Recognizes faces Shows interest in small objects | Explores cause and effect, drops
gAY I\SI\QQﬁtﬂ objects, bangs
agg}"ﬁ&&ﬂ'&] Social and Emotional
/'//'“ N /‘/'m\'\
- \ g2
~ 4 j" = /{ ¥ A are
(N"J'ﬁ&'(é\!a' fﬁl\!% ﬂ}’{ﬂ"ﬁ’\'ﬂ'&'&&ﬁ&!'ﬁ' ‘W‘?‘% Wfﬂ.’“‘]ﬁﬁa' NER&W ﬁ"mg’ﬁ Recognizes father and mother Laughs at funny faces Shows interest in other children
v v v \ v“v '“ . .
NYURNRFR TG Child Development Milestones
FHC NN g 6-12 Months
ng«‘@xqwgw] Gross Motor

=g §EAY

Sits alone

Crawls

TR BT Ey

Pulls up and takes steps when
supported

Fine Motor

6’m'§‘q%4]'quia‘%1

Plays with small objects

Picks up small objects with
two fingers

Hits objects together

A% I S
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A

Language

e
sresiesge )

Babbles to self Says one or two words Points with fingers when wants
something

Cognitive

6"4%“@“‘%% qéfm’%

Looks for objects that are
hidden

&ﬁ g"ﬁr@aw&]

Social and Emotional

gam'gmnr\'&'fgrﬂ@%} Uk %"%1 6’”4'31"\3/"'3!'%"4&'@@‘“'%1

Likes people; prefers Plays ‘peek-a-boo’ Pushes away things not
caregivers wanted

YWY TR
F¥9z NN 44 3|

Child Development Milestones
12-18 months

e

Gross Motor

AR G ARG S|

Takes steps Climbs Walks well

2 I 3
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"I%“T"‘"a'a"' Call Fine Motor

A

gﬁﬁﬁmm' g @mx’q%' 1

Takes objects out of containers Stacks boxes

A Language

N
QQQ'@’W'N"W'NN?

a'ﬁfﬁ'“'mﬂ'%gﬂ'\‘f'a‘“g“]"\“]"'%ﬂ/' Points to objects or pictures | Follows simple commands Says few words clearly; important
§RIR qqu:i' 1 9= rh'.c” wx&r when named people/objects’; anfj ]‘ew o',thler
& éx&‘rg 3 words such as ‘my’, ‘more’, ‘all
| R gone’
“ﬁ“ﬂ Cognitive
R R 2aRa|
B2 SR 2 S o 2 A A~ ATATR QA A~ A_Q
TR T SN NI FE G| SURAAZF ARG SRRy I AFHIAKBA Y FATYRS|
38

Social and Emotional

q‘gﬁu'@:rr\'rﬂa'%rf?fq&m;'ﬂw&&'ﬁ' i&f"?gﬁg@!'\'zﬁ/w@ﬂ% GRNEAR wiwg;,a'f\qgm”ﬁ’i\?é@ Points to some body parts Pulls an object to reach Interested in everything he/she
3 ENGEEREEY something sees
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- - . .
W@WR‘Q%S’@'Q%R‘%&I] Child Development Milestones
S g AN e @5“ 18-24 Months
Qg xaseg Gross Motor

Py o
FRRARFET gﬂ"'éﬂ"l\!]
e R

Runs without difficulty

Fine Motor

Puts objects in and out of
containers

Language

i

q%ﬁm‘zs“vql

Says two or three word
sentences

Can say own name

Cognitive

ﬂ%ﬂ“'@f’ﬁ“@'a"\' ‘Wi“" SN 6"’*‘}gﬂ'qﬁ’\q'é‘*’%ﬂ%ﬂ'mﬁ] Knows/can name two to three Understands yes and no Matches similar objects
/R ETN| body parts
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Social and Emotional

)

"‘“"“5‘“'%3" ‘\“1""‘5‘*"§§'%' é%ﬁ ﬁ“"ﬁ“"@“"“]'g“‘“ﬁ‘ﬂ%ﬂ' V\'@}' N’ﬂ“"?@%} Shows affection by hugging, Imitates what adults do Washes own hands

s gRaRy ¥ - smiling
534 e
W‘g"ﬂ’&“ﬁﬁ'ﬁ'ﬂg’&%&l] Child Development Milestones
H'ze AN (0 éﬁ‘ 24-36 Months
"I%"]“"@'*“]’*‘"S’“] Gross Motor

Y

Jumps over objects Walks on tiptoe Throws and kicks ball

~ a

B YRR Fged

6‘&1'51'@:1'04&' &?afr\'%]

AuE Fine Motor

B s Xiamay)

Pours sand from one container
to next

Turns book pages

T

Language

7 7
2 3

o & NS & Points to common objects .
&N “ﬁ &1 R=ga &l when named Asks questions

Names colors

@x’m;&‘sm'gﬁ'&:gq'z\'&gq%f\uq'
3
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Cognitive

N

&I&!k\l%ﬁ'&ﬁg&m!}@%‘\f{ mﬁ'ﬁm‘@q ﬁé’ﬂ' g N’%’ r\ﬁxq ST f’@'ﬂ%&q Knows difference between Loves to pretend and imitates Grasps categories such as
%’rg' rﬂrm'qgﬁ% large and small animals ‘chicken’, 'dog’

Social and Emotional

e, ) ’& -‘ { / e,

i R P

S“N'q%'§i'%] @ﬂ'ﬁﬂ’ﬁ'ﬂg’éﬂ"@i’qﬂ’\‘%‘%‘ Displays affection Likes to be around others Helps with small chores
ijﬂ"&x‘x&'aqrﬁ]
NS N . .
WY WIIF T RGIRS| Child Development Milestones
FY au W g G| 36-48 months
g g Gross Motor

S T S R\ = £
TERE KR ‘ziwqﬁ%ﬁq-ng‘%] Jumps forward
"I%“]’*‘"a'a"' Eall Fine Motor

\tfﬁwngqanxim]ﬁxﬁq] oy gaEaRag| Eﬁ&‘éﬂ"mna’nxi«]gxﬁm g gaIaBaF)
FANCIRSESAE] FANCIRSESAE]
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A Language

Converses with others; Remembers songs Knows shapes and colors

EAENE &mgg TA|ARR
% ;ﬁ‘ﬂ%“ﬁ; Y %( recounts events that happened
during day
s Ray Cognitive

6@!64] %ﬁﬂg &gﬁ%ﬂ] qﬂf\aﬁ Far Matches like objects; sorts by Knows purpose of objects
AAAR FHERE FAUFAT| color or size
i‘rﬁg"ﬁx&mf&] Social and Emotional

& ﬂgﬂ@ﬁ ’\Rﬂ"ﬁﬂ mxgﬁ?ﬁ%mq Faarzaradny ZREA ZRAZRER q&:‘g’f\'mq'&ﬁmq’ Begins to play with other Asks for help Uses toilet independently
q§4’1&1,ﬁ %1 children
NS [ . .
WY UIIFR T RIS Child Development Milestones
FY o W o &7 48 - 60 months
gD xasE| Gross Motor

ﬁ’\&"""'“]%ﬂ'q%'§' Ngg.@q.%} aﬂ"“’\qﬁ' &3 @\1@41 uqquﬂ EENZEO gﬂk\q Hops on one foot Walks along a line Walks up and down the stairs,
r\qqr\rgt\ qlay ‘FE& xgrgt\ but brings feet together on
dhihiral @iq o‘r‘1 each step
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AmEw| Fine Motor

|
b

Can string objects Can cut along a line Washes own hands

Language

e : B s
Speaks in sentences; uses Counts to ten Asks ‘when’, "how’ ‘why’
many words questions
Cognitive

Orders objects large to small

6’“\"%’5“"““’@’\"{1’%'ﬁ'i&r?ﬂﬁﬂg]
agﬁ"ﬁaﬂﬂ'&] Social and Emotional

AN A
h

&'\iﬂ]ﬂ 'ﬁR’ &Igﬁﬁﬂ"

5’%’%] 6'”4'5“'§'§’\'%’ﬁ’<§*’@“'ﬁxﬁ“"%] Can dress with little help Plays cooperatively with peers Can share and take turns
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S S . S Child Development Milestones
WYWTR RUTIN
> Al 60 - 72 months

Y o AN yg éﬁ[

QR xaseg Gross Motor

2N .

L e

§‘“’“]§5'%1 Catches ball Turns somersault
"]é‘]’*‘"@'a‘“' &4 Fine Motor

Can draw a girl or boy

Language

O\,

: N'qiﬁ"\f\' &qéﬁqéﬂm} o Counts to 20

Cognitive

B9 | 2]~
[ =<l dtml )
b 3 | %o
et ' 5‘ o “"EWM»—W”ia

“T%“]N'@'aﬂ“@""ﬂ'{ﬂ'éﬁq'éﬂ“‘%} asRard ﬁiﬂ'é"'?'ﬁ'éﬂ“"% Can say purpose of body parts
a’ﬁf"\"&“’*"gﬂ Social and Emotional

Ao A Faray|

& A\ 8 — e
T s S IAGE\ ; 3be Vol
rﬁqm'ﬁ&]iﬂ"qﬁt\'qaﬂ'm'ﬁq&\]‘f}a’m' 4"qﬁ'@'ﬁﬂ«'&&'&'ﬂiﬁ'ﬂfﬁ'ﬂ'@{%ﬁ&' Beginning_ to understand.sfo_me Invents games Dresges and undresses
XﬂN'@"“@'&ﬁ’\"?'ﬁéﬂN'ﬂ qﬂqéﬂ“ﬂ moral values; good and bad; fairness without any help
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PEC TOOL E - Use with Sessions 14 and 15 PEC TOOL E - Use with Sessions 14 and 15
%ﬁ'&k\l’ﬂi’ﬂ‘l&!‘am&'vﬂ Toy making guide
Ej’ﬁ'ﬁqviﬁ’ﬁ'am'mq"&qvng'@'gzia\?q\s’a‘ Making toys using Cans and Containers

0-1 Year

Rattle

1-2 Years

o

Putting tops on containers

2-4 Years

Aiming game

4-6 Years

XS e ..v.v,\/..«. ' . | .
%%ﬁafxﬂ@}f 5@?“‘? ANFR YA Aiming game Telephone Growing plants-smallest to biggest
A RFA |
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b"n“'?ﬁa&’mn‘@qqzq@@a&’mé‘%[ Making toys using Cardboard

0-1 Year

Hide and seek Putting objects in the box

1-2 Years

&) w@%

1
|

6’5N'§N'§R'q§q&\r§]

Putting objects into box Opening and closing top Pulling a box

a«ﬂ’rz_a 2-4 Years

- VY

a_Q

%"\'5“"@'3”‘*%""\5{\%’\“@@%1 ga\rg'gw'm'q@q@ng'ﬂ gﬂmq'&qﬂaw@%’&«ﬁ@w@' I Playing with toy cars

5,«.;;.5_@ 4-6 Years

Making houses Tracing shapes Putting objects into boxes to
compare weight and sound

RERSRNARARAUG AN RIS

% I 2
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Making toys using yarn, strings and ropes

5«'?5'0_0

5«'&7’0-2

1-2 Years

Practicing aiming and throwing Walking along a string or yarn

with support

am'ﬂ'z_a

3-4 Years

R

- &

i]’ﬂ]«rx&ré;\uaqﬁr\q'%wamga

o QO . 1';
Walking along a string or yarn
without support

Stringing a yarn around a frame

aﬂ'ﬁ'c_@

4-6 Years

o3

CAARIES Dok

EI 'alga'q@q"%1 |

o3

Making yarn balls Making garlands Skipping with rope
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AN . . .
ISE| a“ Making toys using sticks

0-1 Year

Mobile Dolls Rattle

aﬂ.ﬁ.,,_z 1-2 Years

<53 o - G
/ e & .
& T, |

e

ém% 'yﬁ]'al':lgu]'%‘

e Lo

Stepping over a stick

aﬂ.;g.z_c 2-4 Years

-

Pretend play with stick horse

4-6 Years

RYRRGINAZREN IR Amzey ] A RE Y Ry qgmarE Sy ﬁﬁu'ﬁ:'qu:}?g%ig%z‘m@nﬁnﬁﬁ' Spinning a top Designing letters with sticks Make desiggtgcsling yarn and
|
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e g ae g 3N T

Making toys using paper

0-1 Year

ped N A

Hapm Ay qa‘;&r&fﬂﬁfﬂn‘a‘@ﬁgﬁg]

Colored paper(mobile) Paper cut out of different images

g&rﬁﬁ_'z

1-2 Years

iy

A,

ARG %i'sa'q%'ﬁr\'a?'ng‘%}

EE WERREREEEE]

Tearing paper into pieces

Playing with two-piece puzzle

gﬂ'ﬁu_c

2-4 Years

ﬁq’@’ﬂ"‘éﬁqwqﬂé{% &ﬂ"z‘{&r\ %ﬁ'@&'qa'rﬁguqiﬁﬁ%’

NAARE,
M%

q'@'ﬁ]nanfﬁ&mmn’a"&] .‘-‘fq@'@]’q*a‘;\&r&miﬁn’a‘%] atﬂ'rﬁar’ ?ﬁi'sa'gq'ﬁaﬁﬂ"c(tr\'&'ng'
4]

Dominoes Making paper fan Playing with four to five-piece
puzzle

4-6 Years

NAAR,
@@4

Making designs with paper Forming figures with paper Playing with six to nine-piece
puzzle
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%ﬁ'ﬁN'Q§aa'm“'§§[ Toy Guide
I, Note to Parents
AR ﬁ ! 1. Avoid giving sharp or pointed objects as toys.
7 ey 5&&\1’@'@3&@"%f{ﬁq'ri'?u’ﬁ'&'@%ﬁ'&k\iﬂﬁ@ﬁ%&’r{q 2. Supervise children when they play with matchsticks, ropes, strings, knives, scissors, beads, etc.

S et

2 G\!"ﬂigi\w Jqay QAR LA oz JaF Zar m'mw'@%ﬁﬁ‘é’%’r\ﬁ‘ﬁfg’;’ﬂ'aqr\'ﬁﬁ

3. Smooth out rough edges of toys made from tins, wood, etc.

4. Close tops with glue; cut containers and wash well.

. L YA | AR -/ - SN - ST SUNC /0 -0 S & ML Ay 7
A YN ARGRUNAN A UN AT qqgﬁ&mggximqmw\&tggxwr\r\@&& avhcRal o . . _ . ‘
5. Guard against infants putting small objects in mouth. To prevent children from swallowing the

e «,ﬁ.am.@.mq.g.é.gﬁgxs.gggqmﬁwﬁg\%ﬁam.qgﬁ%ﬁgﬁ.&wéq«gﬂ%. 3 5’“5‘5"{’Qﬂ‘“’ﬁ“'@“ﬁq@ﬁﬁ“"m' objects make sure they are big enough.
q”a"z\ﬁ] 6. Most importantly, do not leave the child unattended during play. Parents’/Caregiver’ participation

in the child’s play is crucial.

w iR gRagRagn R agNay ] aiiginenaaE Frasasaius e ey 65
sxapRar g AT R G ]

& mq’%ﬁ&’x&' G\r?frg%'r\ﬁ%f\ﬁ'f\' G\f"ﬂ?’?ﬁf@@w%ﬂmﬂ'&r\'mr\'&mqq] S w\%ﬁ' @’ﬁ&ﬂﬁﬂ'@?ﬁ’ﬂ'ﬂ'@ﬁﬁ%&'

SRR R R A3
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NG e ro A 2 X
q%ﬂ R aiz;:;:;%q];\] 2 %{ ANTY ”T“’ ﬁ‘—‘q’“i R Qlﬂl\l ﬁm‘ PEC Tool F: Bhutanese Traditional Child Rearing Practices

a?{’q&&rq&r(] Think about:
Which ones make children healthy and strong; happy and smart; safe and protected?
ﬂ'q‘fﬁm'G\rfg'g'ngm'm&N'gﬁgt\'f\r\'ﬂqmﬁtﬂrﬂq"v;q"v}"r\r\'?{r\':‘\@] %’m'&r\wr\ﬁﬁﬁgwﬁr\nﬂf?fx] Which practice harms the child? How?
vt e N e e Do 2 Which practice can be modified so that they promote child wellbeing?
Y TR FIR AR IR p v .

G\!'fg&':!i@r\mxiqwq§f<ﬂqm'@"{§mmq'q%quqgﬁ'GQﬁﬁﬁn'QQﬂ?

TR L TR TR R 1e

Do heavy manual work for strong | Perform puja to ward off evils
baby and easy delivery spirits before labor

W’gﬁﬁ’*ﬁﬂﬁ*’w@ﬁwmﬁgv mwws«wmﬁﬁéww
W%ﬂ%ﬁ “f“*waﬁﬂ e

S s o .
gﬁag&qr\qs«ﬁa«ﬂw YIPRNEHE qH f\agqaﬁqgﬁw\mqa&g‘qéq Visit sacred places to get bless- | Dried meat and soup should be
@“@"\{N"gﬂ’@""‘?@'ﬁ] QQT@W ing for desired gender of baby the main nutrition.

& %gﬁﬁ ﬁﬁi&f ’\Rm]“ R é’ﬂ&m N ﬁ’g IR Qéa ol qg:q GR &’4"ﬂNR"ﬂ'7“]&!'&1'“3“?"%&"\‘6‘1'%5&' Swaddle new born babies tightly Children not allowed to talk Spank the child to teach toileting
ﬁ&g&gxfﬂ] A9 so hands and legs cannot move while eating.

Birth to 3 years

gm'aﬁa'fw' ‘ﬂ?&'gﬂ

W"\\l'é;"\@"“a'ﬂ‘m"H'ﬁﬂ"’\""ééﬂ"\ﬁ] "'5*"ﬁ“"“‘i"ﬁ"ﬁ'ﬁ'&’\'@ﬂ“"’"“"@ﬁ'ﬁﬁ Feed baby water from the bath- | Parent should chew the baby’s
tub. food then give to baby.
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G\!'fg'gqﬁq'&ﬁr&zaﬁiqqn'ﬁ'qxgqxx @'@'Fg'a'aﬁ&m«'ﬂq'@'g'qng\'n5&64' ﬁqr\'ﬁr\'ﬁfm'g'q’iﬁ@a' FANEAE
Ay | & %«'ﬂgﬁ:@«'§§'@m&x&r§@a@f\'
RPu &S|
\GE'Q'NN' & éﬂ

e\t'@'g%r\%\gﬁﬁﬁmﬁ«&nfg} SYAR
ﬂ]%q'mx"gﬁﬁ%ﬁﬁ'q%@'gf\'aﬁqaq'

aqr\'a'xﬁWﬂ

qsa‘éﬁmgqﬁwqmﬁrﬁﬁﬂ'ﬂn]'

4.1 6'\%%%%%&3‘1%%“ 6‘?’&:“1";4]&"&'

Rl

Children are left unattended and
they mostly watch cartoons.

Tell folk stories to children after
dinner near the fireplace.

Take children to religious
festivals and ceremonies to
receive blessings

Parents do not observe play or
playing with children seen as
waste of time

Children not allowed to take part
in family discussions or decisions

3 to 6 years

gﬁ'é’gﬁ'a@:@gfzm'a“i’q'am\'ngn' §yE \@&5@@; FRagas avgs gé'éﬁ:gm«gmgqu‘&ﬂ
&) A5 g g'a’iqm'qz:ﬁﬁ]
ﬁ'@ﬂm'«gﬂ

e ¥aads

a'%’a?'éﬁq“'e\l'@'éﬁfﬂ&'ﬂgﬂg&%ﬁ:ﬁ:
%’iﬂgﬁﬁﬂ'ﬁaﬂ

Girls are made to care for younger
siblings

Should help with chores such
as fetching firewood, washing
utensils.

Boys are made to guard fields
from monkeys.

Children are taught to be quiet
when adults speak

This is the proper age to scold
and beat the child

6 to 8 years
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PEC Tool G: Template for Designing Parenting Sessions Background Information Sheets for Conducting Sessions 1-17

Appendix 1 — Nutrition and Feeding Practices -Use for Session 1

Session:

Title:

Purpose:

Take Away Message:

Time:

Getting Ready:

Minutes | Activity:

1. Welcome- Parent facilitator follows Session Routine steps #1& 2 This includes
greeting participants by name; identification of absentees; recognizes and thanks
Volunteer Parent Leader who will assist with a demonstration.

o
=
= e
&
oc
i
O
—
=
2. Homework Review — Session Routine Step 3 o
3. Introduce Topic "L'ILJ'l
L
4. Group Work o
5. Plenary: Follow method stated in session routine #6 8
6. Reflection /Discussion 2 ﬁv‘§ s {i;g B § ‘5 : : i
7. Additional New knowledge }C:) @’r{, )}\b ! o R 3 ! 2 ‘g‘l
< | SEUey af §Eid HIB
8. Model New Practice = * & ii “ “l .i' §‘§ : :!3 :
s Hamonot: SRV R
10. Select Volunteer Parent Leader. See session routine #9. g b St 8 e - 2 2
11. Parents depart and facilitators consolidate notes. 8 -;‘: §'§‘a '3. s 2 i} sg‘—!‘ ; g.
12. See next session for content to discuss at home visit. o ey a ! 5’5 e E é ii }ﬁ } § i!;
Discussion guideline g E iE i%i; iagi ié 3 §8§
R Ei87iE BRECED 283
- - 0
Pra. =2 .!g E 3. ﬁ =!. =
Ideas for Reflection and Action A3 ‘\&5 §§§. g& 2’: !g | E E.Z 5 uﬁ—‘g. 'ii %554; % £ g
S— — | @ - = )
ahy L sadi et 1L
3 ~g 8%a 5§ l;‘Eg 2s8d g 54
o1 §3: 3i3idde dealid bggidy 143
Resources Materials For This Session g a® E gi % £2 s > ¢ - =2 3 é 5=
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Brief Information on Infant and Young Child Feeding
Why is Breast feeding important?

Breastfeeding is an unequalled way of providing ideal food for the healthy growth and development
infants. Infants should be exclusively breastfed for the first six months of life to achieve optimal growth,
development and health.

Exclusive Breastfeeding for first six months: Feeding only breast milk, and no other liquids or solids, not
even water. Drops of syrups consisting of vitamins, mineral supplements or medicine (including ORS) are
permitted.

Advantages of breastfeeding:

Breast Milk
e Perfect nutrients
e FEasily digested; efficiently used
e Protects against infection

Breastfeeding
e Helps bonding and development
e Helps delay a new pregnancy
e Protects mothers’ health

e Cost less than artificial feeding
Why human milk is the best for infants?

In addition to the advantages of breast milk mentioned above, human milk also contains essential fatty
acids that re needed for a baby’s growing brain. These fatty acids are not present in animal milk.

Animal milk contains more protein than human milk. It is difficult for a baby’s immature kidneys to excrete
the extra waste from the protein in animal milks.

Formula milks are made from a variety of products, including animal milks, soybean, and vegetable oils.
Formula milks they do not contain the right amount of fat, energy, protein, minerals and vitamins for a
growing baby.

Disadvantage of artificial feeding:

e |nterferes with bonding

e More diarrhoea and persistent diarrhoea

e More frequent respiratory infections

e Malnutrition; Vitamin A deficiency

e More allergy and milk intolerance

e Increased risk of some chronic diseases

e Obesity

e |Lower scores on intelligence tests

e Mother may become pregnant sooner

® Increased risk of anaemia, ovarian cancer, and breast cancer in mother

NATIONAL PARENTING EDUCATION MANUAL IS

Complementary feeding:

For the first six months of life, breast milk can provide all the nutrients and water that a baby needs. After
six months of age, breast milk is no longer sufficient by itself and babies need additional foods called
Complementary foods. However, breastfeeding should still continue for up to two years and beyond.

Complementary foods should be”

Timely- At six months, when need for energy and nutrients exceeds what can be provided by breast milk
only.

Adequate-should provide sufficient energy, protein and micronutrients.

Safe- hygienically prepared, stored and fed with clean hands or spoons. Bottles should not be used to feed
babies.

Reliable Signs of not getting enough milk
e Small amount of urine- less than six time per day
e Not gaining enough weight

Possible signs of not getting enough milk

e Baby not satisfied after breastfeeds

e Baby cries often

e Very frequent breastfeeds

e \ery long breastfeeds

e Baby refused to breastfeed

e Baby has hard, dry, or green stools

e Baby has infrequent small stools

e No milk comes out when mother expresses
e Breasts did not enlarge (during pregnancy)
e  Milk did not ‘come in’ (after delivery)

Risk to starting complementary foods too early

Adding complementary foods too soon (before six months) may;

e take the place of breast milk, making it difficult to meet the child’s nutritional needs

e result in a diet that is low in nutrients if thin, watery soups and porridges are used because there are
easy for babies to eat

e increase the risk of illness because less of the protective factors in breast milk are consumed

e increase the risk of diarrhoea because the complementary foods may not be as clean or as easy to
digest as breast milk

® increase the risk of wheezing and other allergic conditions because the baby cannot yet digest and
absorb non-human protein well

e increase the mother's risk of another pregnancy if breastfeeding is less frequent

Risk to starting complementary foods too early

Starting complementary foods too late is also a risk because:

e the child does not receive the extra food required to meet his/her growing needs

e the child grows and develops slower

® might not receive the nutrients to avoid malnutrition and deficiencies such as anaemia from lack of
iron
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Hygienic preparation of feeds and food demonstration Danger Signs:
Requirement for clean and safe feeding Seek immediate medical care for your baby for any of the following:
1. Lethargy, weakness, or difficulty waking up
After six months of age all children require complementary feeds. Clean, safe preparation and feeding of 2. Not feeding well, especially if your baby has been previously feeding well
complementary foods are essential to reduce the risk of contamination and the illnesses that it causes. 3. Yellow-colored skin, especially if on the palms or soles
4. Difficult for fast breathing, or lips becoming blue
The main points to remember for clean and safe preparation of feeds are: 5. Baby feels hot or cold to touch
e (lean hands 6. Convulsions or fits
e (Clean utensils 7. Any pus from the umbilicus or eyes

e Safe water and food
e Safe storage

BREAST FEEDING TIPS

Safe water and food

e Treat water for drinking and baby's feeds

e Keep water in clear covered container

Boil milk before use

Give freshly prepared complementary foods

4 signs of good positioning for suc-
cessful breastfeeding.

e Baby’s neck and body are
straight

e Baby’s body is turned towards

mother

Baby’s body is close to mother

Baby’s whole body is supported

Safe storage

e Keep foods in tightly covered containers
Store foods dry if possible (eg. milk powder, sugar)
Use milk within one day if refrigerated

e Use prepared feeds within one hour

If there is need to store foods, the mother or caregivers should follow simple rules to ensure hygienic
4 signs of good attachment for

conditions of the food. i _/ o,
successful breastfeeding. ¢
§ \
Disadvantages of feeding bottles *  Chin touches the breast /
e Mouth is wide open
— e Lowerlipis curled down-
(50 ., : ward
) ol — : J e« More areolais visible above ! o
4 @ Good attachment the baby’s mouth than be- Poor attachment
- ’ low

Bottles and teats are more difficult to clean than cups and you should discourage their use.
Caring for your newborn baby

Newborn care:

Exclusively breastfeed your baby. Do not give your baby anything else.

Keep your baby warm. Wrap your baby in dry blankets and cover the head.

Keep the cord clean and dry.
Your baby should be given bath only after 2-3 days

Mod =
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HEALTH AND NUTRITION BACKGROUND INFORMATION SHEET
Stunting & Malnutrition

Acute malnutrition (or wasting) is caused by inadequate food intake and/or disease and can develop within
a short period of time (within days or weeks depending on the food intake and disease). In the more
advanced stages (severe acute malnutrition), the child is at high risk of mortality.

Chronic malnutrition develops over a long period of time (months and years) and manifests itself in growth
failure or stunting of the child. Chronic malnutrition is the result of long-term inadequate food intake and
ill health of the child in the past starting from intra-uterine events until present. Chronic malnutrition does
not increase the risk of mortality but significantly diminishes the child’s overall body development in terms
of physical and mental capacity when they become adults.

There are proven interventions to reduce stunting and micronutrients deficiencies. Breastfeeding
counseling, vitamin A supplementation and zinc fortification have the greatest benefits. Because stunting
is especially difficult to reverse after 36 months of age, we need to focus on interventions in pregnancy
and in young children.

There is sufficient evidence that the following interventions affect maternal and child nutrition:

Maternal and birth outcomes are improved by:
e Iron supplements (reduce risk of anemia and reduces maternal death by 23%
e Salt iodization
e Protein & Vitamin supplements — micro-nutrients and calcium — reduce risks for small baby
e De-worming -reduces anemia
e Malaria preventive treatments during third trimester and at delivery
e Use of insecticide treated bed nets — 23% reduction of delivering a baby with low birth weight

Newborn babies
e Exclusive breast feeding reduces mortality
e Vitamin A supplements showed 20% mortality reductions in babies younger than 6 months

Infants and children

e Zinc supplements reduce episodes of diarrhea and lower respiratory tract infections

e Vitamin A supplements reduce mortality in children 6-59 months by 25%

e Universal salt iodization

e Hand washing, water quality treatment, sanitation and hygiene education: Several studies suggest
that a combination of these hygiene and sanitation measures decreases the number of diarrhea
and dysentery episodes in children under 5

e De-worming: Several studies suggest minor increases of weight and height for multiple doses

e Untargeted iron supplementation should not be given in malaria endemic zones.

e (Cash transfers combined with nutritional education and micronutrient-fortified food supplements
resulted in an extra 1cm increase in height, which translated into 10% reduction in the prevalence
of stunting in children aged 12-36 months.

e Interventions to diversify diets by home gardening and small animal production are potentially
promising and culturally relevant but need more study.

1 Produced by Marleen De Tavernier, Save the Children, Tanzania, April 2009
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Brain Food for Toddlers & Children

105 N 106

Morning meal in form of a full, wholesome breakfast is very vital for growing children and
considered the most important meal of child’'s day for health and brain. Consumption of breakfast
is one of the most important eating habits that every child should adapt before going to school.
Young toddlers and young school going children must eat nutritionally rich and well-balanced
meals and snacks to boost their brain development and assist normal growth of body organs. Here
are some of the most famous and well recognized and super charged brain foods for children:

o Brain boosting anti-oxidant rich foods from fruits and vegetables to reduce risk of cognitive
impairment. The best antioxidant fruits and vegetables are strawberries, spinach,
raspberries, broccoli, avocados, oranges, carrots and red peppers. Include ample amounts
of fresh, green vegetables as well as a number of fresh fruits as items of menu.

o Nuts such as cashew nuts, beans and legumes are quite rich in anti-oxidants, while citrus
fruits contain large amounts of Vitamin C that is helpful in providing your child's body a
very good source of energy and anti-oxidants.

o Dietary fat is linked to brain development and ability to think, store and retrieve memories.
Get this from cold water fish, for example tuna, soya oil, corn oil, eggs, avocado, dry fruits
and seeds.

o Whole grains containing Vitamin B are Memory power boosters. Also provides dietary
fibers and continuous supply of energy. Oatmeal is perhaps one of the best-known
breakfast cereals. Oatmeal contains plenty of fiber, high quality protein and carbohydrates
and number of useful vitamins and minerals. Utilize brown (whole grain) rice, which is very
rich in fibers instead of white rice.

o Protein rich diet enriches brain messengers in transporting signals from brain cells to
different parts of the body.. Biologically available proteins are largely found in fish, scrimps,
dairy products, eggs, oats, poultry and turkey and enhances mood, increases mental
alertness and maintain memory power.

o lronandzincrich food items are essential in your child’'s daily diet because of their essential
and mandatory nature in providing blood hemoglobin enhancing abilities which allows
maximum absorption of fresh oxygen into the body and help reduce fatigue and weakness.
They also optimize nutrient absorption into the blood stream. Lean meat, poultry, spinach,
green beans, dried fruits and whole grains are very rich in iron and zinc minerals.

o Calcium and Sodium are required for normal growth of bones and cartilages. Children need
1300 mg of calcium for bone marrow and cartilage. Milk is good source.

o lodine - The effect of low iodine intake on the production of thyroid hormone has a direct
impact on brain function and development. Low iodine levels affect fetal development and
children the most. lodine deficiency causing low thyroid hormone levels is the principal
factor responsible for damaging the developing brain and affecting brain function in fetal
development and childhood. The most critical period for iodine deficiency damage is from
the second trimester of pregnancy to the third year after birth. In order to overcome this
major health problem countries have started iodized salt programs or introduced iodized
salt in bread.

o Wiater is the liquid of life -Given that your brain is about 80% water, the first rule of brain
nutrition is adequate water to hydrate your brain. Even slight dehydration can raise stress
hormones, which can damage your brain over time. Drinking water is a very good habit and
it can help retain concentration levels in the classroom. It will also assist in enhancing
focus and motivation levels. Hydration will also reduce fatigue and weakness. Green tea is
also good for brain function as it contains chemicals that enhance mental relaxation and
alertness.
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Appendix 2 — Hygiene Practices Appendix 5 — Use for Session b

Use hand washing and sanitation charts Keeping Children Safe from Accidents

Appendix 3 —Use with Session 3 T

. : 5
5 e BvenE Current practices to prevent them Anything new you can do¢?

Picture Symbols

Show drawing of light bulb or candle (represent taking care of child's mind /thinking)

Show drawing of stick figures of hands and feet (represent taking care of body)

Show drawing of 2 faces looking at each other and smiling; may include a heart joining the two (represent
taking care of feelings, promoting affection and love)

Show drawing of Two Faces Talking and Listening (To represent Talking and Listening) _ _
Supplementary information:

Appendix 4- Use for Session 4
Preventing accidents: Many children get hurt and die during accidents, while others may end up having

Puzzle Template life-long disabilities. This is because children do not understand the risk of accident. It is the responsibili-
ty of parents/caregivers to protect young children from dangers and injuries as most of them are pre-
Drawing of simple shape that looks like a child/do not show features such as eyes or face/ to fill A-4 paper. ventable. The common accidents among young children are:

Facilitator will produce 4 copies and cut into 4 pieces
e Burns and scalds

o Falls

e Drowning

e Poisoning

e Road accidents

e Electric shocks

e Injuries by sharp or blunt objects

What can the parents/caregivers do to prevent above accidents?

e Supervise young children all the time, never leave them unattended.

e Keep insecticides, detergents, kerosene, medicines or any chemical out of reach of children.

e Make cooking places safe by ensuring that children cannot reach the pots on the stove.

e Keep sharp and pointing objects such as knives, scissors etc. out of children’s reach.

e Cover all exposed electrical wire and sockets covered especially if you have children younger than
two years.

e Keep children away from harmful animals or supervise children at all times when they are with
animals. Even a normal, friendly dog can be dangerous.
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Appendix 6-A - Use with Session 6

Child Protection: Child Abuse

Types of abuse & violence Current practices to prevent them Anything new you can do?

Protecting children from abuse and violence: Abuse is ill-treatment of children. It can be in the form of
physical (anything that causes pain and injury such as hitting, kicking, burning, pulling and pushing,
emotional(neglected, constantly criticized, exposure to constant domestic violence, verbal abuse, such
as calling names) or sexual (improper touching and any sexual act) abuse.

What can parents/caregivers do to protect children from abuse?

e Use non-violent punishments and methods to discipline children

e Focus on children’s good behaviour and give them a lot of praise when they behave well. Ignore
their negative behaviours

e Have clear rules for children and enforce them consistently.

e Be watchful of young children and protect them from anyone who could potentially harm them.

e Never leave young children in the care of stranger or someone you do not trust.

e Try to stop domestic violence by discussing the situation with people involved in it and explaining
how this affects (children constantly live in fear which affects their eating, sleeping habits and
cause lot of health and emotional problems) the children’s healthy development.

Signs that a child may be in need of protection?®

Remember, these are only possible signs of abuse or neglect. The presence of these signs does not
necessarily mean abuse and neglect has been or is occurring. So needs to really observe the child and
look for other signs and in addition ask other people on the family history etc. So please be careful in
coming to a conclusion

Possible signs of neglect

Signs in children
e Low weight for age and/or failure to thrive and develop.
e Always hungry.
e Untreated physical problems eg sores, serious nappy rash and urine scalds, significant dental
decay.
e Tired and listless.
e Poor standards of hygiene eg. child consistently unwashed.
e Poor complexion and hair texture.
e Child not adequately supervised for their age.
e Scavenging or stealing food and focus on basic survival.
e Extended stays at school, public places, other homes.
e Longs for or indiscriminately seeks adult affection.
e Rocking, sucking, head-banging.
e Poor school attendance.
e Using alcohol and drugs.

3 Extracted from Lukautim Pikinini Operational Manual. 2010, Government of Papua New Guinea.
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Signs in parents or caregivers
e Unable or unwilling to provide adequate food, shelter, clothing, medical attention, safe home
conditions.
e Leaving the child without appropriate supervision.
e Abandons the child.
e Withholding physical contact or stimulation for prolonged periods.
e Unable or unwilling to provide psychological nurturing.
e Has limited understanding of the child’'s needs.
e Has unrealistic expectations of the child.
e Isisolated from relatives, clan, friends.
e Often can't be found.
e Uses alcohol and drugs.
e Continually feels nothing will change.

Possible signs of physical abuse

Signs in children
e Bruising to face, head or neck, other bruising and marks which may show the shape of the
object that caused it e.g. belt buckle, hand print.
e Cuts and welts (raised areas of skin).
e Drowsiness, vomiting, fits or pooling of blood in the eyes, which may suggest head injury.
e Adult bite marks and scratches.
e Fractures of bones, especially in children under three years old.
e Dislocations, sprains, twisting of limbs, digits, bones.
e Burns and scalds (including cigarette burns).
e Multiple injuries or bruises.
e \Wearing clothes that can hide injuries.
e Explanation of injury offered by the child is not consistent with the injury.
e Abdominal pain caused by ruptured internal organs, without a history of major trauma.
e Swallowing of poisonous substances, alcohol or other harmful drugs.
e Wary of adult contact but also often looks for affection from adults.
e Random displays of anger and aggression.
e \Worries when other children cry.

Signs in parents and caregivers
e Frequent visits with their child or children to health or other services with unexplained or suspi-
cious injuries, swallowing of non-food substances or with internal complaints.
e May not take child to the same doctor or hospital for different injuries.
e Explanation of injury offered by the parent is not consistent with the injury.
e Family history of violence.
e History of their own maltreatment as a child.
e Parent fears they may injure child.
e Uses excessive discipline.
e Appears unconcerned about the child's well-being.
e |Is easily overwhelmed by the needs of the child.
e Often disciplines the child harshly.
e Often has poor self-esteem and/or self-control.
e Continually talks negatively about the child.
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Possible signs of sexual abuse

Signs in children
e Bruising or bleeding in the genital area.
e Sexually transmitted diseases, including HIV.
e Bruising to breasts, buttocks, lower abdomen or thighs.
e Child or child's friend telling someone about it, directly or indirectly.
e Describing sexual acts.
e Sexual knowledge or behaviour inappropriate for the child’s age.
e (Going to bed fully clothed.
e Regressive behaviour e.g. sudden return to bed-wetting or soiling.
e Self-destructive and risky taking behavioureg. drug dependency, suicide attempts, self-mutilation
e Child being in contact with a known or suspected pedophile.
e Anorexia or over-eating.
e Adolescent pregnancy.
e Unexplained accumulation of money and gifts.
e Persistent running away from home.
e |nability to trust.
e Reluctant to play with other children of the same age.
e Speech disorders.
e Sleep disorders.
e Has low self-esteem.
e Has difficulty in forming positive relationships.

Signs in parents or caregivers
e Exposing a child to prostitution or pornography or using a child for pornographic purposes.
e Intentional exposure of a child to sexual behaviour of others.
e Previous conviction or suspicion of child sexual abuse.
e Coercing a child to engage in sexual behaviour with other children.
e Verbal threats of sexual abuse.
e Denial of adolescent’s pregnancy by family.

Possible signs of psychological abuse

Signs in children
e Constant feelings of worthlessness about life and themselves.
e Unable to value others.
e Lack of trust in people.
e Lack of people skills necessary for daily functioning.
e Extreme attention-seeking behaviour.
e |s obsessively eager to please or obey adults.
e Takes extreme risks, is markedly disruptive, bullying or aggressive.
e |s highly self-critical, depressed or anxious.
e Suicide threats or attempts.
e Persistent running away from home.

Signs in parents or caregivers
e Constant criticism, belittling, teasing of a child, or ignoring or withholding praise and attention.
e Excessive or unreasonable demands.
e Persistent hostility and severe verbal abuse, rejection and blaming.
e Belief that a particular child is bad or ‘evil'.
e Using inappropriate physical or social isolation as punishment.
e Domestic violence.
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Appendix 6-B— Use with Session 6
Helping Parents Use Positive Discipline

Discipline is one of the most common and persistent concerns of parents and teachers. Some of these
concerns stem from the association of discipline with punishment. Discipline is generally thought of in
negative terms. To many parents, the words discipline and punishment are the same. As indicated in
the table below, these terms mean very different things.

Discipline Punishment

1. Emphasize what child should do 1. Emphasize what child should not do
2. An ongoing process 2. One-time occurrence

3. Sets an example to follow 3. Insists on obedience

4. Leads to self-control 4. Undermines independence

5. Helps children change 5. Is an adult release

6. Is positive 6. Is negative

7. Accepts child’'s self-assertion 7. Makes children behave

8. Foster’s child’s ability to think 8. Thinks for the child

9. Enhances self esteem 9. Defeats self-esteem — humiliates and belittles
10. Shapes positive behavior 10. Condemns misbehavior

Discipline is guiding and directing children toward acceptable behaviour. Adults help children learn
appropriate behaviour by setting good examples. This includes everything a parent does in an attempt to
influence the child. Discipline is something you do with a child. It is an interaction, not something you do
to children. In a caring and understanding way, the effective caregiver helps children gain control over
their own behaviour. To accomplish this, parents need to maintain that delicate balance between chil-
dren’s attempt to be independent and their need for outer controls.

Children are robbed of their self-respect when they are treated harshly and made to feel they have no
ability to control themselves. Shame, disgrace and embarrassment have no part in good disciplinary
practices. Discipline helps children achieve self-discipline. This happens only if parents lead in ways that
support children’s developing ability to control themselves. Caregivers who are sensitive to this will
decrease the amount of control they exercise. By gradually handing over to children the opportunity to
govern their own actions, parents communicate trust. With growing responsibility and trust comes an
added dimension of self-respect and self-confidence. Such children feel capable and worthwhile.

Along with self-respect, the child must taste the freedom that comes with a lessening of parental
controls. Children do not learn to handle freedom by being told what to do all the time. Only when they
have an opportunity to test themselves, make some decisions on their own, will they realize their
capabilities. Young children must learn this in safe places, with adults who allow them as much freedom
as they can responsibly handle.
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Parenting tips for setting limits Does praising children help them develop self-concept?
1. Make sure that the limit is appropriate to the situation. To many of us, praise seems like such a good, positive way to get children to behave. It's a way to
2. Fit the limits to the individual child's age, personality and skills. make them feel good about themselves so they'll try harder to do what they should. We congratulate
3. See that all caregivers consistently apply limits. ourselves that we have abandoned the use of criticism in exchange for parenting or teaching with
4. Reinforce the same rules consistently praise. What we fail to see is that praise is simply the positive face of criticism, that both presume the
5. Follow through, support words with actions right of one person to impose judgment on another. “Praise can actually lessen self-motivation and
6. Use simple statements, be clear and state limits positively cause a child to become dependent on rewards. Praise can be useful in motivating children to learn by
7. Respect the child's feelings and acknowledge them when you can. rote but may actually discourage problem solving” (Grey, 2007).
8. Act with authority. Be confident and sure of your purpose.
9. Be ready to deal with the consequences. Do not avoid the situation or give in if your child Tips for providing effective praise:
screams, cries or threatens.
10. Let child help in defining limits. e Reward the process and the effort, not the talent or the product.
e Do not supply material rewards for achievement. Instead, congratulate the child. Ask why things
Discipline: Things to keep in Mind turned out so well and what your child attributes her success to. You want your child to under-
stand exactly what efforts pay off in which situations. Supplying external rewards kills internal
e Pause before reacting and “cool off”. motivation.
e Direct child’s activities but don’t be too bossy e An easy way to change from ineffective to effective praise is to change from saying | to you.
e Give reasons when you ask your child to do something. Say for example, Rather than saying | like or | think, which offers the adult’s opinion, try saying this: You found
e "Please move youryour toy so it won't get stepped on.” “Not move it because | said so.” enough firewood for all the cooking today and tomorrow. This enables the children to evaluate
e Listen to your child to find out how s/he feels and whether she needs special support their own work. The child might think this: | was a help to my family; | am valuable.

e Show love and respect when you are angry with your child.
e Criticize your child’s behaviour but not the child. Say for example, | love you, but it is not ok for

you to do...... | get angry when you do that.
e Help your child make choices and work out problems. You might ask your child what we can do
to...

e Be positive and encouraging. Praise your child for a job well done. Smiles and encouragement
go much further to shape good behaviour than harsh punishment.

Instructive Discipline*

There are two major definitions for the term discipline. One of these is training that develops self-con-
trol, character or orderliness, and efficiency.” The other is, ‘treatment that corrects and punishes.” These
definitions start from two quite different conceptions of the child and of childrearing. The first begins
with the idea that children are born neither social nor anti-social and have to be trained to acquire the
rules and routines of healthy interpersonal exchange. In contrast, the other definition starts off with the
idea that children come into the world with anti-social pre-dispositions (original sin, if you will) that have
to be extinguished. One idea of childrearing and discipline is, therefore, instructive; it is a matter of
teaching children social skills and attitudes. The other conception of childrearing and discipline is puni-
tive, a matter of stamping out misbehavior through punishment.

The difference in our starting conceptions of discipline is important because it determines how we look
at, and treat, what we as adults label misbehavior. First of all, and most importantly, when we view
discipline as a learning experience we will look at so-called misbehavior as an opportunity for instruction.
Secondly, we will also appreciate that discipline presents a creative challenge for which there are no
ready-made solutions, only a number of possibilities. Finally, when we view discipline as a teaching
moment, we will also appreciate that children learn differently at different age levels and that we need
to adjust our instruction accordingly. We cannot teach infants and young children about prejudice in the
same way that we would approach this issue with adolescents. Instructive discipline is developmentally
appropriate practice.

4 Excerpts from “Instructive Discipline is Built on Understanding” by David Elkind, Child Care Exchange, 2007
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Appendix 7 — Use with Session 7
Storytelling
Importance of oral stories

Everyone loves a good story. Stories have added value for children to develop language and thinking
skills required to succeed in school. When listening to stories they expand vocabulary and concept
understanding. They learn about the structure of sentences. They pay attention to the sounds of lan-
guage. Most importantly storytelling is a way to connect adults and children in a shared experience.
Storytelling is a thread that binds us to our past. These stories tell us a lot about who we are and what
we value as people. Stories are a central means by which cultures pass on knowledge and beliefs to
future generations.

Storytelling is an art form

Storytelling is an art form that should be valued and perpetuated. It has been used to transmit cultural
heritage from elders to children. It has been used to make a point with rival nations or tribes. In Ghana,
for example, an appliqué flag was made to symbolize a story or parable. It was waved at the enemy to
remind them of the message of a well-known story. Each country and region has unique stories. These
stories are part of the identity of the people and should be protected as a source of pride and national
heritage.

How to Tell a Story

Storytelling provides opportunities for more intimate rapport with children than reading because no book
separates the teacher and the children. Storytelling requires a bit of acting and showmanship. The
storyteller moves, uses the body to make motions, and adds facial expression.

It isn't necessary to memorize a story to be a good storyteller. However, careful planning is essential.
The teacher needs to be familiar with the plot, the characters, and the flavour of the story. If certain
chants or refrains are repeated, those should be memorized.

The use of simple props or visual aids can help teachers recall the story elements. Props encourage the
child to want to retell the story and to act out versions of the story. Storytelling is an important way to
have fun with language. It is an important way to build bridges between the young and old. Asking
elders to tell their stories are a means of showing respect.

How to Collect Stories from the Community

Parenting groups can play an important role to revitalize the storytelling tradition. In Bangladesh parents
and early childhood teachers wanted to remember and tell traditional stories but could not remember
them well. They searched to find out who were master storytellers in the community. They asked each
to prepare a story. They brought them together for a day of storytelling celebrations. This became an
annual event. A story telling competition developed. Save the Children, with assistance from university
students recorded these stories, and began to reproduce them as storybooks. Since then they produced
a collection of more than 75 folk stories that can be used in the classroom and in libraries.

In each community find out who is the most gifted storyteller. Invite the storyteller to come to class or
take the children to a place where the storyteller feels most comfortable. Outdoors under a tree is a
perfect spot! Encourage parents and teachers to learn these stories.
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During monthly meetings parents and teachers can discuss successes and challenges of finding and
using oral stories. When parents or teachers hear a story they like, encourage them to learn the story
and then tell it and teach it to other teachers during the professional development meetings. Attempt to
record some of the stories that are especially effective.

The search for oral stories will generate a lot of interest from the community. They will enjoy sharing
memories about stories and storytellers. Once the community becomes aware of how the stories will
be used they can help to plan a story-telling event.

Gather storytellers from nearby villages to perform at a Celebration of Stories. Enlist university students
and other volunteers to tape the stories as they are being told and transcribe the stories.

Select several of these stories that will interest children and have value for home and classroom use.
Stories that contain violence, cruel trickery or other anti-social behaviors should not be used. Develop a
basic collection that all parents and early childhood teachers can use. Parents can talk to the community
about storytelling and why it will be part of the early learning centres and primary classrooms. Traditional
story telling can be an effective way to involve parents in schools. It is also an effective tool for appreci-
ating mother tongue language in the context of classrooms that are transitioning to a national language.

How to Prepare Oral Stories for Classroom Use

A storyboard may be helpful for early childhood teachers as they learn the stories and practice using
them. Divide a poster paper or chalkboard into six squares, 3 on top and 3 on bottom. There are three
squares on the top. In the first square write the title. In the second square draw pictures of the main
characters and list names. In the Third Square, write the main idea of the story. There are three squares
on the bottom. Write the words “Beginning”, “Middle” and “End"”. Draw pictures or write words of

main action for each box.

This can be replicated on A4 paper. Each story has one storyboard. A teacher will have a collection of
storyboards in a folder or notebook to remind her of the story. On the back she can jot down any re-
frains or special language used in the story.

Helping Children Become Storytellers

Parents and early childhood teachers can work together to collect traditional stories that parents will tell
at home and teachers will use in the classroom. Storytelling helps children develop language skills
needed for reading. An oral story can also help children appreciate written storybooks. Both increase
children’s interest to learn to read.

Step 1 Encourage Children to participate in the storytelling through chants or refrains

After children listen to a traditional folk story, they can help the teacher or parent re-tell it by filling in key
refrains or phrases. They can prepare sound effects to use along as the story is told.

Step 2 Children Can Make Storyboards to Review Key Elements of Story

Encourage children to think about what happens in the story, the characters and the meaning. Introduce
the story and ask children a question to provoke their interest in the story. After the story ask children
about the meaning of the story. Do they like what happened and why or why not? Which characters did
they appreciate and why? A great follow-up activity to storytelling is preparation of a “storyboard”.
Preschool teachers can also make storyboards to provide cues for re-telling a story.
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A storyboard is piece of paper divided into six boxes:
Box 1: What do you think is a good title for this story?
Box 2: Which characters are in the story?
Box 4: What happens in the beginning?”
Box 5: What happens in the middle of the story?
Box 6: What happens in the end of the story?
Box 3: What did we learn from the story? What is the moral or main idea?

As the students supply the responses the teacher writes the title and then asks children to help draw
pictures of the characters and action of the story. Primary school Children can also do this in their own
notebooks or slates.

Step 3 Children Can Perform Stories

Teacher and parents can ask children if they would like to act out the story, as a play. Children plan to
take on different roles. The teacher initially serves as narrator, but over time with practice, children can
narrate the story. Other children provide sound effects as needed. Another day, give other children a
chance until all have had a chance to act out the story.

After preparing several stories as small plays, the children may invite parents into see the stories. This is
an excellent child-led activity to include in a community storytelling celebration.

Appendix 8- Use with Session 8

Bhutanese Traditional Childrearing Practices

Think about:
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1. Which ones make children healthy and strong; happy and smart; safe and protected?
2. Which actually harms the child? How?
3. Which can be modified so they promote Child wellbeing?

Pregnancy

Birth -3

3-6

6-8

Ok to drink alcohol

Swaddle new born
babies tightly so hands
and legs cannot move

Children are left
unattended and they
mostly watch cartoons

Girls are made to care
for younger siblings

Do heavy manual work
for strong baby & easy
delivery

Children not allowed to
talk while eating

Tell folk stories to
children after dinner
near the hearth

Should help with
chores such as fetching
firewood/water,
washing utensils.

Perform puja to ward
off evils spirits before
labor

Spank the child to teach
toileting

Take children to
religious festivals and
ceremonies to receive
blessings

Boys are made to
guard fields from
monkeys

Visit sacred places to
get blessing for desired
gender of baby

Feed baby water from
the bathtub

Parents do not observe
play or playing with
children seen as waste
of time

Children taught to be
quiet when adults speak

Dried meat and soup
should be the main
nutrition

Parent should chew the
baby’s food then give to
baby

Children not allowed
to take part in family
discussions or decisions

This is the proper age to
scold and beat the child
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Appendix XIV - Use with Session 9
Social and Emotional Development
Facilitator's Background Notes®

Early in life children also become aware of their social nature. As they begin to interact with their community,
they also begin to see themselves as distinct individuals. The feedback received from the social world
affects the child’s self-concept. Social development, or socialization, begins under the guidance of parents
and family members. When children enter group settings, they are further exposed to behaviours, social
roles and attitudes that foster culturally appropriate behaviors and values. Children need to understand the
social categories, roles, rules and expectations of their families and communities in order to function in a
social world. Social development is closely linked to thinking skills and language development.

Children learn many social skills in early years. They learn to enjoy and trust adults other than their parents.
In their relationships with others, children learn ways to cooperate, disagree, share, communicate and
assert themselves. Children also learn how to participate within group activities, adapt to group
expectations, and to respect the rights and feelings of others. The young child also learns how to express
their feelings in culturally appropriate ways. Caregivers set expectations for children’s proper behavior, as
well as the rewards or punishments for their conduct. Caregivers also select and create the social contexts
within which children experience their environments and learn the rules of behaviour. Children also figure out
social rules for themselves by watching others.

Children who have healthy social and emotional skills have a greater chance of success in school and adult
life than those who have emotional difficulties. These skills enable children to make friends, learn from
teachers and peers, express themselves and deal with frustration. These are necessary skills for becoming
a good student, worker or citizen.

Temperaments

Children are born with different temperaments, such as easy-going personalities, slow to warm up, shy,
or difficult temperaments. Children of the same household might have different temperaments. Some
might be more active, have shorter attention spans, and show reluctance to deal with new situations, or
be consistently ‘'moody’. Differences in temperament affect how children relate to others and develop
social skills. Temperamental characteristics are not exactly fixed, but they are likely to be persistent and
consistent over time. Some temperaments require added support and patience from parents.

Social intelligence

Social intelligence includes what children know about themselves — their own emotions, hopes, feelings
and strengths. It includes what they notice about others feelings and moods and how they use this
information to act appropriately. The key abilities that indicate social intelligence in young children are:

e Understanding of self,
e Understanding of others,
e Ability to assume culturally valued social roles.

5 This summary has been adapted from Zero to Three, Laying the Foundation for Early Development, http://
www.zerotothree.org/public-policy/policy-toolkit/socialemotionalmarch5.pdf (2009). Please refer to this source for more
information.
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Adults can support social development by helping the child to:

e Reflect upon feelings and accomplishments;

e |dentify own abilities, skills, interests and areas of difficulty;
o Notice peer’s thoughts, feelings, likes and dislikes;

e Develop confidence to initiate some activities;

e Invite other children to play;

e Comfort a friend who is upset; and

e Relate to other adults outside immediate family

Importance of friendships

Most adults fail to understand how much thinking and problem solving is involved in forming and holding
onto friendships. Just think about the issues that even young children have to resolve. When they are new
to a classroom, they have to figure out how to behave until they have a friend. VWWhen someone approaches,
they have to work out how to engage that other child. If there is a fight or a struggle, children must find
out how to win back a friend who is angry or hurt. Figuring out any one of these issues takes quite general
problem-solving skills. Children have to analyze what the problem is, they might have to solve it in steps,
and they might have to try several approaches. When children are doing this, they are building up ideas
about the social world. They are building trust and interest in other people

Parents and preschool teacher should engage children in discussions about how to make and keep friends.
Parents and teachers often state rules such as “We don’t hit each other” or “Take turns”. Invite children
to talk about how they want to be treated by their friends and how they should treat others and why.

Social skills children need to make and keep friends

e Recognize shared interests.

e Gracefully join in play.

e Pay attention to non-verbal communication cues.
e |dentify common goals.

e Listen to and respect feelings.

e Empathize with another person’s perspective.
e Practice compassion.

e Cooperate.

e Accept others.

e Include others.

e Extend a trustworthy helping hand.

Developing Responsibility
Young children are faced with two major challenges in social and emotional development:

e To become independent individuals; and
e To establish connections with others.

The parents’ job is to help their children with these tasks. Most parents focus more on one task than the
other. This is often influenced by culture. For example, parents who place a larger value on independence
than making connections are likely to encourage early self-help skills. They might encourage self-feeding
and dressing at an early age. They encourage self-reliance and high self-esteem. Parents who are more
concerned about their children’s ability to create and maintain connections have a different view of
practically everything. Their focus is mutual dependence instead of independence.
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Regardless of approach, the child will benefit by developing ability to make decisions and taking
responsibility for actions. The skill required is called self-regulation. A child with good self-regulation is able
to control their emotions and behaviour, resist impulses, and exert self-control and discipline. Poor self-
regulation is associated with high dropout rates, drug use, and crime. In fact, good executive function is a
better predictor of success in school than a child’s 1Q. Children who are able to manage their feelings and
pay attention are better able to learn. “Self-regulation predicts effective development in virtually every
domain.”®

Developing self-help skills like Self-feeding

Even in cultures with a strong emphasis on mutual dependence, a child must develop individual competence
to function in the group. Self-help skills are an important way that the child reduces dependency on adults,
while also learning to act independently in an appropriate way. Self-feeding is an example. As fine motor
skills and visual motor coordination advance, children enjoy doing things for themselves. The toddler enjoys
using a cup and spoon. Self-feeding represents a form of mastery in the use of an instrument to expand the
abilities of the hand. Eye-hand coordination develops. It is also a psychological separation from dependency
on parents. Parents may worry that children will not get adequate nutrients if child feeds self. On the other
hand, self-feeding reduces food battles and child efforts to control parent by refusing to eat. If the child has
a separate bowl, it enables the parent to actually quantify the amount of food the child is taking in. Self-
feeding is a good example of how a child learns competence and responsibility. Learning self-help skills
provide examples of how physical development, thinking skills and emotional development go hand in hand.
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Appendix 10 — Use with Session 10
Motor Development
Facilitator Background Notes’

Physical development refers to the way in which children’s bodies and muscles grow to increase ability
involving movement. This type of growth can be referred to as motor development, which is the process
in which a child develops movement skills.

There are two type of development involved in motor development:

e Gross motor development: refers to the use of large muscles such as legs and arms.

o Why important? Gross motor development improves children’s health and strength, builds
confidence, is a means for social interactions and is essential for developing responsibility
and life skills. Having good gross motor skills is important for managing a house and earn-
ing a living. When children figure out how to balance on a log, climb a tree, or roll a tyre,
they are also developing thinking skills that are essential for success in school. Parents
have a role to make sure that activities are safe, and to praise and encourage a child for
what they are doing well.

e Fine motor development: refers to the use of small muscles such as hands and mouth.

o Why important? Fine motor development includes skills needed for schoolwork and many
kinds of livelihood. Parents have a role to make sure that young children do not put objects
in their mouth that can choke them. Encourage children to explore things with their hands.
When they are moulding sand they are developing their finger muscles for writing.

Important things to know about motor development:

e Children develop gross motor skills before they develop fine motor skills. The baby will kick feet
or bat at things with the whole arm before grabbing things with their fingers. Parents often swad-
dle the baby while they work. When at home, it is important to lay the baby on a clean mat and let
them freely move their arms and legs. This is how they explore their world and develop a sense
of self.

e Motor development is something children gain easily if encouraged to do so. They love to pick up
and examine things. They love to run and climb. Children have a natural desire to develop motor
skills. Parents should encourage them to explore objects and move. It not only develops their
body, but also their brain.

e Parents have an important role in making sure the environment is safe for children to develop fine
and gross motor skills. For younger children, parents should do a safety check of the environment,
and make sure that babies do not put small objects in their mouth. For older children, parents
should establish rules about what children can and cannot do. They should be clear about these
rules, explain why, and follow up if children disobey the safety rule.

Facts about Motor Development

Children’s bodies grow in a sequential manner, which means that development occurs in an orderly pat-
tern. Children’s motor skills develop progressively and build upon earlier learning.

7 This summary was adapted from S. Brotherson, North Dakota State University, Understanding Physical
Development in Young Children, <http://www.ag.ndsu.edu/pubs/yf/famsci/fs632.pdf>. Please refer to this source for
more information.
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Children’s bodies experience two periods of rapid growth during the first six months of life and
during puberty. Growth slows in the toddler years. After puberty it levels off until adulthood.
Growth in a child's body follows a directional pattern in three ways: gross to fine motor (large
muscles developing before small muscles): inside to outside (muscles in the trunk of the body
develop earlier and are stronger); and head to toe.
Movement becomes more definitive and specific as children grow and develop smaller muscles
in their hands, etc. They also learn to better coordinate different body parts to perform complex
tasks.
Movement of the body occurs in three ways:

o Locomotor movement (walking and jumping);

o Non-locomotor movement (turning and stretching); and

o Manipulative movement (controlled use of hands and feet).
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Appendix 11- Language Development — Use with Session 11
Background Notes for Facilitators®

Language development is the process in which children come to understand and communicate language.
Children acquire language by learning through mimicry and through conversation. Language development
begins at birth and develops rapidly in infancy. Babies communicate through sounds, facial expressions
and gestures. It is their way of speaking.

Being able to speak and communicate well is an important skill. For language acquisition to develop
successfully, children should be in social environments that encourage interaction and communication
with others. Having good language skills at an early age is a key predictor of school success. Early language
and literacy skills are best learned through everyday moments with your child — talking, telling stories,
reading books, and laughing and playing together.

Importance of Mother Tongue

Parents play an important role in nurturing children’s language and literacy development. Children’s first
language skills are developed in the home and parents are usually a child’s first teacher. It is important to
talk to your child in your mother tongue. This is the language in which a mother can best express her love
and feelings. Emotion is a strong motivator for language. Children learn the rules of language from
imitation, so it is important that the child hears the parent speak a language that they know well. When a
child masters their mother tongue it will be easier for them to learn a second language. Children can learn
more than one language simultaneously. In some cases the mother tongue of a mother and father or
grandmother living in the home are different. What seems important is the emotional connection of baby
to the person speaking to them; that the person speaks in their mother tongue; and that the person uses
the language consistently and does not switch from one language to another.

Parents can help children develop language skills in the following ways:

e Use daily home routines as opportunities for conversation. Link words to actions. Talk about what
you or the child are doing; how it is done. Ask the child questions.

e When your baby babbles, respond with the same sounds. Talk to infants and young children when
you feed, dress or play with them. Parents think that it is not necessary to talk to the baby
because she doesn’t understand language. But that is how she learns. The 0-3 years are the most
critical for language development.

e Tell stories to your child and discuss the meaning of the stories

e Teach children the names of familiar objects, speak clearly and simply, do not use baby talk, and
teach them rhymes and songs.

e Show interest in what your child has to say and ask questions that require the child to explain a
thought or experience (rather than one-word answers). Tell your child about your experiences and
stories from your childhood. Having conversations with your child helps them develop language,
concepts and a strong relationship with the parent.

e Encourage pretend play with a friend. Pretend requires the child to use advanced language as she
is setting the stage for something not real, but imagined.

e Help your child discriminate sounds in language. Listen for different sounds and describe them.
Sing songs. Recite finger plays and rhymes.

e Help children notice differences in things. This will be important for reading. Include children in
activities that need sorting such as clothing, dishes, and find things for them to sort, such as
stones, leaves, flowers, etc.

8 ‘Speech and language developmental milestones’, National Institute on Deafness and other Communication
Disorders, http://www.nidcd.nih.gov/health/voice/pages/speechandlanguage.aspx
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Useful Terminology

e Oral language - ability to produce and comprehend spoken language

e Receptive vocabulary — words needed for understanding what is said and read

e Expressive vocabulary — words used for speaking and writing

e Vocabulary — bank of words for which meanings are understood. Children who have larger
vocabularies are generally better readers.

e Grammar — ability to understand the meaning and use of words, and to group them in phrases and
sentences that follow standardized organizational rules

e Syntax —rules that govern how sentences are organized and the relationship of words.

Language Development Methodology

e Scaffolding — when adults use conversations to expand children’s knowledge. By scaffolding
teachers are providing support for children to reach a slightly higher level of skill.

e Modeling -demonstrating the behaviors, skills and competencies children are to learn

e Skillful questioning - used to engage children in learning, keep a conversation going, informally
assess understanding, and identify need for more instruction.

e Distancing — asking questions to connect the child to the feelings and events being discussed.

e Providing feedback

e Conversation — The practice in which children and adults talk informally, with both contributing
information about something

More Ways to Develop Baby's Language

e Make eye contact and repeat sounds baby makes and make a second sound. If baby says ma say
ma-ma.

e Parallel talk — describe what the baby is doing in simple terms — eat the cracker.

e Attach a name to an object or action — Pat the dog. The dog is barking.

e Practice self-talk. | am going to bathe the baby. First | get the water ready. ....

e Expand on child’s simple words

e Recast - repeat child’s word and restate them in a simple sentence.

More Ways to Develop Language of Older Children

e Initiate reciprocal (back and forth) communication. Describing what child is doing then asks a
question. You are placing the square blocks on the top to make it taller. What will you do next?

e Ask open-ended questions — tell me about that

e Use complete sentences when communicating with children and more complex words.

e Within context of everyday activities, scaffold conversation to bring in more vocabulary. While
eating, describe the actual tastes of foods or talk about nutrition of foods.

e Use names for implements and help children describe the things they are building and drawing.

e Take walks around the neighbourhood and talk about what you see to expand language

o Tell stories and ask children to retell stories to you
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Appendix 12— Use with Session 12
Cognitive Development
Background Notes for Facilitators

Cognitive development refers to the emergence of the ability to think and understand. By taking advantage
of new technologies, scientists can now see how and when the brain works. Brain research provides
proof that a child’s interactions and experiences in the first few years of life have a large impact on social,
emotional, intellectual and language development. The important finding is that the early years matter.

Seven important things to know about helping children develop thinking skills (cognitive development).

1. Babies learn from the time they are born. Baby's thinking skills first develop through the senses
— touching, tasting, feeling, hearing and smelling. For example, a baby learns to distinguish the
mother’s voice from others. When parents give their baby things to explore with their senses,
they are advancing their baby's thinking skills.

2. One important thing young children start to learn is how the world works. Babies have some skills
to figure out how the world works. For example, if they bang a can with a stick it makes a noise.
Give them objects to explore but make sure they will not choke on them. Older children learn
about stacking, pulling and buttoning things. They notice how shadows are formed, and how a
baby animal grows and changes.

3. An important skill is reasoning and problem solving. Exploring objects develops reasoning skills.
Giving children choices also helps them develop the skills to reason. Encourage children to figure
out things on their own. Ask children questions to make them think. Ask them to explain why they
want to do something. Help them notice how things are alike and different. Allow them to explore
messy things like sand and water. These are low-cost ways to learn about science.

4. Another important thinking skill is memory. Ask children what they did at preschool. Play memory
games. Help them learn to count, sing songs, and recite the alphabet.

5. Parents can also help children develop general knowledge. Help them learn their names and
addresses, information about the village and how to plant seeds. Anything that parents are
knowledgeable about is a good thing to teach children. Discuss things with children and let them
answer questions. This is also a good way to transfer cultural values and traditions.

6. Pretend play helps children develop thinking skills. If they pretend to be a mother they are learning
to take another perspective. Using a stick as a pretend doll helps them practice using symbols to
represent things. They will use symbols for reading and math. Pretend play with other children
needs complex thinking skills as they plan the different roles and what will happen.

7. Nutrition is important for brain development. Breastfeeding tends to lead to higher cognitive
development. Children need protein and iron rich foods daily for brain development.

Some Interesting facts about Brain Development

Babies are born with 100 billion brain cells called neurons. They do not grow more neurons; they grow
connections between the neurons. \What matters about brain development is not the number of neurons,
but the connections. At first there are no connections. As babies respond to experiences, the brain cells
send signals to each other and make connections. A single cell can connect with as many as 15,000 other
cells.

Brain development occurs round the clock. Every important caregiver has an impact on the baby’s brain
development. Touch is particularly important to babies’ development. Holding and stroking a baby
stimulates the brain to release the hormones that allow for growth. Each time the baby experiences new
things to look at, hear, taste, smell, touch and feel, new connections are formed.
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Shortly after birth a baby's brain produces trillions more connections between neurons than it can possibly
use. By age three, the child’s brain has formed 1,000 trillion connections, twice as many as in an adult
brain. Beginning at about age 10, the child’'s brain begins getting rid of the extra connections and gradually
creates a more powerful network of connections. The brain retains connections that are used repeatedly
in the early years and eliminates connections that are seldom or never used. For example, children who
are seldom spoken to or read to in the early years, tend to have difficulty mastering language skills
because their brains eliminate the unused connections for this type of learning.

Neurons send their signals through axons. Many of the axons are wrapped with cells, which form myelin
that insulates the axon. The myelin allows it to send signals 100 times faster. Newborns have very few
myelinated axons, which explains why they cannot see well or have good motor coordination.

Myelinization is the key to understanding learning windows. Learning windows are the times in a child’s
development when a particular kind of learning is most easily acquired. Different regions of the child’s
brain become myelinated at different ages. The brain knows which kind of learning needs to occur before
another and which to myelinate first.

The region of the brain for language production is called Brocca's area. When this area becomes myelinated,
children develop speech and grammar. Wernicke's area, the center of language comprehension, is
myelinated six months before Broca's area even starts to develop. The brain makes it possible for the
child to understand language before he or she produces language.

Some learning windows remain open throughout our lives. For example, we continue to learn new
vocabulary words into adulthood. Some language windows close early. For example, the window for
syntax, or grammar, may close as early as 5 or 6 years. Children can still learn the language rules for
structuring sentences, but it is more difficult. This reinforces the importance of encouraging children’s
learning in the early years.

Experiences contribute to brain development

Before birth the environment is the mother’s uterus. The baby senses sounds and sensations from within
the placenta. After birth, the environment is the sound of a lullaby, the caregiver’'s touch and voice,
interesting things to look at. These environments have an impact on how brains develop. An easy way to
think about stimulation is what the child is seeing, manipulating, and discussing with caring adults and
friends. Interactions with the environment are an absolute requirement of brain development.

Many kinds of experience affect how young brains are developed, but nothing is more important than
early care and nurturing. When infants are held, cuddled and touched in soothing ways, they tend to
thrive. It puts them in an emotional state that makes them open to everything around them, eager and
interested to notice and learn. Different cultures have different ways of comforting infants and different
views on comforting children as they grow:

e \What are some ways that parents in your community comfort and soothe infants?

e Do we also comfort and soothe older children? Does this continue through childhood?

e |mportant to know that warm, responsive care promotes healthy brain developments. Stress
has damaging effect on brain development and prevents learning. The parent has an important
role to increase nurturing and reduce stress in child’s life.

Children need interesting things to look at, touch and take apart and put together; they need people to
interact with them. The most important thing after love is language stimulation. We may feel silly talking
to a baby or young child but when we talk to them we are helping the brain to develop. They learn from
these interactions with family and friends. Some things to do include:
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e Provide interesting things for children to look at and touch

e Talk to children in a conversational way?

e \When disciplining children explain why.

e Help child focus attention and notice surroundings (“look at this; What is this? )
e Ask questions that require thinking (“Where do you think that ant is going?”) a
e Encourage children to figure out something alone.

Nutrition contributes to Brain Development

Brain development is most sensitive to baby’s nutrition between last half of mother’'s pregnancy up to
two years of age (Landers, 2002). Children who are malnourished do not adequately grow, either physically
or mentally. Their brains are actually smaller than normal. They are likely to have delayed language
development and fine motor development, lower intelligence and poorer school performance. At birth,
baby's brain size depends on the nutrition of mother during pregnancy. After birth, breast milk offers best
mix of nutrients for promoting brain growth but baby will need iron supplementation beginning at six
months. After that babies and young children need protein and vegetables high in iron every day. From
two to five they need to eat same foods as parents but in lesser quantities and more often than adults.
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Appendix 13- Use with Session 13
Developmental Milestones and Developmental Delays
What is a developmental milestone?

A developmental milestone is a skill that a child gains within a specific timeframe. For instance, one de-
velopmental milestone is learning to walk. Most children learn this between the ages of nine and 15
months.

Milestones develop in a sequential fashion. This means that a child will need to develop some skills before
they can develop new skills. For example, children must first learn to crawl and to pull up to a standing
position before they are able to walk. Each milestone that a child gains builds on the previous one.

What is a developmental delay?

Child development is the process in which children go through changes in skill development during pre-
dictable time periods, called developmental milestones. Developmental delay occurs when children have
not reached these milestones by the expected time period. For example, if the normal range for learning
to walk is between nine and 15 months, and a 20-month-old child has still not begun walking, this would
be considered a developmental delay.

Developmental delays can occur in all four areas of development, or they might just happen in one or more
of those areas. Additionally, growth in each area of development is related to growth in the other areas.
So if there is a difficulty in one area (e.g. speech and language), it is likely to influence development in
other areas (e.g. social and emotional).

Parents who use the pictorial child development cards should be advised that the pictures represent what
the child should be able to do by the end of that range. Children just entering this phase will be unlikely to
do these things, but parents can be aware of what the child needs to accomplish and can provide support
for them to reach that milestone.

Risk Factors — What to look for
Some things put a child at higher risk for special needs. Here are some to look for:

e Child was born too early

e Child had low birth weight

e Mother took drugs, drank alcohol or smoked during pregnancy
e There is violence in the local area or home

e Mother and child have poor eating habits

e Family stress

What are the warning signs of development delays??

Children might exhibit some general ‘warning signs’ of development delays which parents and caregivers
should be aware of."®’Here are some general warning signs:

9 This summary has been adapted from First 5 San Diego’s website www.firstbsandiego.org. Please refer to this
source for more information.
10

NATIONAL PARENTING EDUCATION MANUAL IS

Behavioural warning signs may include:

Lack of attention or inability to stay focused, displays of aggression and frequent frustration or
extreme shyness, body rock, and a lack of seeking approval and affection from others; rarely
makes eye contact; does not want to be touched or comforted; may often try to harm other chil-
dren, animals or objects, gets upset when trying to do simple tasks that other children of same
age can do;

Physical signs may include:
Stiffness of arms and legs, limp body posture, and a clumsy manner
Delays in vision and hearing may include:

Rubbing of eyes, difficultly focusing on objects, talking too loudly or softly, and failing to develop
sounds or words appropriate to their age.

What should parents do if they suspect their child has a developmental delay?

Parents can work with the child to achieve developmental milestones. This can be done in the course of
everyday activities. For example, if the child is not picking things up with their fingers, provide the child
with their own food bowl and objects to eat independently. Hang a mobile over the baby at a distance so
they can reach and bat at the objects. If the child does not show progress see a medical professional at a
health clinic. It is important to address developmental delays as soon as they are recognized. There might
be a medical condition that can be corrected. If these are corrected early, children will lead a normal life
and catch up with peers. When parents wait too late for medical intervention, children might miss import-
ant ‘windows' for development that make it hard to achieve potential. The best time to help a child is from
birth to age 3.

If disability is identified, it is important to focus on the child’s strengths. Children with disabilities do not
necessarily follow a ‘normal pattern’ of development. However, this will not stop them from leading full
and happy lives, as long as they are included and supported. The milestones are general principles and, in
reality, there is a lot of variation depending on culture, gender, ethnicity and social and economic circum-
stances. A child’s development is influenced by many factors including health, nutrition, care and educa-
tion. The developmental milestones give clues about what might be a next step for the child. Focus on the
developmental sequence rather than their age to find effective ways to stimulate the child.
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Appendix 14 — Use with session 14
Importance of Play

For the young child, playing and learning is the same thing. Opportunities for early learning and opportunities
for play go hand in hand, since learning for the very young child happens best through playful, game like
activity. A child who does not have a variety of opportunities to learn and explore in infancy and early
childhood starts the first grade at a distinct disadvantage.

Play is an important means by which children can develop in all areas and it is also a predictor of how well
a child is developing. Since children are active learners, play becomes a good way to teach. By observing
children’s play adults can learn about the child and find opportunities to support development. Play
provides a context for children to practice skills, to try new social skills, attempt challenging new tasks,
and solve complex problems. Children also express their ideas, thoughts and feelings when engaged in
symbolic play (e.g. playing house or market; building a farm with blocks). They can learn how to control
emotions, interact with others, resolve conflicts and gain a sense of competence. They also develop their
imaginations and creativity. Therefore child-initiated, teacher supported play is an essential component of
an effective early learning centre programme.

Children love to play and most cultures give children time to play during the first eight years. Play enables
children to find their place in the culture. It can also provide temporary relief from hardships they face in
day-to-day life. Through play children form their understanding about the natural world, mathematical and
literacy ideas, and develop social competence. Play is such an important learning tool for children. Yet
many parents and teachers overlook and undervalue play.

Play satisfies an innate need for creativity and curiosity. Children who are skilled at play have more power,
influence and capacity to create meaningful lives. Play builds capacities like problem solving, persistence,
and collaboration that are required throughout life. Practice with play helps us cope with new experiences.
A playful attitude enables the mind to explore and remain open to a wide range of possibilities. Play is a
natural place to integrate academic learning such as math, science and literacy. Play settings are good
places for children to develop understanding of how communities of people can and should work together.

Children at Play learn how to:

*  Make appropriate choices among many possibilities

* Make a plan and follow it through (initiative);

* Learn from trial and error, imagination, and problem solving;

*  Apply concepts of quantity, science, and movement to real life;

e Reason in a logical, analytic manner by acting on objects;

* Communicate with peers and negotiate differences in points of view;

* Cooperate with other children

e Stick to a project until it is done

* Use something to represent something else (preparation for literacy and math, which are other
forms of representing something)

e Derive satisfaction from one’s own accomplishments (pride)

Social Categories of Play
Solitary Play

The child plays alone with objects that are different from those used by others; there is no verbal
communication with others about the play activity.
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Parallel Play

The child plays separately at the same activity, at the same time and in the same place and in close
physical proximity as another child. The child is aware of the presence of the peer and the presence of
others has some meaning for them, but each child is playing separately. There is no sharing or discussion.

Group Play

Child engages in activity with others, in which all members share a common purpose.
Cognitive Categories of Play

Functional Play

Simple, repetitive muscle movements performed with or without an object. Examples are knocking over
blocks, kicking a ball, pouring water, pounding a rock, and skipping rope.

Constructive Play

Manipulating objects for the purpose of making or creating something. Examples are a block construction,
doing a puzzle, building a sand tower, or drawing a picture.

Dramatic Play

Letting an object or person symbolize a thing or a person it is not. Examples are being the mother or baby,
using a block as a hammer, feeding the doll, pretending a block is a truck.

Games with Rules

This includes game-like activities with pre-established rules and limits to which the child conforms.
Examples are card games, board games, and tag games. Dramatic play that includes rules, the acting out
of a pretend story with others is the most sophisticated play.

Toy Safety Precautions
When making toys for children, safety should be a concern. Things to keep in mind include:

* Do not use lead based paint. It can poison children

* Make sure the toy doesn’t have sharp points

* Do not give small objects to children under 3 due to choking hazard. General rule: make sure that
the object is bigger than 1.5 inches or 3.8 centimeters on longest side.

* Make sure there is no small object on the toy, such as a button, that baby can pull off and put in
mouth.

* A good toy for older children (ages 3-8) should have several small parts. For example, a container
is one part; sand to put in the container makes two parts. Add a funnel or measuring cups for a
third part or a jar lid to screw on top.

e Children should have a special place to keep their toys such as a bag or basket. Toys for older
children should be kept away from babies.
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